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1 ACT TO!

1.1 Introduction
1.1.1 Setting the Scene

This project is one of 17 projects funded by the Australian Institute for Teaching and School
Leadership (AITSLThe purpose of the National Professional Standards for Teachers (the
Standards) Pilot projectsas to trial the Standards within existing structures and practices and

to determine what further support is required for their implementation. The opportundy t

trial the Standards is consistent with the intention of the Australian Institute for Teaching and
School Leadership (AITSL) to work closely and collaboratively with stakeholders to develop a
range of materials that document effective processes associaiéil the implementation of

the Standards.

The Standards provide a framework of three domains that describe (i) the knowledge, (ii) the
practice and (iii) the professional engagement of teachers across four career stages: Graduate,
Proficient, Highly Accoplished and Lead. Descriptors at each of the career stages define the
work of teachers, so that the Standards make explicit the elements of high quality, effective
teaching in 21 century schools. The Standards therefore provide guidance for maximising
educational outcomes for students in all contextfie Draft Standards were validated in 2010
through two national surveys.

Through engagement with stakeholders, it is intended ttia Pilots will provide a shared
sense of ownership and national consensus about the Standards. A range of organisations
across each State and Territoly involved in undertaking the Pilot projects to reflect the
diversity of structures and practices. i$hselection encompasses regulatory authorities,
employers, universities, schools, associations and national organisations.

As part of the preliminary organisational phase of the Pilot projects were grouped within four
Theme Groupings. The ACT pilot is oh¢hree pilots within the Theme Groufnitial teacher
education and registratianlt was undertaken within the context of mewly created ACT
Teacher Quality Institute and the need to establish its position within the profession in the ACT.

There is a tsong focus on liaison between key teacher education institutions in the ACT,
namely, the University of Canberra (UC) and the Australian Catholic University, Signadou
Campus (ACUp develop congruence between the teacher education programs in terms of
qudlity assurance issues related to common expectations, professional learning experiences in
schools and assessment of graduates against the Standards.
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The aims of ACT TQI project were to:

1. Usethe Standards as an analytical framework to enhance profeskiexperience
programs for both preservice teachers and mentors through improved feedback and
self reflection cycles

2. Usethe Standards to build common understandings and a shared language to enable
and support professional conversations in professionakggpce programs

3. Usethe Standards to identify the core components of a professional experience

program that is consistent across teacher education institutions in the ACT

Promoteteacher quality through shared professional responsibility and collabaratio

Usethe Standards to develop work embedded assessment tools:

atemplatefor the professional conversations about assessment

arubricfor the profesional experience report format.

N BoA

Standards 1Know students and how they learand 6 Engage in professiahlearning were
chosen to keep the project manageable within the short time frame.

Perceived benefits of the program included:

Increased collaboration in the development of aligned Professional Experience programs for
pre-service teachers in the A@ifiked to National Standards

Standards will provide common language and understanding for professional conversations
around the assessment of pservice teachers that could provide a model for professional
conversations around standards at further carstages

Improved teacher practice in mentoring using the Standards as a framework for professional
conversations.

e Improved understanding of the experience of professional practice and conversations for
the key stakeholder groups and for ACT TQI and AITSL.

1.1.2 Contextual Issues
1.1.2.1 Recent establishment of the ACT Teacher Quality Institute (ACT TQI)

The implementation of registration and the Standards in the ACT is a major change in the
professional and industrial landscape for ACT teachers. The ACT Teacher qauiilitg (TQI)

was established in 2010 and is currently establishing its position within the profession in the
ACT. Prior to 2011 individual employers (ACT Education and Training Directorate, Catholic
Education Office and independent schools) undertookrtbe/n qualification and police checks

for employment and their own assessment of proficiency for employment. There was no
central registration body or process. In this new regulatory environment most ACT teachers
have had little access or involvement ihet development and implementation of the
Standards. Independent schools in the ACT have been using the Independent Schools Teacher
Accreditation Authority (ISTAA) guidelines and procedures.
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1.1.2.2 University Liaison

The pilot focuses on liaison between the kegcher education institutions in the ACT, namely,

UC and ACU, to develop congruence between the teacher education programs in terms of
quality assurance issues related to common expectations, professional learning experiences in
schools and assessment gfaduates against the Standards. The Signadou Campus of ACU is
one of 6 campuses of the ACU that delivers teacher education. As such it may have a limited
ability to customise courses, professional experience requirements and assessment tools to the
ACT ontext in alignment with UC.

In response to teacher regulation requirements and student demand the University of

/' ' YyOSNNI Qa CI Odzf G 2F 9RdzOFGA2Yy Aada OdzNNByidte o
part of this overall restructuring the Faculis reviewing and redesigning the professional
experience component of its teacher education courses for implementation in 2012.

1.1.2.3 Sample composition

The short time frame for the study and the necessity to fit in with established university
timetables forLINE FS&aaA 2yt SELSNASYyOS LINRPINIYE fSR G2
(Kervin et. al., 2006). Students from ACU were already in schools, having commenced an eight
week professional experience placement. Students from UC were gathered from a group wh

had completed all course requirements except for a final internship placement which was
scheduled to take place in October and November. Students were given the option of
completing an earlier placement.

The small sample size and ACT context could taffex ability to maintain anonymity of
participants. The final report has been written at a level for broader audiences and names and
details of participants have been omitted to ensure anonymity.

1.2 Research Questions

A single research question was refinedncorporate the following aims of the ACT pilot:

e Use the National Teaching Standards as an analytical framework to enhance
professional experience programs for both fmervice teachers and mentors through
improved feedback and self reflection cycles

¢ Use the Standards to build common understandings and a shared language to enable
and support professional conversations in professional experience programs

e Use the Standards to identify the core components of a professional experience
program that is coristent across teacher education institutions in the ACT

e Promote teacher quality through shared professional responsibility and collaboration

¢ Use the Standards to develop work embedded assessment tools:

3. atemplatefor the professional conversations abousassment

4. arubricfor the profesional experience report format.

Research Questiortiow will Standards @now students and how they
learn) and 6(Engage in professional learnirigform and enhance the work
embedded assessment and feedback for-peevie teachers and their
mentors in the ACT?
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1.2.1 Focus

Using the Standards as a framework and reference point, the key elements of the pilot in the
ACT context are:

1. Engagement of both the prservice teacher and the mentor in the professional
experience placemdrprocess through structured professional conversations

2. Cross sectoral collaboration in the identification and alignment of the core elements of
the professional experience component of teacher educationgpams at the two
universities

3. Creation of toolsthat can be used in the implementation of the Standards for the
assessment of preervice teachers.

Standards 1 and 6 were chosen to keep the project manageable within the short time frame
and to reflect two key but discrete aspects of teaching i.e. Kndgdenf students and how they
learn and professional engagement.

1.3 Methodological Considerations

The pilot used a case study approach with analysis of narrative data and also drawing on survey

data. A case study approach was chosen because it enabled & doca specific redife

context with the ability to use a flexible range of multiple data collection sources to build a
WNRAOKQ 2NJ WiKAO1Q O6YSNBAY SGd | fdX wnnco 002
also enabled in depth understanding a specific situation that could be generalised to a

broader context (Babbie, 2006) as the intention was also to identify elements that could be

used in the future implementation of the Standards e.g. a model of professional conversations

that could be ued at further career stages.

The project incorporated the following activities:
Engagement of stakeholders
Establishment of sample/participants
Collection of baseline survey data

A workshop/professional learning day

o hr 0D

Structured two week professionakperience program using the tools developed in the
workshop

Collection of post participation survey data
Initial data analysis to identify themes

Collection of narrative data (interviews and focus groups)

© © N o

Analysis of narrative and survey data.

1.3.1 Engagemenof stakeholders

The pilot proposal was initiated by a member of the ACT TQI Board with Board support. A
Steering Committee consisting of representatives from UC, ACU, ACT Education and Training
Directorate (ETD) and the Chief Executive of the TQI wabletted and metegularly to
oversee development of the program, review progress and address issues arising.
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A Project Officewas appointed to undertake the research. The Project Officer met regularly
with the CEO of the TQI and the Steering Committed maintained regular contact with
SIMERR liaison staff.

University staffat the participating universitiesereinvolved in developing the initial and post
surveys, attending and contributing to the one day workshop, monitoring and assessing pre
service eachers while on their professional experience placemeartdproviding support and
expertise to the project team.

Broader stakeholder groups such as employing organisations (ACT ETD and Catholic Education
hFFAOSOE AYRSLISYRSYy(l &OKRRAFOA UNAAR2OAFAR2YVAELE (.
representative groups were informed about the project via established cross agency
committees responsible for teacher education and professional placement arrangements

across the ACT.

1.3.2 Establishment of sample/participnts

The intention was to have 10 participants from two schools, one Btschool and one
Catholic systemic school and to include a -peevice teacher and mentor from a
Preschool/Early Learning in each secfbine principals of the initial twgarticipant schools
opted to join the pilot after discussions with the CEO of the ACT TQI.

Preservice teacherfrom UCparticipating in the pilot were recruited by invitation fhtzited
through the university They were provided with information aboutetproject, contact details

of the Project Officer and opted in to the pildthe sample contained 5 female students from
UC, two were specialising in Early Childhood and the others in Primary. Four were final year
students undertaking their final professial experience placement and one was a third year
who needed to make up a previously incomplete professional experience placement.

The four students from ACU were already undertaking an eight week professional experience
placement. All were fourth year stients undertaking their final professional experience
placement. There were insufficient students placed at the originally identified school so the
placements were at two neighbouring primary schools within one parish. We were unable to
find a student to mdertake placement in the Early Learning Centre attached to one of the
schools.

Mentoring teachers were recruited by invitation through individual schools in consultation
with principals. They were provided with information about the project and optedOine
teacher did feel under some obligation to participate.

The final sample consisted of 9 gervice teachers and 9 mentor teachers. There werar§/E
Childhood placement pairs, one in a Preschool, one on a Kindergarten class and one on a Year
2 classThere were 6 primary placement pairs. Qofethese was a special education Learning
Centre placement for students with a range of mild to moderate disabilities.

The sample included one male gervice teacher, one male mentor teacher (not paired), one
Indigenous preservice teacher and one pwervice teacher with ESL background. The pre
service teachers ranged in age from early twenties to early forties.

AITSIPilots Project Final RepartAppendix D 5



The mentoring teachers ranged in age from fvieénties to early fifties. The early childhood
teachess had been teaching from 32 to 38 years (33 years average) and the primary teachers
had been teaching between 4 and 26 years (15 years average).

1.3.3 Collection of baseline survey data

Questionnaires were used to collect preand postparticipation data. Theyincluded
background questions that provided both demographic data and more open questions that
allowed participants to respond in their own words. There were also a number of items that
requested closed numerical responses on a Likert scale. These gsesizonly related to the

LI NGAOALI yiaQ SELSNASYOS gAilGK FyR (y2ef SR3S
types of evidence they might use to model and assess the descriptors for Standards 1 and 6
identified for the pilot project.

Questionnaires were distributed to participants, where possible, prior to the
workshop/professional learning day in Augu#ppendices 1 and 2)

1.3.4 A workshop/professional learning day

A workshop/professional learning day was held on Thursday 25 August. The workshop was
attended by the participating mentor teachers and gervice teachers, staff from both
universities involved in both teaching and administration of professional experience, principals
of two of the three schools involved, members of the TQI Board, incluthi@gChair, and
representatives from the ACT Education and Training Directorate and the Catholic Education
Office

The workshop was held at one of the participating schools and included the following sessions:

1. NationalProfessional Standards féeacters the Big Picturand this pilot
This session provided a background and overview of the development of the Standards
and their role in National Partnerships and teacher education programs and teacher
registration. It also provided an outline of the pilot atfé program for the day.

2. Mentoring and Feedback, their role in this project
This session focussed on the roles and responsibilities of both parties in a mentoring
relationship and the principles and skills of giving and receiving feedback.

3. Workshop: Dexoping a template for Professional Conversations
Participants were placed in cross sectoral groups that included mentors and preservice
teachers from each sector and staff from each university. They were provided with a
range of resource material inclugjrperformance review templates and reflection
templates from a variety of sources. Their task was to develop a template that could be
used for professional conversations as part of the assessment process fegrpiee
teachers.

4. Workshop: Developing a rtib for assessment of piservice teachers against
Standards 1 and 6
Participants remained in the same cross sectoral groups. They were provided with a
range of resources including sample assessment reports and rubrics from several
universities.
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General @scussion and lack of agreement about the purpose of the assessment
including validity, reliability and fairness, and the type of assessment
(Standards/criteria based versus graded/normative) resulted in a change of direction
and the task was changed todlilevelopment of a draft evidence guide focussing on
how both mentors and praervice teachers could demonstrate aspects of Standards 1
and 6.

1. Clarification of roles, responsibilities and requirements for project participants
This session focussed on tihequirements for mentors and prservice teachers to
demonstrate and provide evidence to support achievement of Standards 1 and 6 using
the professional conversation template and the draft evidence guide during at least
two weeks of the professional experice placement. Requirements were deliberately
not stated in terms of numbers or specific activities or evideieeogram provided at
Appendix 3)

1.3.5 Structured two week professional experience program using the tools
developed in the workshop

Mentors and pre-service teachers were asked to integrate the use of the template for

professional conversations and the draft evidence guide into their professional experience

placement. The placement was not structured to include use of these tools as some students

were well into their placement when the pilot started and others began their placement after

the workshop and with little notice.

1.3.6 Collection of post participation survey data

Post Surveys for participants were distributed in the last week of Term 3 @ghelEcement

week for most participants) for return at the end of the school holidays. The survey forms for
mentors and preservice teachersAppendix4 and 5) were in the same format as the pre
surveys with open gquestions about their experience of menrand giving and receiving
feedback, some forced response questions about the use of the Standards and open questions
about the types of evidence they used to model and assess the Standards. Additional open
guestions were also included about what partmipgs saw as the key issues and
recommendations for the implementation of Standards for the assessment otqmédce
teachers.

1.3.7 Initial data analysis to identify themes

Data from the pre and post surveys was used to identify emerging themes for furthigisena

and clarification in interviews and focus groups. Emerging themes were discussed with SIMERR
personnel and the pilot Steering Group.

1.3.8 Collection of narrative data (interviews and focus groups)

A series of interviews was undertaken with groups andviddal participants. Timetabling was
based on availability. Some group meetings includedsemice teachers and their mentors;
others were mentor teachers only or peervice teachers only. Two early childhood teachers
were interviewed in a separate gip and most preservice teachers were also interviewed
individually.
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In the interviews participants talked about how they had used the template and the draft
evidence guide. Participants were also given the opportunity to respond to the emerging
themes ando add anything they may not have included in the survey responses.

1.3.9 Analysis of narrative and survey data.

Data from both narrative and survey sources was analysed in terms of Early Childhood
mentors and preservice teachers and Primary mentors and -peevice teachers and
organised around the previously identified themes.

1.4 Results from the Engagement

1.4.1 Data Collection and Management

The themes that emerged from the initial data collection and discussion at the workshop were:

Exposure to and understandingtbie Standards by working teachers
Provision of evidence guides

Flexibility of templates for professional mentoring conversations

Mentoring training for teachers

Consistency of university practices for fmervice placements and assessment.

© NGO

An overarchingheme was the change in the language used by participants as the project
progressed. There was a marked change in the quality and depth of the language used to
describe evidence from the pigurvey to the post survey and through the collection of
narrative data. By the end of the project participants had definitely developed a shared
language and understanding that enabled them to reflect personally on their own achievement
of the Standards and to be involved in professional conversations that clearbd litie
Standards to assessment of pgervice teachers.

Data from the 18 participants was grouped into three dual categories:

1. Mentors and preservice teachers
2. Early Childhood and Primary
3. Pre and Post placement.

Two of the mentoring pairs did not develop @ositive mentoring relationship. This was
reflected in some of the responses to open questions and affected the reliability of aggregated
responses in quantitative data in such a small sample.

1.4.2 Analysis of the Data
1.4.2.1 Analytical Procedures

Crosscase analysisvas used to determine emerging themes and comparative analysis of
groups. The overlapping of data collection and analysis allowed deeper exploration of themes
and confirmation of evidence.
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1.4.2.2 Results
1.4.2.2.1 Theme 1: Exposure to and understanding of the Standardsviyking teachers

None of the mentoring teachers had assessed themselves against the Standards and in both
the pre-survey questionnaire and at the workshop several expressed concern that they had not
seen the Standards and had not discussed them with aplles before involvement in the
project.

After working with the Standards mentoring teachers were overwhelmingly positive.
Comments included:

I have moved from virtually no exposure to the Teaching Standards to a clearer
understanding of how they work antigir impacts on the teaching profession.... They
provide a clear direction, articulation of the skills teaching requires and the movement
towards being highly accomplished teachers.

They will provide teachers with a greater understanding of professiogalregnents.

They will be a good reference point for professional discussions, for identifying areas of
strength/concern or areas to be further developed. Those seeking promotion or on
selection panels for those seeking higher duty positions will havefisgadictors to
support decision making

At the beginning of the pilot three preervice teachers had assessed themselves against the
national Standards. Two from ACU had provided evidence of their achievement against the
Standards as an activity at uaigity. None of the other students had assessed themselves
against the Standards although their university assessments were all based on the NSW teacher
standards.

After the pilot all preservice teachers reported greater understanding of the role and
importance of the Standards to their careers. Comments included:

LOPS NBIFfA&ASR GKIFG A0Qa yAOS (G2 KIFI@S a2YSick
to when assessing students you teach, you often place them in levels or stages of
learning. Having the N@nal Standards available gives me the opportunity to assess

where | am as a prservice teacher and how to make leaps and bounds in becoming a
QUALITY teacher.

University has opened my eyes to a broad range of theories behind education and
learning, howser this program and placement helped me focus on different ways
students think, their intellectual abilities and developmental processes rather than just
different ways of teaching a number of different studei&imary placement focus on
Standard 1)

A number of mentor teachers and pigervice teachers highlighted the lack of exposure to and
understanding of the Standards as a key issue in implementing assessment of preservice
teachers against the Standards. Comments included:

We as teachers should havead some discussion around the Standar@dentor
teacher)
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All teachers need to become extremely familiar with the Standards docugerh its
content and purposd€Pre service teacher)

While acknowledging that this is a very small sample-service eacher and early childhood
mentor teacher participants were generally positive in their beliefs about the effectiveness of
the Standards and did demonstrate some improvement in their response to questions about
the potential effectiveness of the Standaiidisthe assessment of and the provision of feedback
to pre-service teachers.

Tablel-1 - Early Childhood Mentor Teachers: Perceived Effectiveness of Standards

Question Pre survey Post survey % Change
(Average) (Average)

How effective do you think that the
Standards will be in supporting:

Assessment of prservice teachers 3.0 4.0 +20%

Provision of feedback to preervice 4.0 4.3 +6%

teachers

Improvement in classroom practice 4.0 3.6 -8%
3.6 3.6 0

Improvement in outcomes for students

Tablel-2 - Early Childhood Prservice Teachers: Perceived Effectiveness of Standards

Question Pre survey Post survey % Change
(Average) (Average)

How effective doyou think that the
Standards will be in supporting:

Assessment of preervice teachers 3.6 4.0 +8%
Provision of feedback to preervice 3.3 4.0 +14%
teachers

Improvement in classroom practice 4.0 4.0 0
Improvement in outcomes for students 4.3 3.0 -14%

Primary mentor teachergere initially unsure of the potential effectiveness of the Standards
across a range of measures but were generally positive after engagement with the Standards.
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Tablel-3 - Primary Mentor teachers: Effectiveness of Standards

Question Pre survey Post survey % Change
(Average) (Average)

How effective do you think that the
Standards will be in supporting:

Assessment of preervice teachers 4 of the 6 3.8 NA
Provision of feedback topre-service pha}rtIC|pants in 3.8
teachers this group
NBEaLR2yRS 31
Improvement in classroom practice Yy2sQ (2 3.8

Improvement in outcomes for students

Tablel-4 - PrimaryPreservice Teachers: Perceived Effectiveness of Standards

Question Pre survey Post survey % Change

How effective do you think that the
Standards will be in supporting:

Assessment of preervice teachers 4.3 3.8 -10%
Provision of feedback to preervice 3.8 3.8 0
teachers
Improvement in classroom practice 3.8 38 0

. 3.8 0
Improvement in outcomes for students 3.8

The negative percentage change in the perception of the effectiveness of the Standards in the
assessment of the preervice teachers waaffected by the two people who did not develop
positive working relationships with their mentors.

1.4.2.2.2 Theme 2: Provision of Evidence Guides

The Draft Evidence Guide was developed at the workshop in response to the discussion about
an assessment rubric and theck of a clear agreement on the purpose(s) of a report format for
graduate teachers. When it was clear that we would not develop an assessment rubric the
group decided to look at possible sources of evidence thatspreice teachers could use to
demonstate their achievement of the Standards.
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Mentor teacher pre survey responses to the questions of what evidence/activities they could

use to model the Standard descriptors and what evidence/activities they could use to assess

pre service teachers varied itj dzt t A& FTNRY W20aSNBIGA2YQ | YyR
descriptions of specific activities and expectations e.g.,

Tablel-5 - Mentor Teacher: Example of pre survey response

Standard Descriptor Evidence/activiies

6.3 Engage with 1. Staff meetings
colleagues and improv 2. Team planning
practice 3.{GITT t5 $9Sydaq

| find it hard to comment at this time. | am not sure how this
look for pre service teachefEC teacher)

Participate in staff meetings. Offer ideas and participate
grade level planning. Active weekly planning with assoq
teacher. Join professional conversations with other g
members and contribute to the life of the school. Be in
staffroom at vaious times and capitalise on opportunities
network. Have a positive attitude, even when things may ng
that exciting.(Primary teacher)

The language and understanding in the responses to the post survey from mentor teachers
tended to be more variedand complex and there were more comments indicating -self
reflection.

Pre service teachers referred generally to documentation of observation and discussion and
dzaS 2F &ALISOAFAO GSFOKAYy3I Y2RSta IyR aileN) 6S3IAS:

survey responses.

Comments about the usefulness of the Draft Evidence Guide reflected the different ways it was
used, the development of shared understanding through professional discussion and the need
for some more specific annotated illustrations.n@aents included:

It made for great discussion as it was hard to understand what was required.
Some of the evidence indicators were a little confusing.

My only concern is that feedback and assessment may become too prescriptive if
0SSl OKSNA ciea&iwélpiheniitkdmgs|to gathering evidence
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| became more aware of things that could be used as evidence and how | could use the
Standards to develop myself as a role model for beginning teachers.

Two of the early childhood teaching pairs in differenhools independently came up with

similar processes for gathering and demonstrating evidence using visual aids. They placed the
Standards in a prominent position on the classroom wall and when the preservice teacher
undertook an activity or demonstrateachievement a sticky note or a photo was attached as

an indicator.

These sticky notes were sometimes difficult to place next to just one indicator and often
led to some good professional discussion.

Primary mentor and pre service teachers tended to gathedence using more structured
documentation and were interested in the different ways that other teachers used and
recorded evidence.

One of the pre service teachers commented that although she had been developiag an e
portfolio as part of her assessmeiatr her university course this project had made the idea of
YWSPHARSYOSQ YdzOK Of S NBNJ F2NJ KSNI

Participants liked the fact thahe Draft Evidence Guideas a simple and useful reference that
supported assessment against the Standards. Most did not use rthi¢é BEvidence Guide to
support professional conversationsParticipants identified the need for specific
elaborations/illustrated examples of evidence for each standard and at each level. These
should be available on line for easy reference. Participacka@vledged that AITSL would be
providing specific evidence guides in the future.

1.4.2.2.3 Theme 3: Flexibility of templates for professional conversations and feedback

The Preamble was provided with the template for professional conversations to reinforce the
messge that this was a flexible document that could be used in a number of ways. It was
apparent at the workshop that there was a range of preferred modes of opergtioom the

big picture thinkers who did not want to bother with the detail to those whofered to have

all the information they needed in a structured format before they started working.

In the post survey and the interviews participants described a range of activities and ways of
using the template for professional discussion. Some usedtdghmplate formally and daily,
others used it for weekly feedback or midac and final feedback sessions only. Some used it
more informally on a daily basis and used the university report format for more formal
feedback.

Participants made a range of sugtiens for improving the template. These have been
incorporated into further versions that are likely to be used by UC in their revised professional
experience practices. Participants also suggestedathgirompts and preamble on the

template could be mainted onto laminated card and blank fornpsovidedfor completion

prior to and during discussion

1.4.2.2.4 Theme 4: Mentoring training for teachers

Within this sample the majority of mentor teachers had undertaken no professional learning in
relation to mentoring ad providing feedback in the past three years. One early childhood and

AITSIPilots Project Final RepartAppendix D 13



one primary teacher had been involved in a program to support beginning teachers with the
ACT ETD that included workshops on mentoring and feedback. Experience of mentoring others
ranged from nil, through limited experience with university students, to extensive experience
as a supervising teacher and through leadership development programs.

Experience of mentoring and receiving feedback varied. One early childhood teacher had a very
negative experience of mentoring when she moved from Victoria to the ACT after teaching for

Hp @SFENA® {KS gFa NBIdZANBR (2 dzyRSNIiI1S FaasSaa
years experience. After receiving a permanent position she was requiraddertake further

probation reports. She commented:

Hopefully with the introduction of National Professional Standards for teachers, such
LINE OSaaSa F2NJ KAIKEf & SELISNASYOSR (S OKSNaB 4

The benefits of more positive experiences were alsbliggted e.g.

The detail provided demonstrated a strong awareness/knowledge of the teacher as a
person and of their function both individually and as part of a wider body. | came away
with a sense of being highly valued and that those extra tasks andesourslertaken
contributed to the well being of our school.

All teachers with the ACT ETD undertake a Professional Pathways process that involves
professional learning and development planning linked to system and school strategic
directions and goals. Inteiews/professional discussions are undertaken twice per year as a
formative and summative review. Some mentor teachers had been involved in giving and
receiving professional feedback through the Quality Teacher Program, which includes peer
observation ofessons and feedback.

In the pre survey descriptions of current practice in mentoring and providing professional
feedback were limited. Most responses referred to observing and providing verbal feedback
and discussing positive and negative aspet speific lesson.

In the post survey mentoring teachers described a range of activities and ways of using the
GSYLIX I GS F2NJ LINPFSaaraz2ylt RA&aOdzAAAZ2Y D ¢CKS I y=
as professional colleagues. There was a strong focugftection by the pre service teacher.

The shared understanding and language was reflected in comments such as:

When providing feedback more infoafty, such as on lesson plans, kept the format
in mind ¢ strengths and klls observed, challenges fa¢ehd areas for development
and ideas for support.

¢KS OdSYLX TGS ¢6Fra 3IF22R 6KSYy 6S KIFIR a2YS Y2N
areas for improvement/challenges they are facing. | suppose it made it less personal.

Within this small sample, early childhood teachers and-gawice teachers felt more
comfortable/confident in asking for, giving and receiving professional feedback than their
primary counterparts. Early childhood mentor teachers said they were more
comfortable/confident asking for and receiving feedback after participation in this pilot. As a
group they also demonstrated greater improvement in confidence in providing feedback to
pre-service teachers who are not fulfilling expectations.
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Tablel1-6 - Early Childhood Mentor Teachers: Professional Feedback

Question Pre survey Post survey % Change
(Average) (Average)

In general how comfortable /confident d

you feel:

Asking for professional feedback 3.6 4.3 +14%
Receivingrofessional feedback 4.0 4.3 +6%
Giving professional feedback 4.0 4.0 0
Providing feedback for preervice 2.6 3.6 +20%

teachers not fulfilling expectations

Tablel-7 - Primary Mentor Teachers: Professional Feedback

Question Pre survey Post survey % Change
(Average) (Average)

In general how comfortable /confident d

you feel:

Asking for professional feedback 3.1 3.6 10%

Receiving professional feedback 3.5 4.0 10%

Giving professiondeedback 3.5 4.1 12%

Providing feedback to preervice teachers 3.0 2.5 -10%

who are not fulfilling expectations

The two dysfunctional mentoring relationships were in the primary pairs and this may have
affected responses to theseems. The reduction in confidence/comfort in providing feedback
to pre-service teachers not fulfilling expectations can be attributed largely to one primary
teacher who had only ever had positive mentoring experiences before this pilot.
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Tablel1-8 - Early Childhood Prservice Teachers: Professional Feedback

Question Presurvey Post survey % Change
(Average) (Average)

In general how comfortable /confident d

you feel:

Asking for professional feedback 4.3 4.3 0

Receiving professional feedback 4.0 4.3 6%

Giving professional feedback 3.0 3.0 0
Tablel-9 - Primary Preservice Teachers: Professional Feedback

Question Presurvey Post survey % Change

In general how comfortable /confident di

you feel:

Asking for professional feedback 4.0 4.1 +2%
Receiving professional feedback 4.5 4.1 -8%
Giving professional feedback 3.3 3.5 +4%

Preservice teachers as a group were more comfortable/confident in agkingnd receiving
feedback than they were in giving feedback. This is likely to be a reflection of the mentoring
relationship but was also a factor in their recommendation that they be able to provide
feedback to the university about their mentor teachemnd their school experience
independently of the university reporting template which many of them use for employment
purposes.

Participants recommended that all teachers should have some training in mentoring and giving
and receiving feedback. Some suggesthat training for mentor teachersald be

differentiated and include general introduction for all teachers and training in specific skill
acquisition and university requirements for teachers involved in ment@iagservice

professional experience glaments

Another suggestion was thatgeral introductory information about providing constructive
feedback and mentoring relationships could be included as an appendix to other material e.qg.
University course documentation for pre service teachersmaedtors, TQI registration
publications, AITSL website, employer induction material.

1.4.2.2.5 Theme 5: Consistency of university practices for {ervice placements and
assessment

The August workshop was an important opportunity for staff from the two particigatin
universities to meet, learn about the pilot project and how things worked in each sector.
Although discussions about the pilot and cross sectoral engagement had taken place at a high
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level, between Deans, some university staff had not had an opportunitgiscuss the
implications of the Standards on pre service teacher education courses and assessment. UC
staff were in the early stages of their development of new professional experience structures
for implementation in 2012.

The issue of consistent prao¢ between universities was raised regularly by participants in

both questionnaires and interviews. Teachers involved with UCs@neice teachers were
particularly concerned that in their review of professional experience arrangements UC would

0S WIASKHXRY2T GKS AYyidSNYaKALIQ -deryid teatBeRsdg@ridyhad (1 K S
schools. UC is aware of this perception and is currently running information sessions to
reassure schools that their new arrangements are consistent with national agréenand

practice.

Preservice teachers also raised the issue of national consistency of courses in the context that
they are likely to be employed interstate. They were reassured that all teacher training
institutions in Australia would be developing ceas that provided teacher education
graduates with opportunities to meet each of the Graduate Career Stage Descriptors.

Both mentor teachers and preervice teachers wanted university assessment reporting to
align with Standards and be nationally consisten

Students from both universities commented that there should be a separate feedback
mechanism for preservice teachers to comment on their practicum experience directly to the

university. While there is opportunity for students to comment on their menamd the

mentoring school on their evaluation report, this report is often used for employment purposes

and specific comments may be inappropriate. Students saw this mechanism as a way to
provide positive as well as critical feedback about mentors andstimport they received in
a0K22f& FYR LIINBOAFGSR GKFG YAaYld0KSa Oly 2C
of a mentor should not preclude that mentor working with other {z@rvice teachers.

1.4.3 Summary

All participants were concerned about the laok exposure to and understanding of the
Standards by working teachers. At the beginning of the pilot both mentor teachers and
preservice teachers had little knowledge and experience of the Standards. After working with
the Standards participants were ptige about the use of the standards for assessment of
preservice teachers and reported a greater understanding of the role and importance of the
Standards to their careers. Most participants highlighted the need for teachers and preservice
teachers to be igen time to engage with the Standards.

The Draft Evidence Guide developed for this pilot was appreciated as a simple and useful
reference document. Participants developed greater understanding of the types of evidence
they could use and different ways pfesenting and using evidence to support assessment
against the Standards. This was reflected in the language used to describe evidence in the post
survey and discussions. The need for a more specific evidence guide was identified and the
continuing work ® AITSL in development of such a guide was acknowledged.

The template for Professional Discussions developed in the workshop was used in a variety of
different ways by participants. This flexibility was seen as a strength as it catered for different
contexts and the different ways that people operate.
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The majority of participants in this pilot had done no specific professional learning in relation to
mentoring and provision of feedback in the past three years. Experiences of mentoring and
giving and receing feedback varied considerably. After participation in this pilot, mentoring
teachers used more complex language to describe a greater range of mentoring activities, with
a greater emphasis on professional partnership and self reflection by all padighet
mentoring relationship. Participants recommended all teachers who are mentoring preservice
teachers have some initial training in mentoring and that additional training in specific skills be
made available.

Participants from both universities saw tli@roduction of National Teaching Standards as an
opportunity to increase consistency of courses, practicum requirements and assessment across
all universities nationally. Participants from both universities stressed the importance of close
relationships between university and school staff and clear, shared understanding of all
requirements and expectations before the ggervice placement begins. Students from both
universities commented that there should be a separate feedback mechanism f@epree
teachers to comment on their practicum experience directly to the university.

1.5 Resources

1.5.1 Resources Developed for the Pilot

The two versions of the Template for Professional Conversations, initial draft used in the pilot
and the revised version both includePaeamble that provides context and are provided as
Appendices6 and 7. The UC is using the revised draft in their development of reviewed
professional experience organisation for 2012.

The Draft Evidence Guide (Appendpwéis useful in the context of thipilot and generated
good professional discussion. It is understood that it will be superseded with the AITSL
publication of nationally consistent evidence guides that are being developed through other
pilot projects.

1.6 Findings and Outcomes

1.6.1 Implications ard Recommendations from the Pilot

1.6.1.1 Exposure to and understanding of the National Teaching Standards by
working teachers.

Recommendation:1

Teachers should be given opportunities to spend time engaging and becoming familiar with
the Standards.

1.6.1.2 Provision of EMence Guides

Recommendation 2

Provision of odine illustrations/elaborations for each Standard dbescriptor at each
Career Stagshould be integrated into the implementation of Standards.

1.6.1.3 Flexibility of template for Professional Conversations

Recommendation 3:
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Provide different versions of the template with a common preamble to teachers and allow
them to workshop the most useful format for themselves.

1.6.1.4 Training for Mentoring Teachers

Recommendation 4:

All teachers who undertake mentoring roles for mervice teachers should be involved
training in mentoring and providing feedback.

1.6.1.5 Consistency of university practices for peervice placements and
assessment

Recommendation 5:

Teacher education courses nationally should have consistent course sasicpuiacticum
requirements and assessment protocols.

Recommendation 6:

Assessment protocols for piervice teachers should be guided by the National
Professionabtandardgor Teachersand be nationally consistent.

Recommendation 7:

Provision of practicumequirement information could be linked to mentoring training for
teachers supervising prgervice teachers in schools.

Recommendation 8:

Universities provide a mechanism for pservice teachers to report directly to the
university about the quality otteir practicum experience in schools.

1.6.1.6 The Local Perspective

No local perspective provided.

1.6.1.7 The National Perspective

No national perspective provided.

1.6.2 Planning for the Future

This project initiated crossectoral cooperation between the two teacher educatio
institutions in the ACT, UC and ACU. Both universities are developing courses and associated
policies and practices linked to the Standards. While the UC timeframe involves changes to
course structures and professional experience arrangements in 201@guoing dialogue has

been established and there is a willingness to work together to create aligned policies and
practices.

The mentor teachers and pigervice teachers involved in this pilot have had a positive
experience working with the Standards anancact as change agents as the Standards are
implemented. Two of the prservice teachers and one of the mentor teachers recently
presented atacrosd SOG2NI f LINAYOALI f&4Q YSSGAy3a 2y (GKS
willingness to undertake similaoles in the dissemination of information. They will provide
powerful role models in their schools and across the ACT.
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This pilot was undertaken in Early Childhood and Primary settings. The introduction of
registration and Standards for all teachers ant sawhools in the ACT in 2012 provides an
opportunity to pilot a similar project in the secondary sector and in schools with different
structures including R0 schools and senior colleges.

A strong recommendation from the pilot is for mentor training fwachers who are
supervising preservice professional experience placements. It would be worthwhile to
undertake further investigation into the efficacy of such training. There are options to
investigate the effects of a range of implementation strategigshsas provision of information
only, interactive workshops and ongoing mentoring support.

The ACT T@ill be trialling the initial versions of national Evidence Guide®nsultation with
AITSLin 2012 and this provides another opportunity for cross sectoral cooperation and
research in conjunction with ACT TQI.
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2 AEF

2.1 Introduction
2.1.1 Setting the Scene

All Education Ministers agreed in tielbourne Declaration on Educational Goals for Young
AustraliangMelbourne Declaration 2y WG KS ySSR F2NJ ! dzZA0 NI f Al ya
major step towards achieving this aim G KS | dzA G NI f Al y Adiada®Ri Odzt dzy
l dzZa GNJ £ Al Qa Sy 3 lasdsSmobty dcross theél éurriculdni an@ at all levels of
schoolingfrom Foundation to Year 10

Asia literacy is therefore, a curriculum imperative and policy enacted through the Australian
Curriculum. As such, all teachers, whether primary or secondary, regardless of sector and
regardless of Key Learning Area are teachers of Asia literacy.

The Asa Education Foundation (AEF) defines Asia literacy as deep and foundational knowledge,
skills and understanding of the histories, geographies, literatures, arts, cultures and languages
of the diverse countries of Asia.

An Asia literate teacher requires le#ant knowledge, skills and understanding of Asia to
support the teaching ofall subjects within the curriculum: English, History, Mathematics,
Science, Geography, Languages, Arts, Technology and Design, Health and Physical Education,
ICT, Economics, Baess and Civics and Citizenship outlined as Phase 1, 2 and 3 subjects by the
Australian Curriculum and Assessment Authority (ACARA).

During the course of this pilot study the AEF identified a gaphénNationalProfessional

Standardsfor Teachers (hereatNJ NEFSNNBR (2 | a WitheStafdardsy Rl NR &
specifically relatdo three of the seven of the General Capabilities in the Australian Curriculum:

Literacy, Nmeracy, and Informadin and Communication Technology, they only refer to one of

the CrossCurriculum Prioritieg Aboriginal and Torres Strait Islanderbut do not refer to the

other two: the ! a A | FYR 1 dza G NI £ A | CPaioritys @Ksthl PGBty & the 6 A G K !
Sustainability Priority.

While it may be argued that if all teadfseteach Asia literacy then the Descriptors are general
enough to apply to all teachers. However, using the logic of the Standards and curriculum
imperative of the Asia Priority in the Australian Curriculum all teachers must therefore
demonstrate Asia l@racy competency in all Standards.

Put simply, an English, Economics, Mathematics or Health and Physical Education teacher could
not progress through the continuum from Graduate to Proficient to Highly Accomplished and
[ SR dzyf Saa UK SahingbenRaPyiodtp RQ G KS G S|

So, while Standards 2 within the Professional Knowledge Dordamw( the content and how

to teach i), has particular Focus Areas, namely, 2.4 related to Aboriginal and Torres Strait
Islander people, 2.5 for Literacy and Numgraand 2.6 referring to Information and
Communication Technology, for teachers wishing to demonstrate competency in Asia literacy
there is no reference point or even acknowledgement of the Asia Priority in the Standards.

Consequentlythe issue for the AHsecame how teachers might use the Standards to evidence
Asia literacy given the above. Whether the Descriptors could be used by teachers was
therefore what was being tested in this pilot study.
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Theefore, the AEF undertook a pilot study to trial the usé the National Professional
Standards for Teachers (the Standards) with a focus on developing a case study Asidow
literacy in Australian schooling can be supported by their use. The AEF collaborated with the
' dzA G NF € ALy t NB TS atod(RRTA) to utd&riakd tSmidi udy. 4 & 2 OA

This pilot study provided an opportunity to reflect with teachers on the success of their
learning and current and developing capabilities, professional aspirations and achievements in
relation to Asia literacyand resulted in four case studies to support the development of Asia
literate teachers in their career.

The stakeholders and collaborators for this pilot study included:

1. A government primary school teacher from Victoria, a catholic primary schoolpainci
from Western Australia, a deputy principal and cluster leader from the ACT and a
humanities Head of Department from Western Australia, and

2. AEF staff and consultants from APTA with expertise in Asia literacy, learning areas,
particularly English andumanities (history, geography, studies of society) and primary
and secondary teaching.

2.1.2 Contextual Issues

The focus area for the case study was hésia Literacycan best be supported by the
Descriptors in thestandards The AEF explored how Asia literas defined, implemented and
evidenced by teachers using a participatory monitoring and evaluation technique.

With the implementation of the Australian Curriculum the Asia Priority will become a focus for
many schools and teachers across Australias pitot study provided an important context for
the development of a case study to explore how:

1. The framework provided by the Standards supports teachers to reflect on their practice
and their school context in relation the AsiaPriority, and

2. How theStandards inform the development of professional learning goals and/or
professional accountability in relation to Asia literacy.
The purpose of this pilot study was to undertake a trial in the use of the relevant Standards

through the development of e studies on how Asia literacy can be supported by their use.

In the course of the trial the AEF examined and reflected upon two specific Standards:

e Professional Knowledgeomain,Sandard 2(Focus Areas 2.1, 2.2 and 2¢c&now the
content and how tdeach it and

e Professional Engagememomain, Standard 6(Focus Areas 6.1 to 6.4) Engage in
professional learning

AITSIPilots Project Final RepartAppendix D 22



During the course of the pilot project, the AEF developed aasséssment tool to support

teachers and principals in applying the identified Standards in relatidsim literacy The self

assessment tool, it was thought, could be used at differer$ada 2 F | (S OKSNRa O
particularly focussetn what is for manyan emerging area of focus requiring new knowledge,

skills and understanding.

2.2 Research Questions
2.2.1 The rationale of the pilot study

The rationale of the pilot study was to expldnew teachers defineimplement and evidence
their work using theDescriptors in theStandards framework and where they see themselves
on the Standards continuum.

e Research Question :1 What does Asia literacy mean for a Proficient, Highly
Accomplished andlead teacher as defined in the NatiofrofessionalStandardsfor
Teacher8

e Research Question:How can teachers be supported in identifying their place on the
continuum of the career stages in the NatiofabfessionaBtandardsor Teachersn
relationto Asia literacy?

2.2.2 Focus

A number of key perspectives informed the focus of the Pilot investigation and these are now
detailed.

Asia literacy is now a policy supported by the authorising docurfkatMelbourne Declaration

of Education Goals for Young Amadiains and enacted through the Asia Priority in the

Australian Curriculunilhere is a gap in the National Standards in relation to the Asia Priority in

GKFG g2 2F GKS | dza (i Nthé Asla ¢ind Suthidbilily dfiodiesxé  t NRA 2 NJ
not mentioned.

Given that much of the Australian Curriculum is involved in standard practice (with the roll out
of the English, History, Geography and Science Curricula) in the near future, the AEF was
interested to explore how the new priorities in the Austaal Curriculum, may be evidenced in

the Standards and what empsia will be placed on the Cre€sirriculum Priorities.

More specifically, with the advent of the Asia Priority in the Australian Curriculum, the AEF
wanted to explore how teachers on the graliperceived themselves on a career path on the
Standards continuum.

Further, the AEF wanted to find out what practitioners were currently doing in the field to
evidence their perception of their place on the continuum.

Finally, the AEF wanted to know athsupport was being offered and provided at the school,
systemic and organisational level for teachers wanting to plan a career path using the Asia
literacy elements in the Standarése T2 OdzaaAy3d 2y (S OKSNRQ aid2NRS
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The AEF is keen to support teachaersdentifying their place on the continuum of the career
stages in the Standards in relation to Asia literacy. And, to that effect created and then
evaluated support materials in the form of a sedflection tool. This selfeflection tool was
used wih the teachers/principal during the interviews and laterevaluated.

2.3 Methodological Considerations

The overall Pilot plan is best represented by a sequential overview

) Engage two project officers to work on cases.

o Twao-day meeting with AITSL and SiNRERIly 27 and 28, 2011 to refine purpose of
project and plan next steps.

) August: Meet with project team to decide on common agreements and analyse
approaches to be taken. Interrogate and interpret the Standardsalysethe
language in the Descriptors andw these might be measured and evidenced by
two third parties one of whom was the Principal, the other a colleague and whose
role it was to act as a critical friends and verifiers of the statements made by the
teacher Discuss the involvement of the thiphrty who is providing evidence to
support or otherwise the teachers place on the continuum in the Standards. Set
milestones and dates for project activity. Ensure that pilot design and allocation of
tasks is clear.

. August: Meet with project team to déte the range of teachers to be approached
including: representation from a range of sectors, states and territories, experience
and positions held in the school and teaching experience. Decide which
teachers/principals would be approached to participate.

. Four educators were chosen for the pilot study: one fourth year out Primary School
teacher, one Humanities Head of Department, one Deputy Principal and cluster
leader and one Catholic Primary School. The fourth year out teacher has taught
Mandarin for two years, the Humanities Head of Department and Deputy Principal
and cluster leader are experienced studies of Asia educators and the Principal is in
his first year of introducing studies of Asia with a focus on the Asia Priority in the
Australian Curriculun.

o August: First contact made with school principals and the purpose dfitbiestudy
explained. Formal follow up letter of introduction sent to principals and a
supplementary letter sent to all participants explaining purpose of pilot study. Third
patyWHSNRAFASNEQ O2y il OGSR FyR FaNBSYSyd 206

. August: Project team introduces themselves to the teachers and principals and sets
a time and date for a lengthy interview for up to five hours, at the school if possible.
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August: Project team meets to create and evaluate a-asffessment tool.

September: Interviews conducted with teachers/principals.

September/October: First drafts of the cases are written and team meets to discuss
learnings. Third party verifiers contactadd their responses are added to the draft
cases.

September/October: Project team has humber ofmeetings (via teleconference
and email) to comment on and analyse what is in the drafts and to ensure that the
two research questions have been answered.

Octdber 5: Project team meets with Dr Greg McPha&®IMERR and Gavin
Pinnington (AITSLYluring the scheduled Site Visit for the Pilotolés and
approaches are clarified and next steps put in place.

October: Subsequent interviews with educators.

Team grapplesvith suggested changes to cases axglores the application dhe
ideas proposed by Dr McPhaturing the Site Visit After much analysis, two
redraftings and recontacting of teachers/principals (to reflect on earlier
discussions), draft cases were submitted to the Project Director in their-fieghi
state.

Team discusses the key learnings, messages and recommerglétion the pilot
study.

2.4 Results from the Engagement

2.4.1 Data Collection and Management

This section provides a summary of the data collected and how it was managed and organised
for analysis

Teachers/principals were interviewed fatteface.

Interviews werdaped.

Taped interviews were transcribed.

Transcriptions were then crafted into linear narratives based on the Descriptors in the

Standards and cases were written using a humber oftmadilings including: context,
the interview and then the Descriptons the Standards.
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e First drafts were discusseand evaluatedby the team and rewritten using a more
uniform and systematic approach.

e Cases were discussed, analysed and re drafted by the project team.
e There were three iterations of the draft cases.

e Projectmanager maintained data records and project information.

2.4.2 Analysis of the Data
2.4.2.1 The Standards:

The first step for the team was to understand what the Standadsially meant and then
analyse hovthe language in the Descriptomsight be applied and evidendéyy teachers.

One challenge encountered was that while the Standards reflect the authorising dociiment
Melbourne Declaration of Education Goals for Young Australiam§tandards document does
not refer to two of the new Cross Curriculum Prioritiasthe Australian Curriculum: the Asia
Priority and the Sustainability Priority.

This perceived gap provideoh opportunity to explore thé\sia Literacyvith the teachers who
were being interviewed through the language in the Descriptors which is geitergl and
therefore applicableto a range of interpretations and teaching areas.

The project team debated whether it would be helpful to break up the Descriptors into
component parts and measureable outcomes via a scaffolded chécklist 2 NJ S E Inty LX S
YR O2YLINBKSYyaA@dS 1y2stSRDEwhethérivieKeduld Xgledop dzR S
indicators or exemplars for teachers to refer to. This, of course, became problematic and
outside of the parameters of this pilot study.

The project team interrogated pacular Focus Areas within each of the Domains before the
interview in the following way. For example, within tReofessional Knowleddeomain, Focus
Area2.1 Highly Accomplishedey aspects were highlighte8upportcolleagues usingurrent
and comprehasive knowledgef contentand teaching strategieso developand implement
engaging learnin@ndteaching programs

The questions the team posed included:

1. What do each of the underlined words above mean in practice?

2. What is the minimum and maximum aateher would have to do to achieve and satisfy
each of the underlined words above?

3. How does a teacher verify with any authenticity the areas underlined above?

4. \What does the verification or evidence mean in different contexts, schools and states?
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5. More importantly, how do teachers/principal verify that this is impacting on student
outcomes?

6. Can engagement, support, comprehensive knowledge or current knowletige
standardised across schools and states and territ@ries

A further question posed here was one'gérceptiorQ

¢ What if a teacher perceived himself or herself, as Highly Accomplished or Lead and
their principal or colleague did not?

e What if, Asia literacy was not a high priority for the princigradl the school leadership
team andhow does this impaan the evidence provided by the teacher?

e And, what impact would this have on the pilot study?

2.4.2.2 The interviews

The team conducted the interviews with a full knowledge that the work we were undertaking
was a pilot study in usingsia literacyandthe Standads to plot caree paths for educators on

the Standards continuumWe had to keep this at the forefront of the interviews because we
knew that the process we were undertaking was the first step and that to do this work full
justice it would require an longidinal study if it were to be meaningful a range of teachers
across Australia who either were or were aibdo engage with the new Asia CreSsirricular
Priority in the new Australian Curriculum.

With that in mind, once the interviews had been conductdnscribed, read and analysed the
team posed a number of questions including:

e 14 GKAA AYTF2NXNIGAZ2Y dza ST dz 2NJ KSf LITled g2
our aims?

e Havewe gathered enough information?

¢ Have we delved deeply enough irtee Descriptors?

e Can the process we used be duplicated in real life contexts?
¢ What have we learned?

The short answer to these questions was that more work needed to be undertaken over a
longer period of time to provide authoritative, substantial and miegful advice to teachers
using the Standards in concert with the new Asia Priority.

2.4.2.3 Selfassessment tool

The seHassessment tool was a useful discussion starter in having teachers begin the process of
seltreflection, analysis and thiitkg about the Stadards. However, the seHfissessment tool,
while helpful for the team in this particular pilot study, is still a work in progress and needs
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refinement, exploration and testing if it is to be used by a broader range of teachers in variety
of contexts.

Theteam, in discussions about the se#flection tool pondered the following questions:

e To what degredsthe selfassessment tool helpful?
e |Isittoo general?
e |sittoo specific?

e What would need to be reworked if it we to be published on a website or
presented in professional learning situations?

e Could the selassessment todbe used by individual teachers/principals in real life
settings?

e What contextualisation needs to surround the sa#lsessment tool?

2.4.2.4 Teacher/principal comments

One of the issuesof teachers interviewed in this pilot study was the tension between- self

NEFE SOGA2yS GKS GSIOKSNBERQ AylddaAGA@GS (y2e6fSR3S
Standards. A perception from the interviewers was that teachers sometimes struggled to

aNJIi A Odzt  §S GKS O2NlJza 2F GKSANI F OKAS@SYSyida oS
YR gKIG £QY R2AYy3I A& y20 dzydzadz o | 26SHSNE
intuitive knowledge of teaching, often built up over many years, thligning their practise

against the Standards Framework took sometime to articulate. The teachers needed to
readjust their reflection of their professional qualities and experiences to the language in the
Standards Framework.

To be able to articulate an ohepth and often intuitive knowledge isskillrequiredin any sel

evaluation processlt is quite a sophisticated processid requires not only Q3-S5 Ff @ G A OF £ Q
skills (and an exposure t@and experience othese skilly but, in this casean intellectwal
understanding of Asia literacin theory and practice, as well.

Given this, the following questions were considered:

e Given the nature of the pilot study how might the results be different if
teachers/principals were to complete the same exercise @avésnger period of
time, especially given that they were unfamiliar with the Standards?

¢ How does what the educators have said apply specifically to Asia litersmyld
it/does it apply to all teachers?

e Whatunique messagesbout Asia literachave wereceived that could be useful
to all teachers?
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2.4.3 Analytical Procedures

At the beginning of the projecthe Most Significant Change (MSC) Techn{Riek Davis and
Jess Dart) was to be used in preparing the cases. The project teanTheadost Significant
Change TechniqugA guide to its usan preparation for the project.

While the data was gathered and interrogated with the MSC methodology in mind a number of
FIOG2NAR YAGAIFTAGSR FAFLAYyald dzaAiAy3a AG FdAdfteod ¢K
questR Y Y ANB IyR FSSRol O]l ILILINEBLIFOKE g a LINBOf dzRSH

And therefore, the main methods used to interrogate data were:

e The project team conducted interviews and received information (though
interview or discussion with a third paijty

e The team would then meet as a group (either through teleconference or
email) and discuss and compare findings, issues and challérigeteam used
AGAd LINPFSaarz2ylt GSydlFoOoftsSa (G2 RAaOdzaa
more widely

e The informdion received was mapped against the purpose of the project.

An exampleof thisis the seHassessment tool. Questions were written as discussion starters
and all other options and approaches were put on the table for consideration. It was soon
realised hat the selfassessment tool was another project in itself and it was decided that to
meet the project deadline that we would use a series of three types of questions to elicit
responses:

1. General questionsvhich were designed to reveal the kind of attribe an Asia literacy
teacher might have.

2. Schoolbased questionswhich focused on how the implementation of Asia literacy in
schools can be used to demonstrate what a teacher does in school and how this activity
may be translated into the career path contiimm in the Standards.

3. Standards based questionshich were intended to examine and interrogate the meaning
for a particular context so that they could be used to identify where an individual stands
and to determine any areas of further professional devetept that may be needed to
assist in their achievement.

For the team, the creation of asefulselfassessment tool becamechallengingexercise as we
were balancing how this sedfissessment tool may eventually be used against the needs of this
pilot study.

We realised the selissessment tool needed to be refined and contextualised for a range of
audiences incluidg: the interviewees, the AERB|l teachers, principals, subject associations,
AITSL an8iIMERR

In short,it had to serve many masters atkle selfassessment tool that was created cannot,
without further refinement and testing, serve the needs of these disparate audiences and be
confidently published in the public domain as a meaningful tool for educators to use. However,
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it did serveus wellfor the pilot studyand may serve as a discussion starter about how the
Standards can be used for Akiteracy teachers and the CreSsirricular Asia Priority.

2.4.4 Results
General

The pilot study to trial the use of the Standards with teachers of Asiadidras created more
guestions than answers.

While some general conclusions can be drawn from the work undertaken over the past four
months, further analysis with a larger sample of teachers is required to progress and verify
preliminary findings.
Reseach Question 1: What does Asia literacy mean for a Proficient, Highly
Accomplished and Lead teacher as defined in the NatiBnaflessionalStandardsfor
Teacher8
While this question appears to be straightforward, the answer to it is in fact very complex

Asia literacy is now a policy supported by the authorising docurfkatMelbourne Declaration
of Education Goals for Young Australiasisd enacted through the Asia Priority in the
Australian Curriculum but this is not reflected in the Standards.

Whileit may be argued that if all teachers are teachers of Asia literacy then the Descriptors are
general enough to apply to all teachers. However, using the logic of the Standards and
curriculum imperative of the Asia Priority in the Australian Curriculumteathers must
therefore demonstrate Asia literacy competency in all Standards. An Arts teacher cannot be
regarded on the continuum as Graduate, Lead, Highly Accomplished or Lead with out
evidencing the teaching of the Asia Priority.

Professional Knowledg®omain, Standard 2 Know the content and how to teach ig
fundamental to all teaching. The omission of the Asia Priority in the Standards meant that
teachers in the pilot study relied on their own interpretation of the Standards as there is no
specifc information on this new element of the Australian Curriculum. The pilot study could
therefore focus only oescriptors themselvesnd what they mean for teachers.

The Descriptors within the Standards use a language that is open to a range of itattope

and this is a positive for as range of reasbnsC2 NJ SEIl YLX S gKI G A& NB3
LINJ O (FacGsSArea2.@) by one teacher or school még considered passé by another.
{AYAEINI&®ST A& GLI NIAOALI GAYINIAGN F6EBIANIER)Y I (2 d
enoughc2 NJ 8K2dzt R 2yS R2 Y2NB GKFYy &LI NGAOALI GSé I
CdNIKSNE K2g Aa &O2YLINBKSRocus M&2.1) jeasaredd RS 2F O
how does this apply to Asia literateachers?

The educators who were interviewed grappled with the openness of the language of the
Descriptors during the interview and in subsequent interviews and what it meant for them as
Asia educators. Because there were no exemplars or definitions the teacherggptispoke
freely and laterally about what they had achieved in relation to what they thought the
descriptors meant. Their work was evidenced in a range of ways: through their principals and
colleagues, units of work, lesson plans and the presentatioa cdinge of documentation.
Because the Descriptors are not prescriptive they were interpreted is slightly different ways by
the teachers/principals interviewed, that is they brought their own knowledge, contexts and
experiences to the analysis of the Deptwis.
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Of note, is that while the principals/colleagues generally agreed with the interviewee as to
where they were on the continuum in the Standards, this was not always the case.

Yt SNOSLIIA2yaQ FyR SOARSYOS 2F {(HoydudyWNdRd I GO Ay

require further analysis.

However, what can be stated with a tentative confidence is that what links and distinguishes a
Proficient, Highly Accomplished and Lead teacher as defined in the Standards is praxis. All four
educators involved inhis pilot have grappled with understanding the philosophy of Asia
literacy and the need for Asia literacy and have enacted it in their own classrooms and school
settings.

All of them have explored and engaged with Asia literacy and with a range of qoortam
educational theories and policies, such as: the Asia Priamitthe Australian Curriculum,
Cooperative €arning Inquiry Learningr Learning by Design to name a few. They have not
stagnatedin their professional growtland appear to be constantlsearching for new ways to
teach and learn. To that end, they have all participated in a range of professional learning to
enable that praxis.

Proficient and Highly Accomplished teachers in the pilot study shared similarities in that they
GAYAOGARBRES ' YYIRASRE LI NLAOALI GSRX O2y i NR o dzi
range of Descriptors in Standards 2 and 6) and they could evidence this through comprehensive
portfolios of actions.

A very strong message that came from the interviews i$ Wizt distinguishes Lead teachers
in Asia literacy is that they are enablers. As such, Lead teachers may lead from the classroom
and not be a principal or deputy principal.

Research Question 2dow can teachers be supported in identifying their place lon t
continuum of the career stages in the Natiofabfessionabtandardgor Teachersn
relation to Asia literacy?

If the Asia Priority in the Australian Curriculum is to be given the full weight of its authorising
document The Melbourne Declaration oflication Goals for Young Australiaitieeds to be
acknowledged by the Standards national authorising agent the Australian Institute for Teaching
and School Leadership, amdpresented in the Standards with the due atteii that is
currently given to: iteracy and Numeracy, Aboriginand Torres Islander people, and
Information and Communication Technology.

Two of the teachers interviewed were clear in their message that school leadership needs to
support Asia literateteachers on the ground. Asia litary is not a discrete subject area and
traverses all subject areasd will be taught all teacher&Jnless it is a high priority for school

f SFRSNERZ Fff 2F | (S OKSNRa o6Sad S¥¥a2adma | yR
be less recognisedThe Asia Priority in the Australian Curriculum will go some way to
addressing this challenge as the case story of the Catholic Primary School Principal
demonstrates.

Teachers need to be supported professionally through a range of approaches and agents,
which may include:
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1. The continuation of programs that have a proven record of professional
development in Asia literacyPrincipals and Deputy Principal in all schools across
Australianeed to continue to be professionally developed in Asia literacy through
established programs such as the AEF manageal Leading 21Century Schools:
Engage with Asia An initiative for principal€ Professional Learning Prograra
DEEWR funded, thregear project which has been delivered to over 500 principals
across Australia. Building on this initiative would ensure that principals are aware of
how toimplement the Asia Priority amslipport teachers at a grass roots level.

2. Arevision of existing doamentation in Asia literacyThe Asia Scope and Sequeqce
Engaging young Australians with Aslacuments produced by the AEF, could be
revised to incorporate the new Asia Priority in the Australian iCuitrm. The revised
documentation could be used by telaers in conjunction with th&tandards.

3. Subject associationsCrossCurriculum priorities, such as the Asia Priority in the
Australian Curriculum, are unique and new, and operate somewhat differently to Key
Learning Areas. As such they need to be supporere strongly byall subject
associations.

4. Systemic support.Support from systems, sectors ardcal teacher registration
agencies to strengthen teachers understanding of the Cross Curriculum elements of
the Australian Curriculum and how these work imcert with the Standards.

2.4.5 Summary

A number of key points and/or themes have emerged from a consideration of the data
collected during this Pilot:

1. The Asia Priority in the Australian Curriculum netm$e given theimprimatur of its
authorising documentThe Melbourne Declaration of Education Goals for Young
Australiansand needs to beancludedin the Standards as a reference point falt
educators.

2. At this stageteachersand principalsare not engaged consciously and systematically
with the Standards fofeachers.

3. Teachers need to be supportéd a range of ways by a range of agendiesxploring
how the Standardsan be appliedo Asia literacyand the Asia Priority

4. What distinguishes a Lead teacher in Asia literacy is that they are enablers and
evaluatorsand as such they can lead from the classroom as well as from Principal,

Deputy Principal or other school leadership positions

5. What links and distinguishes a Proficient, Highly Accomplished and Lead teacher as
defined in the Standards is praxis
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6. A more rigorously tested sedfssessment tool needs to be developed to support
teachers and principals.

7. The development of indicators or exemplars at each level in the Standards maly aid
teachersin understanding how their career path in Asia litgrazan be manifested
through the Descriptors in the Standards

8. The results of this pilot study are embryonic and require further development if they are
to be tested and made useful and meaningful to teachers across Australia.

2.5 Resources
2.5.1 Resources Developeir the Pilot

A selfassessment tool was created for use in this pilot study that comprised:

1. General questionsvhich were designed to reveal the kind of attributes an Asia
literacy teacher might have.

2. Schoolbased questionswhich focused on how the imphleentation of Asia
literacy in schools can be used to demonstrate what a teacher does in school and
how this activity may be translated into the career path continuum in the
Standards.

3. Standards based questionshich were intended to examine and interrogatee
meaning for a particular context so that they could be used to identify where an
individual stands and to determine any areas of further professional development
that may be needed to assist in their achievement.

2.5.2 Existing Resources Used in the Pilot

The Leading Z1Century Schools: Engage with Asian initiative for principalg Professional
Learning Program 201das developedo engage school leadership, specifically principals, with
Asia literacy. This document was used in developing theas@ssment tool.

2.6 Findings and Outcomes
2.6.1 Implications and Recommendations from the Pilot
2.6.1.1 The Local Perspective

The AEF takes the local perspective, in this context, to mean teachers and schools. The pilot
study did not focus on systems and sectors.

Teachers nes to be supported in their engagement with the Asia Priority and Standards
consciously and systematically though anglgiled principal class, an agency such as the AEF
and systems and sectoasd the Australian Institute for Teaching and School Leadersinig,
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that this may address what the AEF has called in this pilot study differing perceptions between
principals and teachers of where teachers are on the Standards continuum

Teachers neetb be professionally developed and supported in exploring how the Standards
apply to Asia literacgnd to all teachers

Teachers who define themselves as Proficient and Highly Accomplished in the National
Standards need to be fully engaged in praxis. Tisatthey need to be supported and
professionally developed in their understanding of the Asia Priority before they apply it in
practice.

Teachers who define themselves as Proficient and Highly Accomplished need to have
exemplars and indicators that demonate how Lead teachers in Asia literacy became enablers
and evaluators.

The Standards need ®&upport the concepthat a Lead teacher can lead from the classroom.

The development of indicators or exemplars at e@elreer Stagwithin the Standards may aid
educators in understanding the how their career path in Asia literacy can be manifested
through the Descriptors in the Standards.

2.6.1.2 The National Perspective

The Asia Priority in the Australian Curriculum needs to be given the full weight of its authorising
documentThe Melbourne Declaration of Education Goals for Young Australi@hseeds to
be represented in the Standards as a reference point for Asia literacy educators.

The Australian Institute for Teaching and School Leaderatiphe national authorityon
teacher Standardseeds to be at the vanguard of support for teachers gitree new Cross
Curriculum Asia Priority in the Australian Curriculum.

The AEF, as a nationally recognised expert in Asia literacy, is well positioned to provide
leadership for tachers, states and territories, systems, sectors and other organisations.

The results of this pilot study are embryonic and require further development if they are to be
tested and made useful and meaningful to teachers across Australia.

A more rigorouslyested selfassessment tool needs to be developed to support teachers and
principals.

The principal class needs to continue to be professionally developed in Asia literacy through
established programs such as the AEF manddedLeading Z1Century Schds: Engage with
Asiag An initiative for principalg Professional Learning Prograe DEEWR funded, thrgear
project which has been delivered to over 500 principals across Australia. Building on this
initiative would ensure that principals are awarelww to support teachers at a grass roots
level.

The Asia Scope and Sequeqdengaging young Australians with Asiacuments produced by

the AEF, could be revised to incorporate the new Asia PriorityeirAustralian Curriculum and
support teachers in ientifying their place on the continuum of career paths in 8tandards
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CrossCurriculum priorities, such as the Asia Priority in the Australian Curriculum, are unique
and new, and operate somewhat differently $tandard practice ifkey Learning Areads such

they need to be supported more strongly by all subject associations.

Support from systems, sectors and teacher registration agencies to strengthehetsac
understanding of the nevelementsof CrossCurriculumPriorities inthe Australian Curricua

and how these work in concert with the Standards.

2.6.2 Planning for the Future

For the AERthe case stories presented in this pilot study require further work if they are to
serve as useful models of how the Standards apply to teachers of Asia lit€hecyeachers,
already interviewed could be faterviewed and cases raritten.

In addition, he selfassessment toolwas developed in a formative way angquires
refinement if it is to be used effectively and meaningfully by a range of teachers across
Australia.

Exemplars of professional learning models could be developed by the AEF to support teachers
in identifying their placealong the Standards continuunfor Standard 6¢ Professional
Engagementand Standard Z; Professional Knowledge

Finally, he AEF needs to assess what agencies it can work with to provide expert advice in
relation to theAsiaPriority and how it can be used to apptythe Standards.

2.7 References
Davies, R. and J Dart (20@5KS Wa2ald {AIYyATFAOlI Yyl [/ KergighSQ oa{/
1.00¢ 2005

The Leading 21Century Schools: Engage with Asian initiative for principalg Professional
Learning Program 2011

Developed by the Asia Education Foundation (AEF) in partnership with Principals Australia and
peak principals associationand funded by the Australian Government Department of
Education, Employment and Workplace Relations under the National Asian Lasgarede
Studies in Schools Program.

The University of Melbourne, Asia Education Foundation, 2011
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3 AIS NSW

3.1 Introduction
3.1.1 Setting the Scene

The purpose of the studyas to pilot with a range gbrimary and secondarschools the initial

phase of a process thatlignsthe National Professional Standards for Teachers (hereafter
NEFSNNBR (2 Fa WikKS { il yRI NRapilot st@dyindl@®l 22t 32|
investigatinghow the Sandardsfor teachingDl'y ©6S dza SR (2 &dzLJL}2 NI GSI C
of the professional expectations of the school. In addititre schoolsusedthe Standards for

teachingto identify professionalearning and supporthat assiststeachers to support the

school inachiewngits goalsfor improvement

In the study, the Standardgere used as a means to assist teachers to:

1. understandthe actions they can take to assist the school to meet the goals

2. identify evidence of their practice that demonstrates the extent to which they are
assisting the school to meet the goals

3. reflect on he extent to which they are supporting the school to achieve the goals

4. identify professional learning that will support them in working towards the
achievement of the goals.

Three schoolsvere invited toparticipate in the pilot The pilot shoolscomprisal one primary

andtwo K-12 schools. Schools selectind teachersto participate in the study and determined

GKS T LIINZLINARIFGS {GF yRIF NRA taff raebber$ idlved Biclu@K SNE Q  /
classroom teachers and those with positiondaimal leadershipgesponsibility such as heads

of departments oistage coordinators

3.1.2 Contextual Issues

Following the initial meeting with the project stakeholders in Melbourne in July 2011 the
parameters of the pilot study with the three schools were sed. The three month project
timeline shaped the ways the professional standards for teaching could be used by teachers to:
1. Wdzy LI O1 Q (K& impravengeaaid réagelit to their professional role
2. identify actions they can take to contribute the school goals for improvement
3. collect evidence of their practice that contributes to meeting the school goals for
improvement.

TheSi I YRF NR& LINPGPARSR (GKS o0l aira F2N aOKz22ftaQ | yR
for identifyingfuture professimal learning and support plan

3.2 Research Questions
The pilot study in the New South Wales Independent sector was focussed on how the

Standards can be used to support teacher understanding of school goals. The process involved
teachers:

mapping theStandards to school goals
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identifying actions for teacher practice aligned to the Standards

recognising and identifying evidence that can be used to demonstrate improvement in
0§SIFOKSNEQ LINPFSaaAaAz2ylt (y26ftSRIST ehttNPFSaarz2yl

assisting teachers to evaluate their current professional knowledge, practice and engagement

selecting areas for whole school and individual teacher professional learning and support.

The research questions for the study were:

Research Question: Howdo the National Professionalt&dardsfor Teachersssist teachers
to understand their school goals for improvement?

Research Question:How does teachers' engagement witkational PofessionalSandards
for Teachersmpact on their:

a. confidence taneet the school goals and

b. preparedness to engage in selfaluation as part of the appraisal process?

3.3 Methodological Considerations

3.3.1 Project context

Three schools in the Independent sector participated in the pilot project. The schools varied in
size,location, economic status and focus of their school gaathool A is a-K2 school in
western Sydney. All-K2 teachers including stage and subject leaders participated in the pilot
that involved four school goals and the Standards at the ProficienthEe&areer Stage.

School B is a Piszhool to Year 6 school in the northern beaches area of Sydney. The principal
and senior executive identified three school goals to focus their mapping to the professional
teaching standards at the Highly Accomplishedcher Career Stage.

School C is a-K school in south western Sydney area. The principal, senior executive and
stage and subject coordinators selected three school improvement goals at the Highly
Accomplished Teacher Career Stage.

3.3.2 Project mplementation

In a series of facilitated workshops at each school, the participating teachers used the
Standards for teaching as a basis for:
1. engaging incollaborative professional dialogue to deepen their understanding of the

school goals for improvement

2. identifying actionf their practice that could support the achievement of the school goals
and evidence of their contribution to the school goals

3. evaluating their practice in relation to the school goals

identifyingindividualprofessional learning to iprove their practice

5. contributing to the design of a whole school professional development plan.

B
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Table 1below provides two examples of school goals for improvement, professional standards
for teaching that align to the school goals, a sample of the tfpaction teachers can take to
assist the school meet the goal and an example of evidence that teachers identified that could
use to demonstrate the extent to which they were supporting the achievement of the school
goal.
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Table3-1 - School goals, standards, actions and evidence

School goals

Standard

Example of a suggested
action

Example of suggested
evidence

Designing high quality 2,3,4&5

academic and co
curricular programs

Effective use of high 2,3
quality resources
including ICT

Evaluates teaching programs
in terms of student learning
and achievement

Designs lessons which utilis
resources includingsoftware
applications, web c¢based
student centred activities anc
information that link directly
to the learning goals ant
promote student engagemen
and learning

An evaluation of a program
based on the extent to which
the activities assisted
students to learn

Teaching program, unit of
work or student tasks that
include a range of software
applicationsand student
activities and research
information accessible
through the internet that
have been selected to engag
the students and promote
learning in line with the
selected goals and/or
outcomes
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3.3.3 Methodological approach

A Grounded Theory approach was used for the study to inductively gather from the data how
teachers and schools can use the professional standards for teaching to inform future
professional learning plans both for individual teachers and the whole schath Were
collected and analysed in three phases aligned to the timeline for each school. The second and
third data collection and analysis phase was guided by the theoretical developments that
emerged (Punch, 20090r the purposes of this study it wasnsidered that data saturation

was reached after the third case studyigure 4.1 captures the methodical approach for the
data collection and analysis.

¥ Data collection E Data collection £ Data collection
from teacher from teacher from teacher
questionnaries SChOOI questionnaries questionnaries
& analysis =3 & analysis & analysis
¥ focus groups & F focus groups & E focus groups &
analysis analysis analysis

Figure3-1: Methodological approach fo the data collection and analysis

3.3.4 Data collection instruments

Three data collection instruments were designed to capture the data from the patrticipating
teachers in the three schools. Two instruments comprised a teacher questionnaire (Appendix
A) and anexecutive questionnaire (Appendix B) that captured quantitative data using a four
point likert scale: not at all, limited, moderate and high. In addition teachers could provide a
written comment giving a reason for their rating. Focus group interviews weneucted with

a sample of teachers identified by each school. Each focus group explored issues about the
processes they were involved in during pilot study.

The focus group meetings were structured around the following questions:

1. How did you feel abouhe Professional Review and Development System process that
linked professional teaching standards, actions and evidence to the school goals? What
did you feel that you gained from the process?

2. During the first phase you identified actions that would sotgeachers at your school
to contribute to the school goals. You also identified evidence that teachers could
provide about how they could meet the school goals. How did this process help you
understand the school goals? What else would have helpedoybatter understand
GKS a0Kz22fQa SELISOGIGAZ2Yy &K

3. What would you like to happen as a result of completing theeediuation and
meeting with your reviewer?
4. Is there anything else you would like to share about the process?

The focus group interviews weraudio recorded with informed written consent from the
participants.
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3.3.5 Timelines and all the procedural details

Table3-2 - Project timeline

Action Date Resources

Initial contact and confirmation By mid August 2011
of schoolparticipation

Principal and /or school August 2011
executive briefing
Facilitated workshops with By September 2011 School goals, AITSL National

teachers and school executive
to map the standards to the
school goafs

Set dates for participants to By September 2011
collect evidencée

AITSL pilot study Interim Repoi By Octobe 2011
completed

Teachers self evaluate their By October 2011
contribution* to the selected
school goals and participate in

Professional Standards for
Teachers

School generated documents
for mapping of standards to
school goals

Report template

School generated documents
for mapping of standards to
school goals

collegial meetings with
supervisors

Teachers and school executive School A September 2011 Teacher and executive
participating in the pilot study guestionnaires
complete questionnaires

School B November 2011

School C November 2011

Identified teachers participate  School A Sépmber 2011
in focus groups

Focus group interview schedul
School B November 2011

School C November 2011

AITSL pilot study report By November 2011 Report template

3.4 Results from the Engagement
{2YSGKAY3I Ay KSNBE LISNKI LA X
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3.4.1 Data Collection and Management

Table 5.1 below presents the data sources and type of data collected in the three pilot study
schools.

Table3-3 - Data Sources

School No of completed No of completed No of focus
teacher questionnaires executive group
guestiomaires interviewees
School A 28 2 8
School B 4 1 5
School C 11 4 6
Total 43 7 19

3.4.2 Analysis of the Data

3.4.2.1 Questionnaires: Quantitative data analysis

The quantitative data were collected through teacher questionnaires (Appendix A) and
executive questionnaires (Appendix B) from the 43 teachers and 7 executive teachers who
participated in the pilot project in the three schools.

Item 1: How did discussing what actions teachers at your school can take to meet the standards
at the staffprofessional developmergession assist you to understand how you can meet the
school goals?

The data revealed that most teachers reported that discussing the actions teachers can take to
meet the Standards assisted them to understand how they could meetdheot goals. For
School A, 93% of respondents rated this item as moderate or high; at School B all teachers
rated this item moderate or high; and at School C 73% of teachers and all executive rated this
item as moderate or high.

Iltem 2: How did working together at the stgifofessional developmergession help you to
develop an understanding of what kinds of evidence teachers in your school could provide to
demonstrate they have met the school goals?

The response to this item byarticipating teachersvas overwhelmindy positive. Teachers
reported that by working collaboratively either as a whole school staff (School A) or whole
executive staff (School B andiB¢y haddeveloped an understanding of the kinds of evidence
that denonstrated the professional standards for teaching at the Proficient Teacher or Highly
Accompished Teacher career stagad how they could use this evidence to demonstrate
meeting the school goals for improvement. All teachers at School C rated theinssspmthis

item as moderate or high. Only one teacher at each of School A and B indicated that the staff
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development session had a limited impact on their understanding of the evidence that could be
provided to meet the school goals.

Iltem 3: To what ext&t does your understanding of the school goals, developed at the two staff
professional developmergessions, help you to identify how your current practice meets the
school goals?

In response to this item, all 15 teachers at School C reported that todeerate or high extent

they were now able to identify how their current practice meets the school goals. At School A,
96% of teachers and at School B 75% rated this item as moderate or high because the
professional standards for teaching provided a focugtie professional dialogue.

Iltem 4: As a result of completing your selfaluation, how confident are you in identifying
areas for professional action and support that will help you meet the school goals?

Participating teachers confirmed that by compigtithe self evaluation using the professional
standards for teaching they were more confident to identify further actions for both individual
teacher and whole school teacher professional learning. All teachers at School A and School B
agreed to a moderater high extent that they were more confident while teachers at School B
were equally divided on this item with respect to their confidence to identify their own
professional learning. Two teachers at School B indicated that they felt they were alrelgtdy ful
meeting the school goals and therefore would need to identify further actions to deepen their
contribution to meeting the school goals at the Highly Accomplished Teacher career stage.

The seven responses to the executive questionnaire at Schools #d B followed a similar
pattern to the data reported above with the respondents reporting a moderate or high rating
to all items except one response for Item 2 at School A and 2 responses to Item 3 that indicated
in their view discussing actions to meetethStandards had limited impact on their
understanding about how teachers could meet the school goals.

Summary ??

3.4.2.2 Qualitative data analysis

The qualitative data were collected from the 50 teacher written responses on the
guestionnaires and focus group interviews conducted in the three sites with a total of 19
teachers. The data were coded and analysed using the following four themes thatradswe
the two research questions stated above.

3.4.2.2.1 Individual understanding of school goals for improvement

Teachers in the three schools engaged in a series and range of collaborative processes to map

the professional standards for teaching to the school gé@smprovement. The nature of

school goals were that they are broad statements of intent and as was the case in the three
schools designed for a range of purposes. For some teachers this was the first time they had

been exposed to the school goals. A& @@acher commented at the outset of the pilot project
GGKSNB gla || oAl 2F O2yFdzaAz2y & G2 6KIFG SELF O

For others this was the first opportunity they had to participate in robust discussion and
professionaldialogue about what the school goals meant in terms of their individual classroom
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practice or to understand the purpose of having school goals to guide whole school
improvement.

Not only was it interesting to find out what the school goals were but thewgoals and
standards relate to each other. To completely understand how the two correlate you
really had to break them down and understand the working and the context in which
they were meant. Through discussion with other teachers | found myself aqiegtif

the correct standard was chosegibchool 3, Teacher 2)

For some teachers the professional conversations and activities that focused on goals and the
Standards contributed to their understanding in tangible ways. In other words, what teachers
needal to do to meet the school goals as the career stage specified in the selected Standards
was more visible and shared in terms of their teaching practice.

It was interesting to see how the standards were interpreted differently which lead to
great discussins amongst the staffSchool C, Executive 4)

It made me realise that the [school] goals are more achievable than they seemed on
paper.(School A, Teacher 12)

It has helped me acknowledge the things | am doing well, as well as the things | can
improve.(Shool A, Teacher 9)

Working in groups, discussion, expert groups, working on one goal and sharing with other
groups, to develop actions to meet the goals and evidence provided the opportunity for
me to extend my understandinBchool 3, Teacher 4)

On theother hand for some teachers the discussion surfaced frustrations and concern about
the clarity of what evidence they could use to demonstrate how they were contributing to
meeting the school goals. While this viewpoint was reported by a minority of refs it is

an important consideration in how the standards are communicated and workshopped.

The brainstorming session was good, however, | feel that the staff did not fully
understand that their ideas [for action and evidence] had to be reali@chml A,
Teacher 17)

3.4.2.2.2 Shared understanding of goals for improvement

Teachers reported that a range of strategies assisted them to use the professional standards

for teaching to focus and build a shared understanding of their school goals for improvement.

G ¢ KPD sessions were useful in understanding more the philosophy of teaching and
SELISOGLFGA2YyEa 2F Fff &dlF1SK2t RSNaé¢ o{ OKz2z2f I X
a0K22f 3JF2Ffa AYONBIaSR (SHOKSNEQ dzyRS$WtN& Gl yRAY 3
practice as a teacher, subject or stage coordinator or member of the school executive. Largely

this was achieved by using a range of professional learning strategies that included:

1. participating in small groups to brainstorm actions and evidenes demonstrate the
Standards

2.08Ay3 SELRASR G2 | NIy3IS 2F O2tfSF3dzSaQ OA:
the school goals
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3. engaging in professional dialogue with colleagues to identify actions that teachers
could take to meet the Standards ina&bn to the school goals

4. breaking down the process of mapping the Standards to school goals and aligning
actions and evidence to the Standards into small manageable steps within a
collaborative framework

5. using the Standards to make visible the expectaioequired of teachers to meet the
school goals.

Teachers were actively involved in the critical conversations in somewhat unfamiliar areas of

school practice such as school goals, what these mean in terms of classroom practice and how

they can be demonsated using a set of professional standards for teaching and learning as a
oFairad ¢KAA o0dzAf G (S O &hatkrpove®dites askdy adomsynS N&E K A L.
0KS LINRPOS&dad a¢KS aAdFFF OFYS (23SGKSHdcedh2 0O2YS
2SS KIR | &alex 26ySNRAKALI 2F GKS 2dzi02YS® ¢KAA Y
A, Teacher 19)

¢SIFOKSNEQ O2YYSyida GKFG NBFEtSOGSR (KS @I f dzS 2
professional development sessions included:

After avery good discussion a barrier was crossed. The list of evidence to support school
goals grew. A better understanding of how we can meet the school goals was made.
There was a sigh of religlSchool 3, Teacher 2)

[We] made them more concrete/less woraly we discussed them. Particularly important
for staff members who are not familiar with the standar@@chool B, Teacher 4)

The PD session provided ideas for me to understand the standard of the goals and what
kind of activities | should take to follolwdse standards(School A, Teacher 3)

Aligning the goals was useful for executive and the outcome resonated with New Scheme
Teachers and helped the entire staff to become aware of the standards. [The process]
assisted our thinking in making the goals re@aole and achievabléSchool A, Executive

1)

It really focused us in breaking down our school goals to be able to work toward meeting
them. (School B, Teacher 1)

Prior to the process, the school goals were not at the forefront of our thinking. They were
written as part of the strategic plan. Completing the process has linked the school goals
to daily practice(School B, Teacher 3)

However, not all teachers universally agreed that the professional learning sessions to map the
Standards to the school godiad increased their clarity of understanding about what evidence
was required to demonstrate the Standards.

| felt there could be more clarity on the list of evider{&shool A, Teacher 9)
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[While] it gave a clear picture of what the school focus wouldrzkeven though it was
Oft SENJ AY Y& YAYRI L GKAYyl Al O2dzZ RQBS 0SSy ¢
executives discussing the areas in greater dgtihool C, Executive 4)

Our starting point was weak. [The standards] helped to understandigantify this.
(School B, Teacher 2)

It was considerably more difficult to match evidence to standards, but collaborating with
staff outside my KLA and grade levels was very beneficial. There has been some lingering
confusion about the ways in which padiar goals could be met, particularly in
leadership activities, it was notike-less beneficial to identify areas for future
professional action(School C, Teacher 8)

3.4.2.2.3 Increased confidence to meet the school goals

The process of teachers using a standdrdsed approach to collect evidence of their current
contribution to meeting the school goals raised a number of challenges. One challenge was

related to how evidence could be collected. One teacher indicated that their effort towards

meeting the schoolgdad ¢2dzf R 06S GKINR (2 LINRPGS gAGK2dzi 2
' y20KSNJ 6§SIF OKSNJ NBFft SOGSR GKFd adKS 3F21ta asSsy
difficult to pinpoint my progress in achieving these goals. | need to know what the exjpest

FNBE o{OK22f 'S ¢SIFOKSNJ) mnod ! y2iKSNI OKIFfftSy
identifying areas for improvement as weaknesses, demonstrated by the following comment:

As a coordinator and teacher | need to be able to see where there arecireaakness

as a teacher with my staff and to use it as an example to see how we can learn from it
and how we can work together to find ways of overcoming this weakii8shool 3,
Teacher2)

When | applied the standards to my subject area, it was cleat edidence | needed to
collect . . . working together allowed me to discuss with secondary teachers especially the
types of evidence needg@&chool 3, Teacher 7)

3.4.2.2.4 Preparedness to use professional standards for teaching to review practice

Teachers consistently reported that using the Standards provided a structure and foundation to

support their collection of evidence to demonstrate their contribution to meeting the school

321 ta F2NIAYLNROSYSYyiGod ¢KS LIMRwhiEednsa candrdcively SR S
way assisted them to identify areas for further development directly related to the school

goals.

| realise that | have areas for development. | need to make sure to file evidence whenever
possible. | did not have the habitkdeping evidence and [now] realise it was important
to keep evidencgSchool A, Teacher 5)

Great to know what direction we are heading . . . -egHluation is a powerfully
educating procesgSchool B, Teacher 2)

I know my areas of weakness. Througtsthrocess | can identify them and work on
further development(School A, Teacher p4
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Understanding the school goals has allowed me to reflect on my current practice. | was
able to recognise the elements that are necessary for student success. | wil treser
elements are addressed so that | can meet the school goals. By doing this, | have
evaluated my programs and strategies and attempted to draw a connection of how my
teaching addresses the school goals. | plan to address the goals | have neglected in
future. (School 3, Teacher 10)

However, not all teachers expressed a strong level of confidence in their capacity to take the
further actions required.

| am confident in identifying places in which | need to improve on, but unsure of how | can
actually goabout implementing these changes to my particular [teaching] units and
programs.(School A, Teacher 6)

Found this difficult because a lot of our actions were retrospectiwe are achieving
them. Needed to consider [future] actions that we will take teetngoals.(School B,
Teacher 3)

3.4.2.3 Results

An analysis of the data highlighted three key drivers: capacity building; group solutions; and
integrated professional learning strategies. These key drivers are reported below in the context

of using the professicd standards for teaching to improve professional practice and to

O2y iNAROGdzIS G2 GKS | OKAS@SYSyid 2F (KS aoOkKz22faqQ
GAGK CdzZ f I yQad OoHnmMmM0O RNAODSNAE FT2N) gK2fS aoOKz22f

3.4.2.3.1 Capacity building

First, wsingthe Sandardsfor teachingassised teachers to understanevhat contribution they

could make to theischool goals for improvemenRather than focusing on accountability, the
LINPOSaa odaAftd GSIFOKSNBEQ OF LI OAG& U 2forlsklfNII A OA LI
reflection anchored in professional standards and evidepased practice. The professional

dialogue teachers engaged in assisted them to identify high priority actions they need to take

to demonstrate aspects of their practice that contributednb@eting the school goals.

3.4.2.3.2 Group solutions

In addition, the collaborative processes that included small group discussion and whole group
synthesis of actions and evidence established clarity about the expectations of what teachers

need to know in relatiori 2 &dz 2S00 O2yidSyd |yR SEL}YRAY3I (S
GSIFOKSNEQ YR a0K22f fSIFRSNBRQ AYy(iSNIOGA2Yya Ay
be flexibility in how individual teachers demonstrate the standards through their classroom

practice while ensuring that, collectively, the scope of evidence communicates the
expectations of what evidence demonstrates that the school goals have been met.

3.4.2.3.3 Integrated professional learningstrategies

Thirdly, teachers’ engagement witithe standads through collaborative and supported

processes built ownership of and trust to review their current contribution and future needs to

YSSi GKS aoOKz22f 32l fad ¢KSasS FaLsSoda 2F | &0K:
the pilot project. This mcess resulted in an agreed set of actions and evidence that
NELINBaASYyiSR &daeySNEBASE o0SiGisSSy (GKS &a0OKz22ftQa SE
support professional learning directly related to achieving the school goals for improvement.
Teachers repded a shift had occurred from a perceived fragmented approach to traditional
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forms of professional development to more coherent, focused and strategic activities within
the school to support their future professional learning.

3.4.3 Summary

Mapping professionastandards for teaching to school goals when conducted in a supported

and collaborative environment represents a strategy lever for whole school change (Fullan,
HAMMO® ¢KS LINPOSaa Y2RSfa (0KS WNARIKG RNADSNAEQ
continuous improvement that inspires teachers to work together in a collective effort to
demonstrate high standards of practice. In summary, using the professional standards for
teaching highlighted the need for program coherence between the schook goal future

plans for professional learning and the structures and organisation that the school put in place

to ensure that both the strategies and resources are targeted and effective. The Standards
provided a strong structural framework to guide the et/ 2 LIYSY G 2F (KS GKNBS :
professional learning plans.

3.5 Resources

3.5.1 Resources Developed for the Pilot
3.5.1.1 Questionnaires

A guestionnaire for teachers and school executive (Appendix A and B) that captured data
related to effectiveness of using the Stiards to:

e Develop individual teachers understanding of the school goals

e Link actions and evidence to specific career stages in the professional standards for
teaching

e . dZAf R GSIOKSNEQ |yR ao0OKz22f fSIFIRSNAQ O2y ¥
and resources to meet the school goals.

3.5.1.2 Focus group interview schedule

The focus group interview schedule is provided in Appendix C. The interviews were used to
explore more deeply the issues and themes emerging from the questionnaires in each school.

3.5.2 ExistingResources Used in the Pilot
3.5.2.1 AITSL National Professional Standards for Teachers. (2011).
3.5.2.2 NSW Institute for Teachers Professional Standards

3.6 Findings and Outcomes

3.6.1 Implications and Recommendations from the Pilot

6. The $andardsdocument isa useful resourcet & dzLJLI2 NI G S OKSNR Q dzy RSN
school goals.

7. TheSandards can be mapped to school goals to identify action and evidensapport
the development ofa culture of continuous improvement.

8. TheSandards when aligned to strategic actiorikat are owned and valued by the whole
schoo] contribute tothe growth of social capital asrasourcefor improvement.
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Goals, action plans and strategies will fuel my future accomplishmégthool 3,
Teacher 3)
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4 APC ACSSO

4.1 Introduction
4.1.1 Setting the Sene

The Australian Parents Council (APC) and Australian Council of State School Organisations
(ACSSO) are the national organisations that together represent the parents of 3.3 million
students attending Australian schools.

APC and ACSSO have for a numbieyears worked collaboratively to promote the role of
parents as the primary educators of their children and the importance of parents and teachers
working in positive partnership to maximise the schooling outcomres personal and social
developmentof young Australians.

The need for positive partnerships between parents and teachers is highlighted by research on
FILOG2NR O2yiNRodziAy3ad (2 &aGdzRSyld 2dzid2YSad ! LILIN
are determined by the intrinsic characteristics thiey bring to school, which are largely

determined by their parents as well as their family and social environments. The remaining 40

per cent of their schooling outcomes is attributable to the school they attend, and about 70 per

cent of that 40 per cents attributable to the quality of their teachers and their teaching

practices.

4.1.2 Contextual Issues

These factors highlight the imperative for effective collaboration between parents and
teachers. Connecting student learning at home and school contributésetanaximising of
student outcomes, however many teachers feel ill equipped to engage positively and
meaningfully with parents. A 2008 study by Monash University found that 82 per cent of
teachers felt the need for more professional learning in the arepaseént and community
involvement (Doecke et al., 2008).

Therecently endorsedNational Professional Standards for Teachers (hereafter referred to as
Wi KS { (rmaKeRekphick whatleffective teachers should know and be able to do. Two of
theseSandards specifically address the relationship between teachers and parents / carers:

3.7Engage parents / carers in the educative process
7.3Engage with the parents / carers

Identification of the practices and behaviours that characterise effective teacher engagement
with parents / carers wiljive teachers a deeper understandiobwhat these Sandardsmean
andtherebysupport their implementation.

4.2 Research Questions

The overarching research question for this Pilot project was:

What are the common practices of teachers and school leaders at each career stage that lead
to effective parental engagement to support student learning?
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In order to facilitate discussion with the focus groups, this research question was further
broken down into three sulgluestions. These sutpuestions were:

5. Research Question 1aVhat do you believe are the important attributes, behaviours
and processes for teachers when they engage with mafz

6. Research Question 1How do these attributes, behaviours and processes show up
differently across the four categories of teachers (Graduate, Proficient, Highly
Accomplished and Lead)?

7. Research Question 1&Vhat are some examples of what this looks lin practice?

4.3 Methodological Considerations

The Pilot enlisted professional support and utilised the networks of the APC and ACSSO to plan
and conduct seven focus groups to identify specific knowledge and practices that are necessary
for teachers to deviep and demonstrate efficacy in engaging with parents / carers, specifically

in relations to Standards 3.7 and 7.3.

4.3.1 Project Management and Governance

The Pilot wagointly managed by the Executive Director, AB@d the Chief Executive Officer of
ACSSOand was oversighted by a steering committee comprising APC and ACSSO
representatives.

The Pilot engaged a consultant to support the Pilot. The consultant, Dr Janet Smith, an
Educational Consultant and Associate Professor at the University of Canberra, passitels

for the design of the focus group process, facilitating the focus groups and analysing the
information and feedback elicited from the focus gro@sl reporting thereon

4.3.2 Sampling and Scheduling

It was seen as important to ensure the focus grougsenas diverse as possible, and genuinely
representative of various parent and teacher constituencies. Such considerations meant
ensuring that the focus groups:

¢ Were genuinely crossectoral and contained an even balance of parents and teachers
from Goverment, Catholic and Independent schools

¢ Represented an even balance of pareand teachers

¢ Represented all of the fouTareerSages for teachers

* Represented early learning, primary, and secondahools

¢ Represented a crossection of socieeconomic circmstances

¢ Representedo the extent possiblea crosssection of ethnicities and culturgalthough
another pilot project was considering these two standards in a specific Aboriginal and
Torres Strait Islander context)

It was also acknowledged that whilstl adliversity issues are enormously important,
nevertheless, the full range of issues could not be addressed with only seven focus tiaiups
did not include rural and remote locationk particular, it was decided that both special needs
and Aboriginal ad Torres Strait Islanderonsiderationscould not be specifically addressed.
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However, fortuitously parentf both Aboriginal and Torres Strait Islander studeatsd
parents of students with special learning needs were represented in some of the focys grou

Each jurisdiction used their pexisting APC and ACSSO networks to invite a number of
participants to the focus groups (see sample invitation in AppeAylivand each of the focus
groups contained approximately-B) people.The focus group design intentionally included
three focus groupsthat were a mixture of parents and teachersvo focus groups that
containedonly teachers, andwo focus groupsof only parents. The focus groups lasted for
approximately two hours, and mostere held in the afternoon or early evening.

The schedule for the focus groups is shown below:

Table4-1 - Focus Group Schedule

Location Focus Group Participants Date
Queensland (Gold Coast) Parents andreachers 19" October, 2011
New South Wales (Sydney) Parents 7" November, 2011
New South Wales (Sydney) Teachers 7" November, 2011
South Australia (Adelaide) Teachers 9" November, 2011
South Australia (Adelaide) Parents 9" November, 2011
Tasmania (Launceston) Parents and Teachers 10" November, 2011
Australian Capital Territory Parents and Teachers 17" November, 2011
(Canberra)

4.3.3 Focus Group Process Design

The consultant developed a draft set of research questions (instrument) to guide the focus
group discussion, which were discussed with the steering committee. The instrument was
provided to participants as an agenda (see AppeBjlat the beginning of théocus group as

well as a copy of the relevant pages from 8iandardsAt the end of each session,

participants were also given a copy of themily¢ School Partnerships FramewoBHach focus
group followed the agenda and included an Introduction andkBeound given by the

facilitator, followed by an invitation to discuss each of the following 3 questions (which are the
research questions):

4. Research Question 1aVhat do you believe are the important attributes, behaviours
and processes for teachers whtrey engage with parents?

5. Research Question b How do these attributes, behaviours and processes show up
differently across the four categories of teachers (Graduate, Proficient, Highly
Accomplished and Lead)?

6. Research Question 1&Vhat are some exampdeof what this looks like in practice?
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¢CKS FTIFHOAtAGIG2N Sadlroft AaKSR WAaNRdzyR NMz SaQ I
group process was focusedid effective. These ground rules were:

e There would be one conversation through the facilitatamd participants should signal
to the facilitator when they wished to speak
e tFNIAOALNI yila aKz2dzZ R NBaLISOG GKS LINROSaa | yR
e [Focus groups commonly represent a diverse and even contradictory range of views,
and this is olry. The aim ofa focus group is not to achieve consensus or to disagree
GAGK 2NJ OKFy3aS 20KSNJ LIS2L)X SQa GASsad 5ABSNE
reflected in the report
e The discussion would necessarily focus on the practices of teachers that lead to
effective parental engagement to support student learning. If / when the discussion
veered into other matters associated with teacher / parent engagement that did not
concern student learning, discussion would need to be brought back to focus on the
key questionsinder discussion

The facilitator ensured that approximately 30 minutes were spent discussing each of these
three questions. The facilitator took notes during the discussion, and after each session
summarised and synthesised key findings. In the daysifiripeach session, participants were
sent a thank youetter or email (see Appendiy C

4.3.4 Analytical Methods

The research for this Pilot was qualitativalytical methods were used in two aspects of the

Pilot. During the focus gro@discussions, the fditator used questioning techniques to focus

discussion in order to draw out areas of agreement, explore differences and elaborate ideas
presented by participantsThe procesg | & o0 4 SR 2y indefeBderfianalysis ahdi | ( 2 ND &
synthesis of the discus.

The facilitator analysed the summary notes of the focus group discussion to identify common
themes and differences, synthesise key findings and identify learnings.

4.4 Results from the Engagement
4.4.1 Data Collection and Management

The facilitator recorded sumary notes of the focus group discussions, and after each focus
group, summarised and synthesised key findings, looking for recurring themes, patterns and
any newand significantearnings.

4.4.2 Analysis of the Data

The data has been analysed and summarisealtint key themes that emerged. In some cases,
iKSasS dKSYSa KIF@S 0SSy FddNAROdzSR (2 SAGKSNI |
In most cases the themes were not specific to either teachers or parents, and applied to both.
4.4.2.1 Analytical Procedurs

The research approach was qualitative in natus@mmary notes for the focus groups were
analysed for commonalities and differences and key themes and findvwegs synthesised
from the summaries.
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4.4.2.2 Results
4.4.2.2.1 Some introductory comments about the results

Whilst the majority of findings that emerged during the focus groups are linked to the
overarching research question and / or sgibestions, other findings also emerged that are not
directly associated with the research questions. Therefore, the findinged to each of the
research questions will be discussed below under the relevant headings, and there will also be
an additional section for findings not linked to the research questions.

4.4.2.2.2 Research Questions
4.4.2.2.2.1 Research Question 1a

What do you believe are ¢himportant attributes, behaviours and processes for teachers
when they engage with parents?

In each focus group a uniform and commonly agreed set of attributes and behaviours emerged
that participants believed teachers needed in order to foster effectigeental engagement

and support student learning. It was commonly agreed that teachers needed to have the
following attributes, behaviours and skills:

e Good communication skills

e Value and foster good relationships with students/parents

e Caring and calm

e Positve

e Professional

e Approachable, warm and friendly

e Diplomatic, fair, frank and honest

e A good listener and to listen from the heart

e Well organised

e Able to model and develop trust

e Flexible and adaptable

e Notice things

e WSALISOGTdzAE 27F (KS NER {SSRRG (LA NBSY (23T | (8K SHLINAOK

e 101y26tSR3IS YR I 00Saa LINByiliaQ (yz2¢fSR3IS 2

e Prompt in followingup on questions and concerns expressed by parents

e Prompt in communicating with parents any concerns they have about students

e Mindful of confidentiality

e Passionate and engaged

e Proactive

e YY2% YR OFNB | 02dzi OKAfRNBY>X FYyR (y2¢ (KS

¢ Not condescending, intimidating or superior to parents

¢ Exhibit cultural awareness and sensitivity

e Socieeconomic awareness and sensitivity

o Accommodateand acknowledge diversity of families, but treat all children equally

¢ Reach out to parents, especially those who are apprehensive about the school
environment

e Value and contribute to the broader school community
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e Communicate that they like, value and unstnd your child

e Regard each student as an individual

e Regard parents as partners in the education of their children, and engage in a
collaborative process with the parents

4,4.2.2.2.2 Research Question 1b

How do these attributes, behaviours and processes show wgretdiffy across the four
categories of teachers (Graduate, Proficient, Highly Accomplished an¢® Lead)

Graduate Teacherare commonly:

e More reactive to situations, students and parents, rather than-actve

o [Eager, energetic, diligent, passionate amihusiastic about teaching

o Fearful of parents and uncertain how to engage and communicate with parents

e !'yEATSte (2 dzyRSNERGlIYR GKS NRfS 27F LI NByi:
(unless the graduate teachers have their own children)

e Likely to ty to control conversations with parents

e Apprehensive and setfonscious about having parents in the classroom

e May lack sensitivity and diplomacy, and prematurely rush to incorrect conclusions

e Up-to-date with the latest theories, approaches and technigé@msenhancing learning
outcomes with students

+ Needing the support and guidance of mentor teachers, who are either Highly Proficient
or Lead Teachers

e Primary teachers more quickly progress from being the standard of Graduate Teachers
to Proficient Teacherbecause they have to communicate with parents more often,
and have a smaller number of parents to get to know well

Proficient Teacherare commonly:

e Able to make the shift from theory to reality

e Capable of better control of their classes, and more detall@dwledge of the
curriculum than Graduate teachers

e More skilled at communicating with parents, and knowing when and how to contact
them, including oneon-one conversations, phonrealls, emails

e More familiar with school policies, processes and protocols

e Able to diffuse difficult situations

¢ Collaborative with parents and other teachers

e More comfortable with parents in the classroom, and can spot opportunities and
communicate with parents how they can help

e Able to converse with the principal to check on pekcand what is expected of them
in a given situation

e Understand the school context, and know what strategies will work in particular
schools

e Aware of what professional learning they need

Highly Accomplishedeachers are commonly:
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e More collaborative with prents
e Able to set targets, achieve targets and be explicit about the sort of engagement they
desire with parents
e 10fS G2 YIS AYyUGSNBSyiGA2ya oAGK OKAf RNBYQa
e {GFNIAY3TI G2 K2fR &a2YS 27FschodkS WO2NLIR2 NI GS {y?2
e 10fS G2 ONBIFIGS I aSyasS 2F w2Sf02YSQ (2 LI NEB
e I @S | R2PADSYRE AO0E gAGK LI NBydGa
e Far more confident and skilled in understanding the curriculum
 Known and respected within the school
e Known by parents, and likely to have earned their trust asspect
e Able to support parents and other teachers
e Likely to write articles in the school newsletter
e 10fS (2 O02YYdzyAOIFGS G2 LINByida dGKFdG aL 3Si
e Sometimes hard to distinguish from Proficient teachers
e More competent than standard 7.3 wouldy RA O 4 S | & (-&cheadBS | of S
plan ahead and not just be responsive / reactive
Lead Teacherare commonly:

+ More global, and have a whole school perspective

o Likely to be change agents

e Able to mentor Graduate and Proficient teachers

e Able to have collaborative, twavay conversations with parents, including seeking
LI NByGtaQ 2LAYAZ2YaA

e 52y Qi NBIINR BIYNBYiRa (IKES RS WYIZR R dearnimgl G KSNJ |
relationship

e Able to be proactive and anticipate learning needs, such astaace with literacy,
numeracy, wetbeing

e Committed to working more than the minimum number of hours

e Able to create opportunities on behalf of others

e Able to quickly accommodate changes

+ Able to recognise and cater to gifted and talented students

+ Able torecognise and cater to studentgth special learning needs

4.4.2.2.2.3 Research Question 1c

What are some examples of what this looks like in practice?

o Parentteacher interviews

o Parentteacher information sessions

e Conducting phonealls and / or interviews with pangs early in the school year to get
to know the parents, and to value and access the knowledge that parents have about
their children

o Creating opportunities to give feedback to parents, especially if there are concerns
F62dzi | &addzRSyGdQa LINPINBaaA

¢ School newletters that are engaging, frequent and accessible

e Creating individual learning plans for students
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Welcoming parents to assist in the classroom, and attending excursions and school

camps

Tutorial system where a teacher has responsibility for a smeiber of students that

they get to know very well

Diary system where parents and teachers can easily communicate

Teachers patrticipate in events associated with the school community, such as fetes,
concerts, sporting carnivals, musicals, P&C / P&F

Mentoring schemes for new teachers, including appointing parent representatives on

the selection panels for the mentoring teachers

Learning Clubs for students (and parents), e.g. Maths Club, Homework Club

Open plan classrooms, where an experienced teacher isguwiith a new teacher, and

the new teacher can learn good communication skills with parents

Home Visits for teachers, especially Kindergarten / Reception, to get to know the
alidzZRSyidQa Tl YAfe

Teachers formally communicate with previous teacher(s) who hawghtethis child, to

FTAYR | 02dzi G§KS OKAftRQA fSINYyAy3a FyR Tl YAfe
{OK22fa LINPGARAY3I g2N] aKz2LJa F2N-TeiceBy da 2y
LYGSNDBASGaQs W 2y@SNAIFGAZ2YA GAGK GKS {OKz22f
{OK22fa LINBaSyid LI NByida oAledtolunddbsyandit® oA G K
schooling system, and be able to communicate with teachers

4.4.2.2.3 Findings not linked to the research questions

A number of additional findings not directly linked to each of the research questions were
identified.

4.4.2.2.3.1 The Focus Group process

Most parents were enthusiastic about attending the focus groups, and found them
stimulating and affirming, many lingered afterwards for quite awhile

Diversity was sometimes hard to accommodate in the focus groups, as the groups
brought together disparate exgsiences and circumstances. For example, when groups
contained a broad spectrum of soee@onomic circumstances of schools and parents,
the dynamic felt somewhat challenging for parents and teachers from different
situations

Discussion was slightly differe with parents and teachers together, compared to
when they were in separate groups. When they were together, the conversations were
still highly productive and respectful, but they were less focused on the unique needs
of teachers in fostering relationgts with parents that would enhance learning
outcomes for their students, and the unique needs of parents in engaging in
relationships with teachers to enhance learning outcomes for their childittnwas
helpful having some of each type of group (teachenyy, parents only, mixed), as it
provided a combination of metperspective and specificities.
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4.4.2.2.3.2 The Standards

Teachers in some states / territories seemed more familiar with the notion of
Professional Standards for Teachers than others. For examplé t&&hers were very

used to working with standards

Teachers were generally aware of tBeandardsbut parents were not. This therefore

meant that a more detailed explanation of the standardas necessary for parents

than for teachers

Many questions weregaised about the relationship and interplay of tlandards to

teacher salarieand other industrial issues

Standards 3.7 and 7.3 seemed indistinguishdlden one anotherfor both teachers

and parents. The facilitator explained that 3.7 was principaibncerned with

WhLILR NIdzyAGASEQ YR GKFIG T®0o gl a 02y OSNYSF
found this distinction hard to follow. This confusion was compounded by the fact that

7.3 only mentions communication once (and it also mentions opporturites)

Nearly every focus group commented thatb@h y RF NR&d o®d1t | YR T do T8
YR y2( adzZFONOPSNG @GRS RGRIONER®D SNSa L2y aAoAf Al
the Highly Accomplished stage, where participants commonly said theldvesipect

teachers at this level to have shiftedvayfrom a more reactive nature. For example,

| A3KEe& 1 002YLX AaAaKSR (SIFOKSNBR Ay T1Tdo ad o
O2YYdzyAOlI GGA2yaé¢ |yR AlG 61 a FTNBIldSyidte 02y
someKAy 3 fA1S G @ @ 6S LINRBIOGAGS IyR NBa

There was excitement by parents about the notion tbé Sandards providing a

common and accessible language about the nature of teaching and learning, and about
GSIFOKSNEQ 62N]Z 6KAOK &2YS LJ NByoitiem YSYGAz2y
when speaking with teachers

There was confusion over the notion of a deeacher by parents, as some found it

hard to understand that a Lead teacher could still be a classroom teacher. In contrast,
teachersdid@i FAYR (GKAa OFGS3aA2NE +dG FEf O2yFTdzaAAy
Parents and teachers found it easy to describe and classify Graduate texdirhmrites

and Lead teacher attributes, but often found it hard to distinguish Proficient teachers

from Highly Accomplished teachers

Some parents and one principal said that the Highly AccompliSiaedlards were the

minimum they wanted any teacher in thieschool to have, and that the Graduate and

ProficientSi Y RI NR& 6SNByYy Qi KAIK Sy2dAaAK
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4.4.2.2.3.3 School / Parent Pdnerships

Both parents and teachers uniformly commented on the vital role that the school

principal plays in setting the tone of the school, and madglla culture that values

parents

None of the focus group participants had previously heard of EaenilySchool

Partnerships Frameworland they were very grateful to receive this resource for their
schoolswhich they believed would be useful

ParentsISY SNl f f & FStid OSNEB | FFANNSR Fa GKS WTA
of participating in the focus groups, and having their views sought. Many parents
reported how much they appreciated the opportunity to have input into this pilot, and

to participate in discussions alongside teachers

Many parents commented on the way that their own negative experiences of schooling
continues to impact the ways they interact with the school now

Some teachers commented on the increasing demands of their goio, as NAPLAN,

new curriculum, reporting systems and initiatives, and that these demands are pushing

2dzi 2GKSNJ O2YLISGAY3I RSYFYRa FT2NJ GSIFOKSNRQ
hyS GSIFOKSNJ [jd2iSR GKIG adKS idhigsywmattoL Kl @S
R2¢

Attention was drawn to the difference between teachers merely providing information

to parents and actually communicatingith them. When information is conveyed,

LI NByda YlFe FTSSt tA1S Of ASyilide dkioratoNE GR2Y
and reciprocity of real communication

4.4.2.2.3.4 Professional Learning

A range of Professional Learning needs for teachers were identfiedrecommended for
teachers. All or some of the following suggestions arose during each focus group

Communicabn (Listening, Difficult Conversations, Conflict Resolution, Mediation)
Mentoring new teachers (at Graduate and Proficient levels)

Writing school policies, includingdhe referring to parents/carers

Legal and Ethical issues

Working with theStandards

4.4.3 Sunmary

The following six main themes consistendisnerged fromeach ofthe focus groups:

1.

2.

All parents and teachers involved in the focus groups were unanimous lat t
Standardsdocument isa good initiative and were most enthusiastic about their
potential for encouraging teaching practices that wolddd to more effective parental
engagement, and therefore support student learning

t I NByida NBIINR (KSyasStgsSa +a (GKS WFANEI
closelyengagedA y (G KSANJ OKA €
outcomes.

- ot
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3. Teachers are respectful of the role of parents, aralld liketo closely involve them in
GKSANI aGdzRSy (1 Qa za QK2 2fyRy I I I8yaR (fKS FGNGAH yy3a A y ON.
outcomes.

4. The education endeavour is primarily all about relationships, which are grown by
effective communication between principals, teachers, students, and parents. It was
commonly agreed that strong and healthy relationships between teachers armhi{s
were likely to result inncreasel student learning and engagement.

5. The attitude and skills of the school principal matters enormously and sets the tone for
the school culture andll teacherparent relationships andommunication within the
schoolcommunity.

6. It was perceived that teachers at each of the four Career Stages unique and
differing skillsand sensibilitiemssociated with parental engagement, and that teachers
at each stage could positively impact student learning by improving takitionships
with parents. However, whilst it was seen that each career stage entailed a particular
combination of strengths and weaknesses, most participants believed that Lead
Teachers were likely to be the most skilled and able to establish succpaséuital
engagement.

4.5 Resources

4.5.1 Resources Developed for the Pilot

No resources were developed for the Pilot.

4.5.2 Existing Resources Used in the Pilot

Two resources were used during the focus groups:

National Professional Standards for Teachers
As the AITSLt&hdards were used as the basis for consultation with parents and teachers
attending the focus groups, it was a fundamental resource for the Pilot.

Familyg School Partnerships Framework: A guide for schools and families

Thisframework underpins approachés developing positive partnerships between parents
and schools and informed the design and implementation of the Rilatas developed bthe
Australian Council of S&School Organisations (ACSSO)thedAwstralian Parents Council
(APC) with the sygort of the Australian Governmeiindin consultation withother key
stakeholders, including State and Territory government anatgmvernment school authorities
YR &0K22ft LINJA Y2008t reckived Undnandus ankaliséndeyt ydhe then
Ministerial Council for Education, Employment, Training and Youth Affairs (MCEETYA)

4.6 Findings and Outcomes

4.6.1 Implications and Recommendations from the Pilot

A range of Professional Learning needs for teachexsidentified. These recommendations

were constantacross each of the Australian States / Territories and the different school
aSO02NE>X YR G4KSNB RARYQO FLIWISEFEN G2 0SS lyeé 4&dz
particular location, jurisdiction or sector.
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The Professional Learning offeringsttiveere suggested for teachermcluded:

e Communication Skills, including Listening, Difficult Conversations, Conflict Resolution,
Mediation

+ Mentoring of new teachers at Graduate and Proficient levels

e Writing school policies, including those referring tograts/ carers

e Legal and Ethical issues pertaining to parents and students

e Working with theNational Professional Standards for Teachers

Parents also requested opportunities for learning and support in how to more fully engage in
GKSANI OKAft RNByQa SRdzOlFGA2y® ¢KAA YAIKEG 65 Y2NJ
peer support process rather than a formal training program.

Some pdicipants also suggested that a resource such as a book or other publication was
needed to document current exemplary practices already occurring in Australian schools for
parentteacher engagement, with an explanation of how this could enhance studemihga
Some participants referred to US publications describing exemplars of paastiter
engagement, and their desire to have an Australian version.

4.6.1.1 The Local Perspective

¢tKSNB gSNBYyQil Iye LI NIGAOdZ NI AYLIX AOInthah2 y & 2 NJ
local level.

4.6.1.2 The National Perspective

¢tKSNBE 6SNBYyQl Fyeé LI NIGAOdZ F NI AYLE AOFGA2ya 2NJ
national level.

4.6.2 Planning for the Future

Parents and teachers expressed their hopes that funding would be allocatedvid@rthe
ySOSaalrNE tNRFSaaAzylft [SFENYyAy3a FyR NBaz2dz2NDOSa
parental engagement leading to improved student outcomes.

4.7 References

Australian Institute for Teaching and School Leadership (February 2fdtignal Prdessional
Standards for Teacher$lelbourne, Victoria: Education Services Australia.

Department of Education, Employment and Workplace Relations (undatad)ily¢ School
Partnerships Framework: A guide for schools and fam@iasberra, ACT: Author.

Doecke, B., Parr, G. & North, S. (November 20B&port of the National Mapping of Teacher
Professional Learning Proje€aculty of Education, Monash University.
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5 ASPA

5.1 Introduction
5.1.1 Setting the Scene

Many principals will not have engaged with the Nationalf€sional Standards for Teachers
OKSNBI FGSNI NBFSNNBR G2 a WGKS {GFyRINREAQOD | YR
and negative of the standards for them, their staff and their school communities. There is a
significant danger that many mgipals, especially in regional and remote areas, will ignore or

pay scant attention to the Standards.

It is critical that AITSL is cognisant of the challenges facing these principals in particular and is
ready to provide the support and encouragement nexay to ensure the successful +ollt of
the Standards.

Ly KS O2y Of dzRA y 3

i NEYFENyla 2F GKS 9ESOdziA @S { d2
5N} Fi4 bliAz2ylf tNRTFS

aarz2yrlt {dGFyRIFINR&a F2NJ ¢SO

The range ofissues identified in the commentary across both Surveys and the Focus
Group Workshops indicate that the profession has many questions about implementation
that need to be fully worked through and resolved before taking the Standards to the
implementation phaselssues such as contextual variations in teaching and learning,
access to resources, integration of the Standards with existing State and Territory
processes, and integration of the teaching standards with leadership standards are but a
few of the major cosiderations identified. (p ix).

This project aimed to articulate some of those issues and elucidate possible ways of addressing
them.

5.1.2 Contextual Issues

Key contextual issues of the study of principals and their readiness to implement the Standards
related to which state or territory jurisdiction they came from and how far they were from
major population centres. Additional contexts were the level of experience of principals,
whether they were early in their career (less than or equal to 5 years expejiemdater in

their career (greater than 5 years) and the staffing profile in their schools, that is were the staff
early in their careers or later in their careers.

5.2 Research Questions

After taking into account the current situation that exists in schaetgarding the Standards

and the likelihood that a number of principals proposed to be interviewed may not have
Sy3rasR G Ftt 6A0K GKE SNDRAPE NRANDISE 2 gt Ay RSP
1). This survey aimed to provide interviewed prin@paith an introduction to the Standards,

the issues involved and to have them think about what challenges they may face when
required to implement the Standards in their schools.
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A feature of the survey was to also gather data about them and their sctmatsike sure the
study encompassed as wide a range of contexts as possible so as to gain a sense of the breadth
of issues and challenges faced by principals.

Each principal was then interviewed and topics covered mirrored those in thintenwiew
surveyto a greater or lesser extent.

A brief outline of the research questions proposed is below.

1. What strategies do principals propose to use to engage staff in implementing the
standards?

2. What kind of structures might theyut in place to do this?

3. What kind & things do they need to know and understand before they can start
implementing the Standards?

4. What kind of support do they think could be helpful? And what things do you think will
help principals implement the Standards?

0] Materials?
(i) Training?
(iii) Personnel?
(iv) Cther?
5. What are the professional learning needs for your school?

0] Examples of strategies?
(i) A general introduction for the whole staff?
(iii) What are needs specific to your school, leadership team, you
as a principal?
(iv) What kind of follow up to the Standards will heeded?
6. What things do you think will help principals implement the Standards?
7. What barriers do you think there will be to implementing the Standards?

8. How prepared is are you to implement the Standards? And how will the school context
influence how theStandards are implemented?

5.2.1 Focus

As already mentioned the prime purpose and focus of the study was to

¢ Provide a report detailing the challenges principals expect to meet in rolling out the
Standards for teachers

¢ Identify support materials currently begnused by principals when discussing with their
staff about the standards

¢ Identify support and materials needed by principals to assist them implement the
standards
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5.3 Methodological Considerations

Principals were selected by ASPA Executive. The selegisnbased on maximising the

chances of providing a range of contexts and critical information on how to implement the

NPST. Principals selected individual lead teachers with a view to providing similar input to the

LINE 2SO0 Qa NBA&SI NDvwere conduated 8n fodr2ogcdsinsh thrée irg a/sinall

group situation and one as a single interview. The small group situations provided the
opportunity for teachers and principals to bounce ideas and concepts off one another and also
triggered greater conBES N} GA 2y 2F GKS GoA3IISNI LIAOGAINBe (KL
case.

As noted above Principals were provided with a preparatory survey as a tuning in exercise to
the oneon-one, faceto-F I OS AYGSNIBASS O2yRdzOGSR o0& ! {t! Qa t

A set of questions (see Section 3 above) was designed to ensure comparability of input
between different principals and their responses recorded by the interviewer by taking notes
or, as in most instances, by audio recordings. These audio recordingsrareseribed and the
written notes analysed for common themes and challenges. These wererefessnced to

the pre-interview survey.

Not all questions were given equal weight in the interviews and in some instances it was not
possible to cover the whole set of questions. It was intended to also gather some semi
guantitative data using a Likert Scale in the interviews on a varietypaicés of implementing

the Standardsut this proved to be impracticallt was found however, that the transcripts of
interviews provided excellent insights into what principals thought about implementing the
NPST.

Analysis of the prénterview survey redits provided quantitative data prior to the interview

and were also used to show differences in responses by principals from the range of contexts
outlined above. A download of the raw data from the jm&erview survey is provided in
Appendix 2 and refemce will be made in the report to these findings.

5.4 Results from the Engagement
5.4.1 Data Collection and Management

Data from the study was collected via the pn¢erview survey, audio taped and transcribed
interviews, and notes from interviews of a group af frth Queensland principals.

Survey data was downloaded into an Excel spreadsheet to examine written responses of
principals at different stages in their career. On the survey site, data wasrefessnced to
examine, quantitatively, responses fromrigacareer principals and from principals later in
their career to questions about their understanding of and readiness to implement the
Standards. Graphs of these responses were produced. However, owing to the small number of
principals surveyed compaddo the numbers of principals in Australia caution must be used in
interpreting and generalising the results.

Two interviews were listened to by two people and themes emerging were identified,
discussed and agreed upon. Transcribed interviews were reddh@mes highlighted. Themes
were then identified as challenges to be faced orsteength weakness or opportunity
presented by implementation of the Standards. Challenging themes were grouped into like
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categories and sorted according to their frequeméymention and reported on below. In the
introductory section to the results strengths of the standards as perceived by the principals was
also reported on.

5.4.2 Analysis of the Data

17 of the 24 principals individually interviewed filled in the jfreerview survey and provided
their perspectives of the Standards and insights into models implementation. The raw data set
for the whole survey is at Appendix 1.

CrossO2ZNNBf I GA2y 2F LINAYOALI faQ (GK2dzAKGa Fo2dzi
time as aprincipal were made and the results recorded and presented in the section on
Results.Analysis of the survey data and the interview transcripts showed the broad agreement

between the two modes of data collection.

As mentioned previously themes from theatrscription of the audio tapes of the interviews
were identified, checked with the interviewer and categorised according to the type of theme.
Comments made in the online survey were also read and combined with the themes from the
transcriptions.

Exampleof support materials currently used by principals in their discussions with staff were

sought and examples from three schools provideBrincipals also identified the kinds of

adzZLJL2 NI YFOGSNRIFIfa GKSe& gSNB | OO0Saamwoad beli 2 A YL
useful when implementing theational Standards.

5.4.2.1 Analytical Procedures

In addition to the crosseferencing of views about the NPST against the principals level of
experience, state/territory and region the majority of transcribed interviews a@ered into a

word frequency diagram generator, common words ignored and the final diagram checked for
consistency with the major themes identified. There was significant overlap between this
diagram and the themes.

5.4.2.2 Results

In the responses to each ofdhguestions, detailed in the pages below, the challenges facing
principals have been focussed on rather than their more balanced views of the Standards as a
whole. In order to address this imbalance the authors of the report thought it was appropriate
toLINEPGARS ' Le{[ @GAGK a2YS adalraSySyida lo2dzi GKS
the Standards.

Generally, principals praised the explicitness of the Standards when describing good teaching
practice and felt they would assist with transformindhaals. A number also thought that
those schools with good structures and processes are succeeding in implementing current like
initiatives in their state/territory more so than those without such structures and processes.

A number also commented that atlating expectations of good teacher practice and
developing a culture of reflective conversation based upon self reflection using tools based on

the standard would be very helpful to implementing the standards. The point was made that to

develop such @dzf G dzNS | af b y3dza 3S¢x a4 LINPOGARSR o0& Gf
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clarify and agree on what is being observed and to discuss the observations. It was felt that the
standards provided an important scaffold for sedflection and rating and coulihform
professional conversations.

Responses to each of the questions follows.

5.4.2.2.1 What strategies do principals propose to use to engage staff in implementing the
standards?

There were a range of responses to this question with most principals saying theg use

current structures, policies and procedures to implement the standards. One principal
commentedthatt 2 S KI @S wKIF R8& (SFOKSNJ adlkyRFNRAE Ay (KA
not view national standards as much [of] a change to what is alrdagy LJ | OS ¢

They see théStandardsast O (i A ysuppoii the work we are currently doing and add another
RAYSY&aArzy dé

A number of principals mentioned that they intend to use the standards a@sia2 2 f T2 NJ
encouraging teachers to reflect on their practice. Thag also extremely useful for
commencing 1:1 conversations with teachers as they provide a range [of] entry points that are

Of SINJ YR dzySY20GA Q@S d¢

Another principal will use thé&tandardsin a more whole school mannett ¢ KS a4 0K22f KU
experienced significe change in leadership. Policies and procedures are in urgent need of

review and updating. The national Standards for teachers will underpin much of our review

62 NJ ¢

lff o0dzi n 2F GKS wmTLYININIDOMIHF  {21dzNIA S dglesdHBMEYS R KSN,
they were clear in their mind about processes to use to implementStamdards It is worth

noting that principals early in their career seem not as clear about the processes they will use.

See Figure 1.
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How many years have you been a prnncipal ?
[ Less than or equal to & years [ Greater than & years

10+

4]

3 (60%)
L(20%) | 1(20%)

z Ar,raa 3 N=-r|r=-r sgres nor 4 Dis a,raa 5 Strangly Disagres

1 Stronghy Agres

To what extent would veu agree with the following statements?: | have 3 clear idea in my mind of the processes | will use to..

Figure5-1: Processes for Implementing the Standards

5.4.2.2.2 What kind of structures might they put in place to do this?

Many principals indicated that their current structures that exist include regular staff and
executive/leadership teammeetings where teaching practice is a focus. One of the most
comprehensive responses wasK SNB | LINRA y OA LI f Refaldl ®nighihk | G G K
professional learning sessions reflecting on teacher practice and promoting digital and
personalised pedaxgy.€ In addition, this principal alsanticipated

N>

Using a significant evidentmase to promote and support teacher development including

a survey using the AITSL standards that enables staff to self assess their practice and
provide key points for targetl professional development conversations and classroom
observation.

Another indicated that:

We have an establishdukginning teacher program that is overseen by a Head Teacher,
each faculty has an appointed Head Teacher with responsibility for theodeweht and
support of staff, we have a whole school Teacher Professional Development team, we
have an executive team that is regularly involved in professional development activities

Many structures are similar in that they involve working wsithoolleadership teams and

committees to implement initiatives such as ti8tandards Thisin turn may beseen as a
LINEFSaairzylt fSIENYyAyYy3I yR ANRGgGK LINRPINI YO al
G Y Sy i thafegfed t support professional learning goaisl @riorities.
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5.4.2.2.3 What kind of things do they need to know and understand before they can start
implementing theStandard®

Perhaps obviously a clear and detailed knowledge and understanding of the NPST was
commented on as being of critical importance to implementing the NPST. A number of
principals indicated that they had a good understanding of$tendardswith 11 out of e 17
NBalLRyRSyida alréiay3a (GKSe& F3aINBSR 2N ahawRay 3f & | =
RSGIATSR ({y2¢6ftSR3IS YR dzyRSNRGIYRAY3 2F GKS bl
However, the degree of understanding expressed in the survey by partisipvas not as

evident in the interview.

A concerning aspect of these results is the observation that only 1 principal early in their career
agreed with this statement. See Figure 2.

How many years have you been a principal?
[0 Less than or egual to 5 yvears [ Greater than 5 years

10

4

2
i ) |

1 |2'I]%i _ 1 IZI]%i
0 T T

T
1 Strongly Agres 2 Agres 3 Meither agres nor 4 Disagree 5 Strongly Disagres

disagres

To what extent would you agres with the follwing statementsT: | have 3 detailed knowledge and understanding of the Natio. ..

Figure5-2 : Knowledge and Understanding of the Standards

When data for this same question was analyzed on a digistate basis it was clear that
principals from one state were lacking knowledge of Standards See Figure 3. This will
require further investigation todst the veracity of this finding.
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In which sizte or termitory is your school located?
N ACT I NSwW EEVIC ETAS SA WA I NT QLD

10

g
3 2 (100%)
—
4
1 (50%)
2 L
2 (100%) 2 (67%)
| I
0 St Agres 2 ~‘-'|"55 4D EIE;'EE Strong I Disagres

To what extent would yvou sgree with the following statements?: | have a detailed knowledge and understanding of the Natio. ..

Figure5-3 : Knowledge and Understanding of the StandardState/Territory Distribution

Other comments related more toeeding an understanding of the rationale behind thiole
Standardsnitiative and what was trying to be achieved by engaging in its implementation. This
seemed more a function of principals early in their career who had not been involved in lead up
discussions about standards. In a number of cases paiscindicated that between being
approached to form part of this study and the interview their local jurisdiction had briefed
principals in their system about ti&tandards

5.4.2.2.4 What kind of support do they think could be helpful? And what things do you
think will help principals implement theStandard®

There were a number of things canvassedpycipals as being supportive of successfully
implementing theStandards The majority of comments in the Pheterview Survey related to

the provision of professional learning and/or examples of implementation of the standards.

One principal called for@ Of SI NY @8 dzy RSNARG22R FTNI YSG2N] F2NJ f €

Claity of what is required ranged from requests about heédf | NA & 2 F LJdzNL1J2 & S
i

& 2 ¥
tod6Sad LINF OGAOS Y2RSta 2F dziAfAaAiy3ad GKS ai §

2
Y R
CAYS 2F O2dNES 61 & YSyiA 296808 allbcatioi® O A2t 58 KRR 14 $
GF LILINBLINAF GS +Et20FiA2y 2F GAYS F2N) 6SFOKAY3 |

AYRdzA G NR I £ SbniNISdScHIBd/ far dinkiag tietandardsd 6 A G K 2 G KSNJ LINR TS
standards developed at the Statd& f ¢

Other kinds of support mentioned are quoted under the headings below and examples of state
or school based instruments are in Appendix 3.

5.4.2.2.4.1 Materials

¢ Models of approaches to implementation
e A well structured online learning module that unpacks Standards
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e Supporting templates to allow for self and collaborative reflection against the standards
and domains

¢ Supporting examples of what "demonstrated or achieved looks like".

¢ Interactive on line tools matrices that can be downloaded.

e Access to new documentation (hard copy) as well as ordias|yavailable

e Apps for smart phones

s Preprepared material for unpacking trgtandarddo be used with staff

5.4.2.2.4.2 Training

e Workshops for teachersn the Standards

e Inclusion in preservice training.

¢ More discussion around and empowerment of staff in the proc€ssching skills provide
confidence for talking to teachers about their performance and stimulating thinking and
planning for future action and growth.

e Use of the standards as a means for givng receiving feedback by teaching teams.

e Adequate training in the process for key stakeholders will also be needed, especially to
ensure consistency of judgement across sectors and states.

e Identifying school based measures such as classroom observatidnwarking with
observers (all staff) to develop agreed benchmarks they would see in the school.
Consistency is critical.

5.4.2.2.4.3 Personrel

e Adequate resourcing in the form of support materials and tijoetside the classroom]
within staffing allocation to free b&t mentors and new teachers from face to face
teaching.

o { dzLJLJ2 NI T 2 NJ rdflidik ohOthhelrJicirrant piiaticesy that target improved
professional practice and then rejig the landscape to ensure the new standards
complement existing practice and in sersases replace existing practic&the inclusion
of significant practicing school leaders in AITSL planning grags(nsible for planning
implementation.

5.4.2.2.4.4 Other

e Quality accreditation processes, owned by the education profession, not employers
government

¢ Change the culture around professional learning to move ‘from workshop to workplace'

e There needs to be a recognition of current teachers' very diverse roles and responsibilities
and the added pressure that high community expectationstafient achievement and
results/outcomes now place on teachers.

e An explicit systems performance management/accountability process that reflects the
standards will be useful.

5.4.2.2.5 What are the professional learning needs for your school?

Many of the professioridearning (PL) needs indicated above apply to this section and will not
be repeated here. Matters worthy of note have been placed in the appropriate section below.
A number of principals commented that Professional Learning is critically importanias it
KSt L] G2 SyadiNBE O2yaraidSyoeé | ONR ahhava @grea f &
concern about how consistency will be established, maintained and ensured across the
O2dzy i NB ¢
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5.4.2.2.5.1 A general introduction for the whole staff
Therewasacalfaxl ol f 1 yOSR @ASgs 2F K2g GKS LINRPFS&aaA?z
practice and promote professional growth... there will be a performance aspect to this which is

reasonable and if handled well will help underperforming teachers understand whatekdy n
G2 R2 (G2 AYLINROS GKSANI LINI OlGA&Soe

5.4.2.2.5.2 What are needs specific to your school, leadership team, you as a principal?

Time was yet again mentioned in comments relating to 8tandardsad ¢ A YSX Ay (G SNBa i
y

teachers to buy in, alignment to performance andvegi NI G A2y LINRP OS&aasSa A [

Q¢

A point was made in the interviews that schools from a low SES background or with large
numbers of students and parents from a language other than English background would have
trouble engaging their communities in discus® about theStandards Some thought will

need to be given as to how to effectively manage this context.

In interviews it was noted that schools with a staffing profile consisting of large numbers of

young staff are well placed to introduce tistandardsas they are familiar with the language of

a0 yRIFNRaAX FNB FFEYAETAFINI gAGK OfF aaANRB2Y 204&SNDI
required to meet registration requirements having a similar set of standards to those in the
Standards Unfortunately, because of thid, & (0 6 2 (i NBad Gesiefop abdisorinedhhis

that hasto be guarded against.

Again in interviews the lack of incentive for staff later in their career than new teachers
aSS1TAy3 (G2 0S02YS & LINE Fihibiting fycipé for the implehtdfds A S R
of the Standards

5.4.2.2.5.3 What kind of follow up to theStandardswill be needed?

As quoted in 4.2.2.5 above a major issue willkbe 6 2 dzi K2 g O2yaAraiaSyoe oA
YEAYOGFAYSR | yR Sy & dzMBRprincipaisReéminented tpon@n2 degdifodl o ¢
clarity (an oft quoted positive of thBtandard¥and consistency across schools and systems.

Almost in the same breath principals said system support for the standards was highly
important if this initiativewas to have any chance of success. Principals also called for a clear
link to be established (as noted above) between the NPST and state standards or equivalent.

Another point made was the need for regukaraluation to ensure that they maintain or reftec
cutting edge practice or best practi@es over timethe Standardswill need to become even
more rigorous as the graduates who were first introducedhe standardsmove through the
system

5.4.2.2.6 What things do you think will help principals implement thgtardards?

Many of these things have already been identified in 5.2.2.4 however some additional points
are made under the headings below.

7. Global perspective

Continued system support and inserrfor principals and their staff.
If the language of the standaiid to become the language of the profession then that language
must be used in other documents that describe current best practice.
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8. Professional conversations

A number of principals in interviews and in the fPm&erview Surveymentioned the
importance oftools or instruments to assist them or their leadership team have conversations
with teachers about their teaching. Such tools related especially to classroom observations,
seltevaluation (to give a beginning to the conversation), guides on how to deeettimate of
co-operation, guides to the giving and receiving of feedback etc. A more extensive listing will
be entered in Section 7.

It should be noted that nearly every principal commented on the helpfulness of the explicit
language in the standardsocument and sought tools or instruments that were characterised
with the same explicitness and clarity.

9. Easiest aspects of the standards to implement

Early career staff were seen as being the easiest to inculcate into the new standards
environment and ifthere was already a culture existing in the school of conversations about
teaching, walk through classroom observations and a language related to that of the standards
then implementation of theStandardsvould be quite straightforward.

5.4.2.2.7 What barriers do wu think there will be to implementing theStandard®

A number of barriers were mentioned which basically stemmed from a lack of support from the
system or a lack of things mentioned as being required to implemenSthadardsSome key
barriers indentifed are in the quotes below:

e Teachers need to beery aware of what the standards are and what they mean for them.

e Time, interest from teacherdo buy in, alignment to performance and registration
processes in states.

e Possible Union activity.

e Lack of high gality professionalearning for principals and supervisors.

¢ Time management within heavy workloads will be an issue. Interest levelsfbfin the
performance standards. Industrial issues.

e In general discussions wighaff:

Teachers concern over théntention of the Standards
Perception of how this is valued by the system, remuneration etc
A climate of add on and accountability without authority

e Lack of time, not enouglfrofessionallearningand professional discussion because of
competing topics/areas of professional development needing their attention, e.g.
Australian Curriculurandunderstanding NAPLAN analyticadlye but two.
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5.4.2.2.8 How prepared is the principal to implement th&tandard® Ard how will the
school context influence how th&tandardss implemented?

Principals were asked to self asses their readiness to implemergtdradards The following

two figures (Figure 4 andigureb) indicate this seldssessment by experience anddigte and
territory. It would appear that less experienced principals feel less prepared to implement the
Standardsand some states and territory principals feel likewise.

How many years have you been a pnncipal?
Less than or eqgual to 5 years [ Greater than & years

5

0

T
1 Strongly Agres i 3 is3g 5 Strongly Disagres

To what extent would you sgree with the following ststements?: | am well prepared to implement the MNational Professionsl Sta..

Figure5-4 : Preparation for Impémenting the Standards
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Inwhich siaie or termitory 15 your school located?
N ACT NSwW EVIC ETAS ESA WA I NT QLD

2 (100%)

2 (100%) 2 (B7%)
T T T
1 Stronghy Agres I Agres 3 Meither agres nor 4 Dissgres 5 Stronghy Disagres

s agrese

To what extent would you agres with the following statements?: | am well prepared to implemsant the Mationsl Professionsl Sta .

Figure5-5: Preparation for Implementing the StandardsState/Territory Distribution

Matters relating to a schools context mainly concerned the staffing profile of a saliboligh
mention has been made above of the multitudinous initiatives and situations currently existing
in schools. Points made by principals included:

e ¢K24S NBfIFIGSR (2 (KS aiG22ftaé¢ OKIFftfSyasS Ay

e Age and stagéssuec early career teachers more adept with language and willing to get
Ay@2t 3SR oKSNBFaA a2t RSNJ OFNBSNJ & (S OKSNA&

e This profile (early and much later career teachers) in a school can lead to a two trilis effe

e There may be a need to challenge the notion that the more years of experience a teacher
has the higher the quality of their teaching.

¢ Managing the transition from the old culture to the new.

e Entering a new school and building a new culture can be aanaftreframing what the
standards are about and developing a professional growth model. The principal has a key
role in doing this reframing and envisioning.

e Also a question of how much do you invest in permanent staff as opposed to temporary
staff.
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5.4.3 Summary

In summary principals thought the challenges that exist for the implantation oStaedards
centred on a number of things that are listed in rank order in Table 1 below.

Table5-1 - Challenges

Chalkenges

Tools for

Self assessment

Reflection

Data gathering

Classroom observation
Cultureg developing or changing
Professional growth
Supportive structures
Staffing profile
Engagement of teachers in the NPST
Incentive/imperatives for teachers
StateStructures
Links to performance management

Language

A complete listing of the challenges identified from the discussions with principals can be found
AY 1 LIISYRAE no I g2NR FTNBIdzZSyOe GaNBLINBaSyidl (A
be found at Appendix 5.

5.5 Resources

5.5.1 Resources Developed for the Pilot

The resource developed for this pilot was the Hrerview Survey used as a preparatory
AYailuNdzySyid G2 daiddzySéeé LINAYOALN f a Staghdatds ThKS A &4 dz
guestiors asked and responses provided can be seen in Appendix 1.

5.5.2 Existing Resources Used in the Pilot

Constant reference was made to the National Professional Standards for Teachers and the
National Professional Standard for Principals
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5.6 Findings and Outcomes
5.6.1 Implications and Recommendations from the Pilot

Data collected for this project indicates that AITSL and individual education
departments/authorities must co construct an engagement or implementation plan. Principals,
school leaders, teachers and the commumtyst first understand the value propositiore.,
Standardswill increase the focus on teaching and learning #nths the capacity to raise the
quality of teaching in all schoolsnd then theywill commit to the use of the National
Professional Standards for Teachers.

The following are recommendations to support implementation of 8tandards

1. For those principals in states and territories where standards and/or frameworks exist,
it is critical that there is an understanding around the purpose and status of the
standards and the relationship between the two documents. AITSL must show how the
documents interconnect.

2. Furthermore there is a recommendation that there is a determination of the
relationship between the standards and employment and industrial regulations. This
was seen as an area for potential conflict particularly when teachers who have expert
statusachieved under a prior modedre not viewed ashavng achieved similar level
(eg. highly accomplished or lead stajushen NPSTbecomes the newevaluation
instrument.

3. lItise2 YYSYRSR (KFG GKS !'Le{[ /fSFENARYy3IK2dza$
or a suite of implementation tools that schools can use as the starting point.
Devebping structures, processeproformas, templates or recorleeping takes time
and without the time to develop these suppsrschools may resist beginning the
professional conversationswvhich are critical to implementing theStandards
successfullyPrincimls and school leaders stated that there is so much information
available it is difficult to determine the most effective or appropriate tools. For many
schools there is also the issue of cost and many of the tools are very expensive.

4. AITSL should andonsider recommending tools or providing tools to address the
following areas of need:

0 A getting started kit for staff at all levet§rom Graduate to Leadeacher

0 High aquality but inexpensive coaching and mentoring professional learning or
models based i coaching and mentoring where the focus is on knowing what
guestions to ask, or the provision of guides on how to have a challenging
conversation.

o Reflection and selfassessment tools with some links to tB&ndards

0 Quality feedback tools and questiomatrices that can be used in both
conversations or written reports.

o0 Exemplars of preferred data sets that can be used to inform professional
conversations. Data must be both quantitative and qualitative and include
data from classroom observations/insttional rounds.

0 Models of Record keeping electronic templates developed against the
standard, simply ways of recording information from conversations etc.
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5. For many principals this is a more thorough process of reviewing and managing staff
growth and deelopment. It adds another layer of complexity of the role for the
principal To be effective principal in this new context must havethe following
knowledge, skills and understanding and AITSL must examine the nature and extent of
professional learningatensure current school principals and aspiring principals:have

. Sound knowledge of th8tandards

. The skills to manage multiple staff reactions to engaging in the standards process

. An understanding of what needs to be achieved and how this process will
contribute to improvements in teaching and student outcomes.

) Skills in instructional leadership

. A capacity to buildquality relationships andto be capable of knowing what
people need to do to get to the next level or to perform better at their current
level.

o Knowedgeand understandhg ofthe Principal standard.

5.6.1.1 The Local Perspective

Although each school context is uniquéhere are a number of common features or
recommendations from school communities that are engaged in rich professional dialogue
focused m quality teaching and learning.

The implementation otandardss dependent upon the development of a culture of trust and
O2f t SAAILfAGE NIGKSNI GKFY WLINARGIGS LN OGAOSQ |
standards.

Standards are most effectivwhen they are tied to school and systemic expectations and
priorities. They should be incorporated in school improvement or transformatians.

As stated by a number of principafsye need to be clear about what we want, what we expect
and what we mearwhen we use the term high qualiéyThere is a need toreate deliberate
intentional processs working with staff to unpack what th&tandardsnean

¢ KS & Otftng radla dods impact on a sch@bBapacity to begin these conversations

with princpals reporting that early career teachesgre more familiar withthe language and
gAttAy3 G2 3ISG Ayo@2ft OSR¢ ¢ KSNRImae2scdiiGit amd) O NB S
potentially more disengaged. For some the paradigm has changed from the notion that the

more years of experience a teacher has, the higher the quality of their teaching.

It is highly importantthat the leadership team focuses on the needs of teachers at all stages,
providing incentive, imperative and support. Poor management can lead thées feeling
devalued andesult ina ¢two tribe<t effect.

For an incoming principal or a beginning principal entering a new school and building a new
culture can be a matter of reframing what the standards are about and developing a
professional growth radel. There may be value in developing a quick audit tool to promote a
quick review of current context.

AITSIPilots Project Final RepartAppendix D 77



A number of principals raised the issue of investment as it relates to permanent and temporary
staff.

Transparency and consistency are criticalmfdmbers of the team must know the process and
the structures that will be used to support professional conversatiand to make the
2dzRISYSy G a I o2 dziPrinkipald Bust@akeStheldide td f@udeStiie conversations
even if not directly involveth each and every conversation.

To be effective and demonstrate the value of the professional conversation, the Principal must:

1. Allow time for the process including preparation, interview, and follow up. As one
principal statedg I £ I O1 2 F dids¥rSexddde Yut geéple drilife to talk
about themselves,and another estimated that it takes approximately 2 to 4 hours per
LISNBR2Y LISNJ 602y PBSNAEF A2y E O

2. Invest in people/the team who are leading the conversations. It is important to realise
that this innestment has cost implications and there is no doubt that thigientially
easier to do in a larger school with a large management team to share implementation
of the process.

3. Identify and involve key stakeholders (parents, students, peers at other s3hoo
4. Guarantee access to professional learning at all stages in the process.
5.6.1.2 The National Perspective

If one purpose of th&tandardss to raise the profile of teaching and increase awareness about
what is good practiceStandardsmust be shared with mulple audiences. Identification and
involvement of key stakeholders (parents, students, peers at other schools) has the potential to
be more difficult in some contexts e.g.: at lower SES schools and schools with a high population
of ESL speakers, remote comnities.

Language is both a barrier and an enabler. There must be a clear set of guidelines, carefully
worded definitions that are applied consistently across all jurisdictions, and a decision to avoid
any potentially punitive language. It is about a gtioweind development culture that challenges

the individual, the team and the community to keep the focus on what makes a good teacher.

AITSL and all states and territories must get the balance right betvieegntive and

imperative and realise that at onend it is about performance management but this can be

aSSy |a o6SAy3a G 2RRa ¢6AGK LINRPFTSaaAiAzylf 3INRGI
YEYyF3Ay3a 2dzié LINRPOSaa odzi Ylye ljdzSadAzy 6K2 KI
is at a state le®l theneffort must be made to makthe approach consistent across the nation.

There will always be staff at both ends of spectrum as yet there is little clarity around the
financial incentive or professional incentive at each stage withirStia@dards

Graduates and Proficient have an incentive to gain higher levels if extra pay is ingdahieds
not as pronounced for staff already at those levels

LT &4FFFT TrAE G2 O2yidAydsS (2 LSNF2NY & KAIKSH

extra pay If this did happen they would seek assistance from the union and it could quickly
become an industrial issue.
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The successful implementation &tandardsdepends upon the level of commitment and
support for theStandardsuy the state jurisdictions. Theiis a need to map the relationship of
the Standardgo state standards or frameworks. The connection between $Stendardsand
employment conditions must be determined, as this will have a bearing on the negotiation of
9.1 Qax aidl¥T aStSOlGA2Yy YR LINRY2UGA2YO®

All principals interviewed stressed thabave all else the implementation of the NPST is
dependent upon professional learning, professional learning from both the ground up and the
top down. The focus is on transformation and a system or a school cartransform when
there is new relevant learning.

5.6.2 Planning for the Future

To nmuaintain the initial impetus provided by implementing tt&tandardsand ensuring its
continued roltout will be a significant challenge. Addressing the issues and challenges raised
above will be important to the success of the NPST and continued engagement with the
profession, especially those charged with implementing it in schtwds,is principals, will be
critical.

It is clear from this study that these principals have engagitd the National Standards for
Teachers and are aware of the implications both positive and negative of the standards for
them, their staff and their school communities but some have yet to fully appreciate and
understand the implications and possiblevatitages of this initiative. There is a significant
danger that many principals, especially in regional and remote areas, will ignore or pay scant
attention to the Standards.

5.7 References
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6 Australind

6.1 Introduction
6.1.1 Setting the Scene

Australind Senior High School (ASHS) is a large regional education institute located 160km
south of Perth in a stunning estuary environment on the Indian Ocean. The scho®8&as
students enrolled from year eight to twelve. We enjoy a stable, yet diverse student population
with increasing numbers of Aboriginal, Maori and migrant students whose families are drawn
to the area for employment in the booming Western Australian ngniector. Our Index of
Community Socikducational Advantage (ICSEA) value is 969, yet we consistently perform
above statistically similar schools, especially in Numeracy.

We run a series of key academic programs including Thinking Science (Universagtefniv
Australia), Aviation, Jazz Performance and Composition, Japanese (Language Hub for the South
West Region) and our flagship Department of Education WA, Academic Specialist Program
Mathematics and Philosophy.

We are a Registered Training OrganmatiRTO) with the ability to provide Australian
Quialifications Framework (AQF) Certificate | and 1l courses in, Business, Hospitality,
Engineering, Building and Construction, Information Technology and Community Service (Child
Care).

We have developed sing international education partnerships with highly performing
schools, Preston School (UK), Moka (Japan) and Jinan (China) to embellish research, Asia
literacy and crossurricular perspectives as outlined in the Australian Curriculum. We are
engaged wit these schools through student and teacher exchanges and regular professional
discourse on teaching and learning.

Australind Senior High School has a rich tradition of research based school improvement
programs. The school has developed a culture of sgctwat is measured against both student
achievement and progress. Each of our school improvement stratexyiegiewed against key
performance indicators including progress and achievement targets across a range of student
assessment. In 2007, the schasbn a Teaching Australia: Award for School Improvement
utilising a Department of Education (WA) program calsdessment Literacin this program,
teacherswere trained to analyse student performance information from a range or formative
and summative ssessments and then use the data to monitor student performance,
differentiate learning and plan for classroom improvement.

The opportunity to undertake gpilot around engagement with the National Professional

Standards for Teachers (hereafter referredtéa Wi KS Kuifds ypéhlthistipraciiaand

providesa new complimentary focusThat focus isitilising student voice$ecifically, student
surveysdesigned to inform teachernsf their professional practice and video footage of lessons.

The surveysvere designed to align with the focus areas defined in the Australian Institute for

Teaching and School Leadership (AITSL) Professional Standards for Teachers (the Standards).

For the purpose of this project we have narrowed the focus of our researdiet®tofessional

Practice domain, more specifically, Standards 3 and 5. Feedback garnered from the student
adzNBSea o¢la dzASR (2 AYyF2NY OflFaaNR2yY LI yyAa)
professional practice. Seeking feedback from students was deemntedtf@ily confronting by
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teachers in the initial stages of the program. Thus, collaborative pairs of teachers were written
into the project design. This resulted in six pairs being invited from six different learning areas
to support one another, provide emtor support in some cases, observe classroom practice,
analyse survey data and plan for improvement.

The introduction of video footage was inspired by the work of Dr David Clarke and his talented
team at the International Centre for Classroom Reseal€ICR) based at The University of
Melbourne. The rationale behind the use of classroom footage was to provide a powerful
record of classroom practice that could be used by teachers in the trial to reflect Open.
nature of video data was an important mai& actor, since it could bring the classroom to the
RAaOdzaaAz2ys 06S OASHSR 20SN) YR 2@0SNE FyR Wal
(Gorur& Clarke, 2008). We felt that it was a crucial tool for teachers to use as it would reveal
the multi-dimensional andntricately embedded practicesf the classroomand allow teachers

a rare opportunity to assess their performance against set critaepresented bythe
Standards, through a saiéflective vocational mirror.

6.1.2 Contextual Issues

Australind Senior High School has recently (January 2011) gained Independent Public School
(IPS) status under the auspices of the Department of Education (DoE) Western Australia. This
transition has provided the school with greater autonomy particularly with regeard
flexibilities in the management of resources. We have also seen the introduction of the
inaugural School Board consisting of 15 members from our wider school community. However,
with greater autonomy comes greater responsibility and expectation stemfnimg the school
community, school administration and the Department to improve student performance. This
places greater pressure on all staff and so it is important to seek methods of school
improvement that are effective yet manageable within an alre&igit teacher schedule and

even tighter budget constraints.

There is a conundrum that lies at the heart of school improvemémt struggle to balance the
potential shortfall between proposed school priorities (targets, KPls, goals) and finite human,
material and financial resources. School improvement circulates through a constant cycle of
assessment, planning and action. This cycle requires time and focused effort from all staff to
succeed, yet relies significantly on whalaff good will, fuelled by genuine desire to improve
student performance. Thus, it is essential that programs implemented are directly connected to
our strategic direction and sustainable in practice. A key priority outlined in the school business
plan isQuality Teachingnd a Keyerformance Indicator (KPI) linked to this priority is to have

all teachers mapped to the AITSL standards by 2013. The KPIs embedded in the plan form the
basis for future school review and provide points of focus for the School Board to discuss and
evaliate using a range of formative assessment that guide the school toward the ultimate goal
of attaining its KPIs and targets.

When writing the business plan we felt strongly that it was necessary to align teacher
performance to a nationally accredited sef standards that could be linked to teacher
performance through a combination of se#flection, mentor/collegial observation and
student feedback. Thus, teacher performance could berselfitored through metacognitive
understanding, mentor/collegial aervation then linked to professional development based
upon individual teacher need. Further, the language of the Standards could be discussed on a
national scale and linked to teacher development and school improvement programs
throughout Australia thaaire highly tailored to individual school contexts.

AITSIPilots Project Final RepartAppendix D 81



ASHS has, like many large high schools, run a traditional leadership structure. However, with
the advent of IPS status and thus governance by a school board, the appetite of staff for
greater ownership otlecision making has been eviderithis has led to a restructuring and
redistribution of school leadership defined by a series of school committees that inform the
school board. This will place more responsibility on all staff to drive school improvement
through engagement with decision making processes. We currently have 100% of
administration, 67% teaching and 30% of support staff enrolled in our school committees
providing leadership opportunities and empowerment at all levels of school management.

Our teaching staff is highly experienced and characterised by an average age of 45 years. Due
to this, the staff have experienced many curriculum and policy changes in thespective
carees. Thus, it was crucial to guard against the possibility of chandgguéatand potential
resistance against the introduction of student voice into our school improvement strategy.

The most significant issue facing the project in the initial stages were concerns from teachers
discussing the potentially confronting naturé student voice. It is uncommon for schools in

our context to seek student feedback, and a greater ask to use this data to inform the quality of
G§SFOKSNARQ LINRPFS&aaAz2ylf LINI OGAOSO® ¢S OKSN) 02y
issues identified ithe following:

e Are we passing too much power over to students?

e Can students assess how well a teacher is performing?

e Can students be trusted to answer surveys respectfully?

e Are we exposing ourselves to scrutiny by students and community members?
e Will students intentionally give negative feedback to teachers they did not like?

In order to allay some of these concerns it was decided that Standard 4 would not be used for

the pilot as it refers extensively to classroom management and this was perceiadasa

GKIFG GSIFOKSNABR Yle& 0S aSSy G2 o0S We2dzZRISRQ o6& | F
in line with the intent of the trial.

Filming of classes was also treated with some scepticism. Would it be used as an accountability
measure by senior adimistrators?Some parents were also suspicious of their children being
filmed and so we sent permission letters home explaining the nature of the project. It was very
encouraging that all parents allowed their children to be filmed for the purposes ohé¢gac
improvement and research.

6.2 Research Questions

The following will outline the rationale for the research questions below citing our formative
academic research and describing how contextual issues have informed the particular
guestions.

The introduction of student voice into the classroom improvement cycle was challenging for
many of our teachers, as indicated above. However, a paradigm shift was needed in our school
to move from, largely, teachazentred to more studententred teachingand learning. Thus,
student voice was included in our analysis of classroom performance through video footage of
lessons and the introduction of student surveys.
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There is an established responsibility placed on school administrators to use all avdélble

to inform school improvement planning and for classroom teachers to use a range of formative
and summative student assessment data to inform classroom planning. The reliance on data,
especially with regard to population tests such as NAPLAN, havesexkmzhooldo much
greater public scrutiny through government endorsed data programs sudtyaSchooland
4dz0aSljdSyife a0Kz22taQ SELRAaAdAINB (2 GKS YSRAL
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performane. Therefore, it is logical to change the focus of school improvement from teaching
to learning. Further, we should focus on the greatest source of variance that can make the
difference ¢ the teacher (Hattie, 2003). In simple terms, teachers should asHess
performance against the performance of their students. If teachers assess their own
performance through guided seléflection and then focus on how to improve student
learning, the teaching will adapt to cater for the individual needs of studelttis interesting

that when assessing information from tests, the majority of teachers see such feedback as
providing information about children, their home backgrounds, and their grasp of curdcula
and too rarely do they see such feedback as refleabingheir expertise as teachers (Hattie,
2003).

From aconsideration of these pointsve developedthe first three focus questions:

1. How can the Professional Practice domain be used to audit current professional
learning practices and structures?

2. How can wudents contribute to improved teaching and learning?
3. How can student feedback data assist schools to improve practice?

Therecent introduction of our inauguralndependentPublic School (IPS) Boardas brought
sense of greater accountability from the schocommunity to our school strategy and
operations. Thus, the results from the pilot will help to inform decisions about future
summative and formative strategies needed to engage our wider school community. The intent
of this goal will be captured in answing the following question:

4. What summative and formative strategies can be used to engage the community and
to monitor student feedback?

Two additional research questions were developed around the identification of priority areas
and challenges associatevith professional learning:

5. What are the three priority areas for improving teaching identified from student
feedback?

6. What issues and challenges arise from the pilot for using the National Professional
Teaching Standards to inform a schools professil@aahing program?

6.3 Methodological Considerations

The impetus to apply for the AITSL pilot project was, as stated above, to attain a KPI under the
priority area ofQuality Teachingjsted in the school businessam. The pilotvas initially tabled

at a schol Academic Research and Development Committee meeting. Am®ulmittee was

then formed to shape the proposal for submission to AITSL. The committee saw the pilot as the
perfect opportunity to accelerate progress toward the goal of having all teachers edajap

the Standards by 2013.
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The purpose of the pilot is to improve teacher and thus student performance. Our research
into teacher development and more importantly the barriers inhibiting development has
provided rich information about how teachers evale their own performance, the
performance of colleagues and asks students to evaluate teacher quality. Conceptually, this
method provides rich input from three points forming a data triangulation pyramid. This
concept is represented in (Figure 3).

Figure6-1 : Data Triangulation Pyramid

Within the context of this Pilot, teachers mapped themselves against the Professional Practice
domain of the National Professional Standards for Teachers (the Standards) with a view to
identifying and discussing gaps (weaknesses). Teacher performanceusttaeyr fevaluated
against empirical data gleaned from mentor and student feedback. Through this process the
GSFOKSNRQ YSGFO23ayAildAzy A& Y2NB | OOdzNI (St @
teachers through selfeflective gap analysis, mapped ag#t the Standards and guided by
student surveys, classroom video footage and colleague/mentor feedback in a highly
supportive paradigm.

(0p))
<

We were determined to run the pilot study within existing school structures and in alignment
with the school improverant cycle illustrated (Figure 4) in the Department of Education WA,
School Improvement and Accountability PolR§08).

s53°

M4

Figure6-2 : School Improvement Cycle

To ensure alignment of processes between ilet and our school improvement cycle we will
focus on three interconnected and interdependent areas:

¢ Investigating the Standards for teacher seliflection (Assess)
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e Linking the Standards to collaboration/mentoring as the basis for improvement
(Plan)

e Investigating the use of the Standards to inform professional learning for teachers
(Act)

With the pilot directly linked to existing school systems and processes we were left with the
logistical operations to deliver. We believe that this will be most wiseiutlined in a
chronological order of events:

Week 1 A whole day meeting with the project team was conducted by the program
coordinators. Collaborative pairs were organised prior. The coordinators reviewed findings
from the pilot symposium held in Mellwne. The focus questions were discussed in detail and

the Standards unpacked and linked to classroom evidence. This was done with the assistance of
Level 3 Classroom Teachers (L3CT) whose advanced standing in the Department is closely
aligned to the Leadeacher phase of the Standards. A decision was made to concentrate on
foci within the Professional Practice domain only. Staff were required to identify classes to be
surveyed and which focus areas they would concentrate on. Staff were given the apportu

to write survey questions linked to their selected focus areas. All issues surrounding surveys
and classroom filming were raised for discussion. Timelines, participant responsibilities and
resources were distributed to stafPrior to this meeting, pential partnerships were identified

by the lead team. The main criteria to ensure the success of the pilot was that these mentors
gSNBE GNHZAGSR WONRGAOIE FTNASYRaAQ® ¢KS NBfFGA2Y:
focus on seHmprovement. For his reason the traditional line manager/subordinate
partnership was avoided unless requested by both partners.

Weeks 2 & 3 Complete sets of surveys were designed and stored on a shared drive for easy
access by staff. This required feedback from the schiot team and the Centre for Science,

ICT and Mathematics Education in Rural and Regional Australia (SIMERR) staff. A four point,
Likert Scale was adopted ranging from strongly disagree to strongly agree [Appendix 1].
Teachers were trained to use dagi video cameras and radio microphones to capture
classroom footage. Permission letters were sent to parents.

Weeks 4 & 5 Initial surveys were conducted in hard copy and classes were filmed.
Collaborative pairs organised time to meet and discuss findilige standard collaborative
session was planned to be two hours in length.

Week 8 Initial survey data was collated and input into a master spread sheet, organised by
focus areas. Classroom footage was stored in the shared drive.

Week 7 Teachers weressued with a classroom improvement planning framework [Appendix
2]. They planned to improve areas revealed through student surveys and/or video footage.

Weeks 8¢ 11: Lessons were delivered with the aim of improving performance in the focus
areas identited.

Weeks 12 & 13The same classes were surveyed using the same surveys to establish whether
students could identify improvement in teacher performance. Some teachers filmed their
classes again to assess their performance. Collaborative pairs metusslissults.
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Weeks 14 & 15Survey data was collated and input into a master spread sheet, organised by
focus areas. Classroom footage was stored in the shared drive. A summary sheet was prepared
to enable data from the first and second survey to be coraga Improvements and
regressions were colour coded and graphs produced for analysis [Appendix 3].

Weeks 16 & 17Final report drafted for SIMERR and AITSL.

6.4 Results from the Engagement

6.4.1 Data Collection and Management

The focus of our pilot was the investigation of how the student voice could be used to inform

0SIFOKSNEQ LINPFTSaaAz2yltft LINFOUGAOS® 2S RSOARSR i+
data utilising a four pointl.ikert ScaleThe four point scale waggferred to a five point scale

as we wanted to avoid students selecting the middle point, essentially forcing them to commit

G2 | LRAAGAGS 2N ySIAILGADBS | aadzyLdiaAzy Foz2dzi GKS

We decided to make the surveys anonymous to poptstudents from being identified as we

felt that this would result in more honest responses. The surveys were designed to translate

the developmental stages of a specific focus area from the Standards into stinizery

language [Appendix 1]. Eight egtions were written for each of the focus aresalected for

the Pilotin an attempt toelicit 4 G dzZRSy 14 Q LISNRLISOGA FS 2 Fbe Of I &4 NP
reflective ofthe LeadCareer Stage

After consideration we decided to present the surveys in hamlycas this was, logistically, a
better option than trying to get a large number of students (approximately 300) to complete
0KS adz2NwSea St SOGNRBYyAOLfte Ay O2YLMziSNI fo6a
feedback as the surveys were giveriak S Sy R 2F GKS GSIF OKSNBRQ f Saaz.

Hard copies of surveys were collated and filed and individual spread sheets were created for
each focus area, including a weighted mean score [Appendix 4]. The weighted mean score was
a valuable addition provided by oWIMERR project mentor Dr Bruce Mowbray. This is
extremely useful because it accounts for the difference in number of students in each class.

A summary of weighted mean scores was created in a separate spread sheet and conditional
formatting applied. Contibnal formatting was coded in the following way; less than 2.5
coloured in red (concern); between 2.5 and 3.0 coloured in yellow (neutral); greater than 3.0
coloured in green (good). This formatting provided an excellent overall picture of student voice
and will become a valuable tool when providing feedback to teachers in future.

Finally, individual teachers have been provideith simple bar graphs that illustrate pre and
post survey dataAn examgde of this haseen provided with names removed for caidhtiality
(Figureb).
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Figure6-3 : Chart- Comparison of Pre and Post Survey Weighted Mean Scores

A complete set of charts is provided in Appendix 5. These charts provided a focus for
professional conversations around improvements in teacher practice. Included in these
conversations were possible reasons for observed trends, such as, the decreasgsarpey

NEadzZ G§a F2NJ ¢SFOKSNJ v SOARSYG Ay CAIdZNBE oo !
interpreting such results, taking into consideration aspects of the Pilot process, e.g., timing,
clarity of questions asked, student familiarity with thecess etc.

6.4.2 Analysis of the Data

The analysis of student survey data in the pilot requires rationalising. It was very important to
our team that the survey data be used in a balanced way, as only one point of focus in the
highly complex cycle of schodamprovement. It has yielded some excellent points for
conversation and provided revealing yet sound feedback for our teachers. Analysis of the data
wasorganised within three main categories

6.4.2.1 Individual Teacher Dat@Appendix 4]

e Provided a raw score talfgr each focus question organised bikertcategory
¢ \Weighted mean score organised by focus question

Teachers, predominantly, concentrated on two focus areas each from the Standards. The areas
of focus were regarded by the teacher as areas of profeskjmaatice requiring improvement.
Results from the first survey provided a raw score tally and mean score. This was a raw but very
useful way for teachers to analyse areas of concern. For example, under Focus area 3.3
dGdzRSyGa 6SNBE | a0 BSRRWGININEIDdzt 2 NF @ AT G KS SA3IK
the first round, seven exposed results that have been deemed of concern. Teachers responded
positively to these results and the second round or survdgatified only three teachers that

had not sen a significant improvement in results. This was also reflected in the weighted
mean scorgAll)with the first survey round yielding 2.03 (concern) compared with the second
round 2.59 (neutral). Thus, significant individual improvement resulted infis@mi overall
improvement.
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6.4.2.2 Group DatgAppendix 4]

e Provided a tally fofAll)responses organised by focus question aiteertcategory

e Weighted mean score organised by focus question@tiiresponses

e Charts populated with weighted mean score d&tam both surveys and organised by
teacher (x axis) and weighted mean score (y axis)

Teachers were provided with group data. However, as the focus was on individual teachers and
collaborative pairs, no attempts were made to analyse the data for any groigmted
improvement planning. From the perspective of the pilot coordinator and school administrator
the charts do serve as a clear illustration of student voice across a number of classes. For
example, in the example listed above, it was clear that gneogk was not being widely used
across a significant number of classes in the school. Without group work it is impossible for
teachers to rate highly in Focus area 3.3 (Use teaching stradedibe Standards state that a
Leadteacher will modify and expahtheir repertoire of teaching strategies to enable students

to use knowledge, skills, problem solving and eaitiand creative thinking (Education Services
Australig 2011). Further, without group work, constructivist learning cannot effectively take
place, a practice that many consider essential to effective learning.

6.4.3 Summary DatdAppendix 3]

¢ Weighted mean score responses (as above)
e Summary page organised using conditional formatting (outlined in 5.1)
e Percentage distributions comparing survey 1 andelgWwted mean scores

Summary data was organised to give pilot coordinators (school administrators) a quick overall
view of the weighted mean scores. This aggregated data provided a traffic light system that
was able to be converted into a percentage disitibn of scores outlined in (Table 1)

Table6-1 - Percentage Distributions Comparing Survey 1 and 2 Weighted Mean Scores

3.1 3.1 3.3 3.3 3.4 3.4% 154 3.5*% 3.7 3.7 5.1* 5.1* 5.2 5.
Pre Post Pre Post Pre Post Pre Post Pre Post Pre Post Pre 2Post

58% | 37% 17% | 28% 0%* 0%* 56%* | 50%* 0%* 0%* 31%* | 31%* | 60% 65%

42% | 42% | 42% | 4T% 0%* 6%* 25%* | 31%* | 25%* 0%* 50%* | 38%* | 30% 30%

0% 21% 41% 23% | 100%* | 94%* | 19%* | 19%* | 75%* | 100%* | 19%* | 31%* 10% 5%

Note: Focus areas tested with two or less participants indicated with a (*)

6.4.4 Results

6.4.4.1 How can the Professional Practice domain be used to audit current
professional learning practices and structures?

The Professional Practid@main providel an excellentinitial point of engagement with the

Standardsto considerwhat a Lead teacher should do in the classroom. This is what our

LI NOHAOALI yia NBFSNNBR (2 lFa WiKS ydzia FyR o02f
pilot the team was able to deciphehe developmental stages of each focus area easily and

more importantly link this information to classroom evidence. This is the key to any set of

criteria designed to inform teaching practice. This clarity enabled teachers to map themselves

to the Profesmnal Practice domain and thus identify potential areas for improvement.

AITSIPilots Project Final RepartAppendix D 88



The role of the Mentor was important during this part of the process, as these partnerships
were based within learning areas and with colleagues that participants felt comfortatile wi
This familiarity of the teaching context within the pilot enabled teachers to relate the
Standards to their current practice and more importantly, envisage how improvement might be
created and demonstrated.

This practice brings much greater definititmthe individual needs of teachers and thus much
clearer direction to staffs professional learning needs. Initially, this concept was foreign to staff
because professional learning in our context has often been delivered to whole staff based
upon broad shkool priorities such as literacy or Aboriginal education. This can be frustrating for
teachers who are strong in these focus areas and for the majority, who could benefit from such
professional learning, they often find it an inadequate inoculation agaankost of highly
complex problems.

Clearly, using the Professi@ Practice Domain as an agefar bringing aboutfar more
individudised professional learning is dfreat advantage to schools. THastitute for
Professionalearning Western Australidgs currently designing their programs to aligwith the
Standads, a resource thaschoolsshould utilise There appears to be an appetite for teachers

to drive their own development in our State system and the Standards are a great way to chart
that cours.

6.4.4.2 What issues and challenges arise from the pilot for using the National
Professional Teaching Standards to inform a schools professional learning
program?

A considerable amount has been learned from involvement with the pilot. Key issues will be
outlined in the following:

e Question design: Far more research would need to be put into question design before
using the data as a quality measurement tool. It is questionable whether students, at
all times, clearly understood what they were being asked. Thuther research could
focus more on gaining consistency in student response to the Standards. Regardless,
the surveys did provide sondatatrendsthat supportfindings already identified from
other sources. Most importantly, it became the vehicle fohrigrofessional dialogue
focusing on student perception and teacher performance.

¢ Maintaining adequate resources: To continue the program with the same level of
intensity will be challenging in the future. Pilot funding from AITSL gave us the
flexibility to provide ample time for workshops, classroom filming, collaboration
sessions and planning time over a condensed period. We are currently investigating
how we can expand the program across the school year with existing funding sources.

e Unsuitable time frene: Tle pilot was conducted in @mpressed time frame and out of
alignment with the teaching and learning cycle of improvement. In our context, the
initial survey would have been best implemented at the beginning of Term 2. This
would give teachers the qurtunity to build relationships with students and to
compile rich data about their learning. Conversely, students would have experienced
GKSANI GSIFOKSNARQ LINRPFSaaAazylf LINI OGAOS
Further, teachers have the opportugitduring the year to seek professional learning
opportunities and make multiple adjustments to their practice. We envisage small
groups of teachers having similar issues and would be better able to broker
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professional learning opportunities for them if tlassessment stage occurred earlier in
the year.

The following wilanswer two interrelated questions:

6.4.4.3 How can students contribute to improved teaching and learning?
6.4.4.4 How can student feedback data assist schools to improve practice?

Fromthe outset,our piot wasfocused on the potential value of student voice in contributing

to improve teaching and learning. This drive stems from a more holistic school strategy that
includes significant resources being allocated to student leadership, peer support and
mentoring. Essentially, we are acknowledging the value of student voice more now than ever
before. This is the first step in the process of tapping the source for our quality teaching
programs.

The student surveys conducted during the pilot were extremelgaimg. The process assisted
the paradigm shift from teaching to learning, i.e. What are my students learning? How well are
they learning? What do | need to adjust in my professional practice to improve resska®y
students what it was that we could prove, to assist them to learn, supported existing school
priorities that had been revealed through other forms of school data. For example, attitude,
behaviour and effort data from school reportin@diindicated a concerning trend. Students
were lacking he ability to set and achieve challenglegrning goals. This datead been shown

to all staff at a meeting earlier in thgear. In consideration of this issue and through personal
recognition- explicit teaching of this skill was deemed necessary. Whersurvey data was
NBGdz2NYySR (g2 {1Se& I NBI & |gtguds fok RySeaming/MéaR | a
2.52) andMy teacher clearly explains why we are doing set ta@k¢Mean 2.5). This
information was explicit and targeted. It spoke to the tears,almost pleading with them, to
explicitly teach this skill It also indicated that they (students) needed to understand the
relevance of lessons and how this learning could help them to achieve their learning goal.
These findings also provide evidenabout the potential lack of formative assessment in
teaching and learning.

The actual process of translating the foci into classroom evidence and then further into student
friendly survey questions was formative. The line of inquiry moved from haviegtiqns
asked of one self (setéflection/metacognition) & asking our students how we wegding.
Further, it was the pilot team that were writing (asking) questions that they were seeking
answers for. Thus, students can cobtrie to teaching and learng ifwe value the potential of

the feedback and can discuss with them the things that may be achieved through combined
focus and effort.

It is not surprising that the surveys were extremely revealing for teachers. In many cases they
illustrated issues iprofessional practice that the teacher had identified during the mapping
process; m some cases issuegere unexpected. From an administrators point of view the
aggregated data exposed issues that may be reflective of wider problems in teaching and
learning; in some cases the data confirmed issues that we knew already existed. The common
factor with all of these findings is that the data was extremely useful to inform the need for
improved teaching and learning; the feedback could also be quite targeted.
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6.4.4.5 What summative and formative strategies can be used to engage the
community and to monitor student feedback?

Although only one of our pilot team explicitly attended to Focus area 3.7 (Engage
parents/carers in the educative process), the data was revealmpsupported concerns that

we have about parental disengagement from the teaching and learning process and whole

school decision making. In fael] eight responses of the survéyS NS 2 F WO2y OSNYy Q@ C
teacher involved is outstanding and the dants selected were academically gifted from a
Department accredited Specialist Program called Mathematics and Philosophy (MAP).

The teacher responded to the student data positively with a range of formative strategies
including regular emails, lettersome (including assessment schedules), commentary in diaries
and formulation of a set task where parents and students conducted a cooking experiment
together. Many teachers in our school use a combimataf these strategiedut a more
structured whole schol approach to seeking parental support and feedhiaalequired

The School Boardhat constitutesis our community representative body, has been made fully
aware of the AITSL project and updates have been given during board meetings. A summative
analyss of the results and findings will be delivered upon completion of the pilot report.

6.4.4.6 What are the three priority areas for improving teaching identified from
student feedback?

It has been recognised throughout this report that a great advantage of #ed&tds is that
individual teachers can recognise areas for improvement and seek professional learning
opportunities to improve student performance. However, an aggregation of the data has
revealed some key areas that could be prioritised and thus betiswurced.

e Focus area 3.8 Use teaching strategieg he first set of surveys revealed many areas
2T WO2yOSNYyQ ¢AGK NBIFINR G2 GKS fAYAGSR dz
classrooms. Eight teachers and 147 students were involved in this sundegoathe
sample was regarded significant. Many students were indicating that teachers spent
most of their time talking in front of their classes, did not engage the students regularly
in group work, were not abl¢o clearly link lessons teeal life scensos and were
limited in their ability to equip students with a variety of ways to solve complex
problems. When asked what a lesson strategy was in one class the majority of the class
said it was a power point. However, encouraging data was evident isdbend set of
adzNSea oKSNB LISNOSyidlI3IS RAalONROdziAZ2Ya Ay
increased from 59% to 75%. The school will continue to prioritise this area to improve
teacher quality.

e Focus area 3.4 Select and Use Resourcéspriolity area for our school (as many
others in the education profession at present) is implementation of ICT into the
curriculum in a contemporary and engaging way. We also need to be cognisant of
addzLILI2 NI AYy3 NBA2dzNDOSE GKI G ‘terestslandlédrhiig G2 I
styles. We have an aging workforce and for many of these teachers, students will be far
more advanced in their knowledge and understanding of ICT. In this area only two
teachers and 30 students participated and so findings need tivdaged with caution.
However, the results were not too encouraging with all but one question receiving
NBalLlRyasSa (KIF (G TheSthdol hastspekighfcgnO Styaland State
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fundingto equip the school with ICT resourcegaihing programsare also scheduled
to assist teachers to make to most of this opportunity.

e Focus area 3.1¢ Establish challenging learning goal#\s stated above it is
acknowledged that students in our school need support and direction in how to set and
achievechallenging goals. The data indicatsdents clearly recognise thattheir
teachers hold high expectations for theacknowledgegood effat andthey generally
feel well supported. However, when students were asked if they knew explicitly what
their current ability levelwas for a particular subject awhat targetggoals had been
aS0i T2NJ I OKAS@SYSyiusx GKS NBalLkRyaSa ¢gSNBE 27
teachers to diagnose and to communicate to students. It forms the basis for formative
assssment and differentiated learning. This will form a crucial part of our school
improvement strategy in 2012.

6.4.5 Summary

Within the constraints of any pilot and specifically those outlined in this report, this pilot has
delivered on its intent. Namely to prode a process by which the Australian Teaching
Standards can be incorporated into schools and actively engaged with by practicing teachers in
order to engender improved performance.

It must be remembered that the role of the full time classroom teachearisincredibly
demanding one and that teachs® NS 1lj dzSy it & ARSyGATe GKSYaSt gSa
in time allocation will always be absorbed into the daily demands of each class and the
individual needs of students, as well as the expectationsgalaipon teachers by their school

and education authority Consequently, for thé&tandards to be effective, they need to be
incorporated into the ongoing routine of schools and teachers. The danger always exists that
the adoption of the Standards becomesenof compliance rather than of utilisation and that

the benefit of the Standards as a vehicle for improving teacher performance is lost. The pilot,
as run at Australind éhior High School provides a process for maximising thdoption and
application ofthe Sandards that can be tailored and modified in response to differing
circumstances.

At its essence, the process is well described by the figures 1 and 2. Adoption of the Standards
as a mechanism for sdthprovement becomes part of a year long cycha idea that is
incorporated into Figure 1 and illustrated in Figure 4 beld@achers become familiar with the
language and intent of the Standards early in the year. As the first term progresses, the
teacher, in collaboration with their mentor can estaliwhere they sit in regards to the
Standards. As in the pilot, only a small number of focus areas would be addressed to ensure
that improvement is significant. By the end of the first term, student input would be sought
and areas of potential improvemenidentified. The rest of the year would involve the
implementation of improement plans.
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Figure6-4 : Data Triangulation Pyramid Modified

Should theStandards be addressed in a system wide manner, it is anticipated that formal and
specific ProfessionaDevelopment pogrammes will evolve to better serve the needs of the
profession.

The model outlined above is an expansion of the pilot and one which could be adopted in most
schools with minor amendments. The modest gains in some focus areas identiftesl pildt

could be amplified through such an expansion of the model. The benefits of the common
language provided by the pracél application of theStandards have the potential to improve

the efficiency and application oéacher development and consequgnstudent outcomes.

6.5 Resources

6.5.1 Resources Developed for the Pilot

A list of resources developed for the pilot is as follows:

Power Point; outlining processes, roles, responsibilities and timelines
Classroom film footage and audio

Student surveys [Appendil]

Classroom improvement plans [Appendix 2]

Excek conditionally formatted summary sheet [Appendix 3]

Excel focus area summary sheet [Appendix 4]

ook whNRE

6.5.2 Existing Resources Used in the Pilot

1. Australian Institute for Teaching and School Leadership (AN&ional Professional
Standards for Teachers, 2011.

2. Department of Education Western Australia, School Improvement and Accountability
Framework, 2008. This policy document guided the pilot design enabling the school to
school to conduct operations withiDepartment endorsed school planning and review
structures. This document may be accessed using the following link.
www.det.au/education/accountability/Docs/SIAF%20Final.pdf
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6.6 Findings and Outcomes
6.6.1 Implications and Recommendations from the Pilot

Implications

The main implicatioior our school is the revelation that we need to redesign our professional
learning program to be more flexible in what we deliver and when. If thedatais are to be

used as a working document (rather that a shelved document), teachers need to see the value
in them. This places the onus on teachers to use the Standards as their map of development
and conduit to professional learning and thus improvedfessional practice.

This implication requires school leaders to rethink the way that they resource professional
learning and at what time of the year in most beneficial to collate data and distribute to
teachers. The State government is currently attemgtio substantially increase the amount of
school development days. However, one of the conditions is that the meetings need to be
whole staff. This decision does not support the findings of our pilot which signifies a far more
tailored approach to professnal learning.

Clearly, through the very act of surveying students, we are simultaneously increasing our
transparency of teaching practice with students and parents. It is doubtful that either group of
stakeholders has been exposed to the mechanics adscbom practice in more traditional
forms of school improvement programs that are teacher focused. With continued development
of the program, it is inevitable that students and parents will become more educated about
what good teaching and learning sholiak like in the classroom argk able to communicate

with teachers through this discourse. It may be confronting for teachers to have this knowledge
base increase because with it will come greater accountability for teachers and administrators.

Recommenadtions
The following is list of recommendations that may be useful for schools:

e Timing: Be strategic about when to embed student survey data into the school
planning cycle. It needs to be positioned early enough to make signifibaniges to
profession&practice.Further, teachers and students need to have had enough time to
understand the nuances of the knowledge and understarglimgplicit in each
classroom environment.

e Coverage: Use a range of data sources. Student survey data is an excellentodource
information but it should not be used in isolation. A triandgida of data sources
including qualitative and quantitative sources is an excellent methodralysis.

¢ Autonomy: Give teachers more autonomy with regard to their selection of professional
learning. The needs should be identified within the Standards and tailored to individual
needcs.

e Selfreflection tools: Use video footage for classroom conferencing. This is a very
efficient way to collect and store visual data that may be used to pertiseraore
strategic time and by a number of observers.

e Collaboration: Allow teachers time to collaborate with a trusted colleague. This may
require strategic coordination of timetables to allow for meeting times.
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e Network: It is common that a broad range aifitstanding expertise exists within local
school communities. Thus, geographically close schools should collaborate (network)
with the aim of sharing best practice, expertise and build a common set on
understandings.

e Integrate: Build student voice into isting practice Change ifnevitable but one must
be cognisant of staff workloads ahdnourtrusted systems and procedures.

e Focus: Start sall and build from there, i.e.d€us area 3 first. The Standards are quite
dense in content and broad in scopehus, it wouldbe best to select only 2 3 focus
areas to concentrate on for each improvement cycle.

¢ Distribute curriculum leadership: Create opportunities for staff to lead curriculum
change. It will be highly likely in a school that a number of stalf beaconcentrating
on improvement in the same focus area. Nominating and training a staff member to
lead change in select focus areas would cement the knowledge base and build capacity
amongst staff.

e Broker: Use available resources to assist with prodesdilearning needs tailored to
the Standards. All state education systems provide access for staff to attend
outstanding professional learning. Western Australia has piloted a project with AITSL
that links the Standards directly to professional learniMake the most of these
resources.

e Transparency: Be open with all stakeholders about your school improvement strategy.
This will build trust and generate future support for projects.

6.6.1.1 The Local Perspective

Findings from the pilot will be distributed throught the Leschenault Alliance of Public
Schools. This small network is constituted of our school and feeder primary schools. We have a
strong tradition of collaboration and work closely with them on transition programs for
students moving from primary to ¢ih school. There is an excellent opportunity to use our
knowledge of the Standards to build common understandigsut outstanding teaching and
learning and use this information for school improvement.

6.6.1.2 The National Perspective

With the implementation of lhe Australian Curriculum upon us and Professional Standards for
Teachers being trialled, it makes sense for schools to implement both together. It seems logical
to align this work becauseommon platforms will promotsharedbeliefs and understandings,

thus clarifying nationaktducational disourse. This will enable policy makers to forge clear
directions allowing educators to deliver enhanced teaching and learning and improved student
performance.

6.6.2 Planning for the Future

In conjunction with the Departmentof EducationWA) regionalisation agenda, Principals from
state schools have been instructed to form networks the purpose of supporting staff,
students and the community. The networks are charged with the purpose of developing shared
vision and innoviive practice with the aim of improving interschool performance. Furthe
professional learning fundsom the Department will be channelled through the network and
targeted at more integrated models for school improvement. The InstifoteProfessional
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Learning, (WAWill broker professional learning tailored to suit individual teacher needs and as
identified in the Standards, mentor/colleague feedback ahdlent voice.
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7.1 Introduction

7.1.1 Setting the Scene

In December 2010, the Ministerial @wil for Education, Early Childhood Development and
Youth Affairs (MCEECDYA) endorsed the National Professional Standards for Teachers
(KSNB I Fi SN MB NaSoNaiStaRdard§® Thésé\atidhalStandards were released by

the Education Ministers9 February 2011, and will be implemented in therthern Territory

in 2013.

In the second half of 2011, the Australian Institute for Teaching and School Leadership (AITSL)
commissioned several very small reseaRibts to briefly trial the use of the &hdards within

existing processes and practices in schools, school systems and associated organisations. This
report is about one of the very smadfilots. The combined outcomes of these pilots are
intended to inform what further is required to support ifgmentation of the National
Standards.

The findings outlined in this report are the outcomes from a joint project undertaken
collaboratively by the Centre for School Leadership, Learning and Development at Charles
Darwin University in the Northern Territp and the Teacher Registration Board (TRB) of the
Northern Territory. The pilot was supported by all three school sectors in the Northern
Territory: the Department of Education and Training (DET); the Catholic and Education Office;
and the Association dhdependent Schools (AlS) Northern Territory.

7.1.2 Contextual Issues

The Northern Territory covers 1,346,200 square kilometres. It has two main climates: desert
climate in the centre of Australia, and a tropical climate north of Katherine. The pgapulat

the Northern Territoryis 220 000. About onthird of all Territorians are Indigenous. The
median age of Territorians is 3lyRars(Australian Bureau of Statistics, 2010).

Students in the Northern Territory come from a variety of backgrounds and culflinese are

190 schools in the Northern Territory: 36 rgovernment, and 154 Governmesthools. Over

40% of these schools are in remote or very remote locations. This pilot was conducted with
nine teachersin sevenschools located in regional, remote and very remote locatiding of

the teachers were located in schools in the desert, and the remainder were located at the
northern end of the Territory, with three teachers located in one school, on one of the islands
near DarwinAll the teachers involved were provisionally registered, and all the schools in the
pilot have sizeable Indigenous student populations.

To ensure that teachers in the Northern Territory are appropriately qualified and competent to
teach, allteachers must be registered with th€eachers Registration BoafdRB)of the
Northern Territory. Suitably qualified new teachers can seek registration and are allocated
Provisional Registration by the Board. The requirements for registration as a teactiex
Northern Territoryare guided by theTeacher Registration (Northern Territory) Act.

Provisional Registration is provided if the Board determines an applicant does not have the
prescribed professional experience and currency of practice for figlstration but is
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demonstrate they have a minimum of 180 days of teaching in the previous five years.
Provisional Registration is granted for a period ofeth school years and teachers are

supported with an induction program into the teaching profession in the Northern Territory.

During this time the provisionally registered teacher works towards gaining the professional
experience that entitles him or heptapply for Full Registration. Applications for moving from

Provisional to Full Registration require the teacher to prepare a portfolio of evidence against

the Professional Standards for Competent Teachers in the Northern Terrtmneafter

referredtoa WIHiK®EF YR NRa Q

7.2 Research Question

This pilot focused on the following research question:

In their daily work, in what ways can graduate teachers located in regional and remote
schools in the Northern Territory, demonstrate their engagement with Nagonal
Professional Standards for Teachers, at the transition from Graduate to the Proficient
career levels, and in their movement from Provisional to Full Registration?

7.2.1 Focus

The focus of the pilot was for each participant to undertake the tilbowing activities
concurrently:

5. lIdentify and collect artefacts that would allow them to develop a portfolio of evidence
for moving from provisional to full teachers regagion in the Northern Territoryand

6. Determine the ways in which they could idégtand collect evidence of their teaching
performance, through their daily work, that could be used to meet specific Standards
they identified from withinthe National Professional &tdards for Teachers.

As such, participants concurrently focused on bdkie NT Standardsand the National
Standards

This project did not focus on the quality of evidence gathered by the participants, nor did the
researchers make judgements about whether the evidence collected by the participants was of
a suitable nature and standard to meet the requirements of eitther National Standarder

the NT Standards.The focus of this study was to listen to the views of the nine graduate
teachers, located in remote and very remote locations, about how they could or could not
engage with one or both sets of Standards in theiilydavork. Given the nature of this
investigation, it was a qualitative study.

7.3 Methodological Considerations

Thispilot focused on the ways in whickarly careerteachers located in regional, remotand
very remote schools in the Northern Territorgight be able to collect evidence of their
achievements in their daily worlhe participants considerethe types of evidence that could
be collectedin their teaching practices, that mighheet the Northern Territory teacher
registration requirements for movinfyjom Provisional to Full Registration, as measured against
the NT Standards.They alsoreflected upon how the local processes and evidence matched

AITSIPilots Project Final RepartAppendix D 98



those that could be used for theansition from the career stage of Graduate to Proficient,
using the Natioal Standards.

7.3.1 Participants

The study involved the participation of nine provisionally registered teachers in schools in the
Northern Territory. The teachers that agreed to participate in this study were drawn from both
the government and noigovernment shools sectors. These teachers were located in regional,
rural or remote urban, remote and very remote schools.

All the participants were aged itheir 20s or early 30s. Thre#f the teaclers had come to
teaching with prior work experience in other jobghile the other six were young teachers who

had progressed directly through school and university into teachiige teachethad only
beenteachingfor four weeks while other teachers were in thefirst six months to gearof
teaching and two other teahers were in their second year of teaching. Two teachers were
male and seven were female. The teachers involved in this study, spanned primary and
secondary education, and included one teacher in a special education school. All participants
took part withthe active support of their respective school principals.

All the teachers taught Indigenous students in their classes, with humbers dependent upon
location of the schools. One very remote school in the study had a completely (100%)
Indigenous student dengraphic

7.3.2 Research method

The project commenced with a workshop that all participants attended. The purposes of the
workshop were to provide the participants with

e an overview of the research project;

e time to identify and plan which focus area and Standards within the National Standards
they would focus their effortsipon during theresearchperiod,

e oOpportunity to map theNational Standards aritte NT Standardsand

e time to plan an approach to collecii evidence against the Standards they identified.

The following activities were undertaken at this workshop:

e the nature of the research was outlined,;

e both the Professional Standards for Competent Teachers in the Northern Territory and
Standards for the Pficient Career Sage of theNational Standrds, were introduced

e mapping between the two sets of Standards was undertaken;

¢ the sorts of evidence required to move from Provisional to Full registration in the
Northern Territory were discussed; and

e threedifferent types of eportfolio software were demonstrated to the participants.

The participants identified the specific Standards in both e Standards and theational
Standards, upon which they would foctieir efforts duringthe project. Each partipant left

the workshop with a threenonth plan prepared, about how they would collect evidence of
their work at their school, that would meet the Standards they identifigltl participants were
encouraged to use a portfolio approach and in particularggoortfolio system, to record and
annotate their evidenceA summary of the focus areas identified by each participant is
included in Appendix A.
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Interviews with the participants were conducted at the beginning,-m&y and at the end of

the research perid. The first interview was conducted as a group interview at the workshop

convened at the commencement of the projedtis first interview was a group interview

gra dzaSR (2 3IFGKSNJ RFGF Fo2dzi SIFOK AYRAGARdZ €
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these two subsequent interviews were conductdthe questions used for interviews two and

three are available in Appendix B.

The data collected through these interviewas been used here to inform understandings of
the following

e The ease or difficulty of collecting evidence suitable for Full Registration, or movement
from one Professional Standard to another;

e The types of evidence that are suitable for the purposesio¥ing from Provisional to Full
Registration; and

e The types of professional learning that graduate teachers require to enable successful
transition from Provisional to Full Registration, and to move from Provisional to Full
Registration.

7.4 Results from theEngagement

The brevity of thisqualitative research project means that the findingsd the emerging
themes reported hergare not generalizable an@quire further investigation.

7.4.1 Data Collection and Analysis

Data was collected from the three sets of interviews that were conducted withnihe
participants in the study. The first interview was a group interview, conducted at the workshop
held to introduce the project. The second interview was conducted indadigt by telephone.

The third interview wasindertakenduring a site visit to each schodlhe interviews mostly
used openended questionsAs indicated earlier,hie questions used in each intéew are
included at Appendix B and were based around the ipigdnts initial plans outlined in
Appendix A

The data collected from each of these interviews was prepared as textual data and the major
themes from the interviews were identified through a thematic analysis of the texts.

7.4.2 Results

The results of this resach outlined hereshould not beseen as definitiveor generalised.
Information collected in the first, group interview is included in the contextual and participant
information outlined above. The results from the second and third interviews are summarise
below.

7.4.2.1 How are you going with your plans?

Two participants indicated that as part of their daily work they had been able to collect and
organise the examples of their work in ways that could be used as evidence. Most of the
participants however, indicate that although they had moved some way on their plans to
collect evidence against both the NT Standards and National Standards, that they had
experienced difficulties. Finding the time to undertake the necessary annotations, and to
organise their evidencagainst the Standards was a commonly reported difficulty. While most
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did not meet their planned objectives, they nonetheless reported they had gained some
insights into what was required to meet the respective Standards.

All participants reported that ihad been of assistance to spend the time at the workshop at
the beginning of the project, to think through how they could keep in the front of their mind in
their daily work, the Standards they had identified for themselves. All the participants also
commented on how it was useful to be familiar with the requirements of the respective
Standards early in their career, so they could gear their work towards meeting those Standards.
A couple of the participants were interested in gaining an holistic picturth@fStandards
within and across the career stages.

One participant indicated that the processes of attending the workshop followed by focusing

upon the selected Standards at school, had helped them to clarify how to conceptualise the
Standards in thevorkplace. An exit student from Charles Darwin University (CDU) indicated

that the requirement to prepare evidence against Standandsrder to graduate, had assisted

GKSY G2 dzyRSNEGlI YR (GKS 02y OSLIi 2F WoKIG Aa SOA

7.4.2.2 Has anything changed?

Some partiggants did not report changes to their plans but rather, recognised the ambitious
way they had approached the planning for their part in the research project. They recognised
that they had set themselves tasks that were too large to achieve in the timedpatiocated

for the study. This recognition of the time involved to collect evidence and the extent to which
they could achieve outcomes against the Standards in three months, were useful outcomes in
themselves.

Other participants indicated that they hackflected on their practice to determine what

examples of their work would be suitable as evidence. Some participants indicated that if the
project had been longer they may have been able to prepare their evidence for presentation

and assessment. While thevere not required to prepare evidence for assessment as part of
GKA& addzRezs a2YS GKS LI NIAOALIYydGa AydSNLINBGSR
cycle of processes from planning the collection of evidence; collecting the evidence;tprgsen

the evidence; and having the evidence assessed.

One participant reported changing the focus of her plan to more strategically approach the
collection of evidence in her daily work. She indicated that it was important to know the
students well and to edect classes and subjects conducive to the collection of suitable
evidence. In other words, she matched the requirements outlined in the two sets of Standards
with what she knew about the classes and the nature of the subjects she taught, to work out a
strategic plan to the collection of evidence in her daily work.

7.4.2.3 What have been the things yobave found easy?

A diversity of views was expressed by the participants about what they had found easy. One
participant reported that collecting evidence as part ledr daily work was easy. Another
participant reported that being organised was a personal strong point. This participant made
GKS F2tt2¢6Ay3 &adz3aSadrazya a || ¢g+F& FT2N o0SAy3
work:

¢ Be aware of thet@8ndards andheir requirements
¢ Make sure everything you create is archived or recorded
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e File and archive emails;
e Have atimeline; and
e Be focused.

Strategies for conceptualising the required evidence to meet the respective Standards,
identified by the participantsyaried. One participant suggested: look at the pieces of evidence

you have collected and then work out which Standards are met b#nibther participant
ddz33SaidSR GKFG GK2&aS {4 yRFNRa GKIFG NBFSN (G2 W
GSEMBEGKAYI FE26a FNRBY (KSNEefectivestaiedpaNo vodk NI A OA LI+
out the place of evidence against the Standards through reflection, rather than including them

in her initial planning.

Another participant observed that the ease difficulty of meeting the Standards was in part
RSLISYRSyYy (G dzal2y | GSI OKSNNa a0Kz22f O2yGSEG® ¢KA
school in which she works, there are plenty of community engagement activities. She also
observed that at the aduate to Proficient Career Stages in the National Standards relating to
WO2YYdzyAde Sy3r3ISYSydQs AdG YlIe 0SS SHaASNI G2 O
practices within school communities for engagement with their local communities.

One particimnt talked about the help afforded from attending professional development

activities provided at school. She reported the value of having access to consultants and to
subjectspecific professional development events that provide concrete examples ofibgach

activities. She felt that the professional development she attends assisted her to understand

0KS NBIdZANBYSyia 2F (GKS GSIFIOKSNEQ LINRPFSaarzyl
upon how important it was to her to have a strongly supportive scpoakipal, who took very

seriously the processes of supporting new probationary teachers to move from provisional to

full registration.

7.4.2.4 What are the things younave found difficult?

Participants reported a range of issues they found difficult. These igsclesied determining

what evidencemeetswhich $andard? Several participants suggested thaiving examplesf

the types of evidence that meets the respective Standards would be of assistance. Several
participants also commented that it was better to approach the collection of evidence in an
holistic way, rather than meeting each focus area separately. Sewantidipants also reported
having difficulty getting time to focus upon the Standards. These first year teachers reported
difficulty managing their workloads as well as focusing upon the demands of meeting the
respective Standards.

Some participants repted trialing the use of an eportfolio software system. Most of the
participants who did so, also reported difficulty with it, although one participant reported that

GKS SLIENIF2fA2 aeadsSy gFa WKSELFdzZ Qd hgS LI NI A
how to include evidence and annotate it into eportfolio software. He felt that using WORD was
sufficient. Another participant reported using the eportfolio system TiddlyWiki (see
http://www.tiddlywiki.com), and although reporting that he found it diffiEuhe nonetheless,

indicated he would use it again.

Several participants commented on the importance of having strong mentors. Some
participants indicated that they felt more comfortable if the initial relationship was initiated by
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the mentor. Some partipants were concerned about requesting mentoring from more
experienced teachers, as they did not want to add to the workload of already very busy people.
Others discussed the benefits of regular, formalised meetings with mentors. Some participants
commenteal that they found it difficult toprepare the evidence and associated annotations,
without support. Teachers in the very remote schools observed that due to the rapid turnover
of staff, they would soon be one of the more experienced teachers.

7.4.2.5 Is there anysupport you would like?

The participants shared similar views about the types of support they would like. They
recognised it would be beneficial to:

e have a mentor to assist them understand the contexts within which they worked, and how

AAAAAAAA

thesecontextsre@ SR (2 YSSGAy3d (KS RFABNDGSEONB{ KSNRI K
we knowe T

¢ have time to learn about the formal requirements for the meeting the Standards;

e have time to collect and annotate their evidence to demonstrate achievement of the
Standards;

¢ have annotated examples of evidence that meets the respective Standards; and

e KI @S aaAraldlryOS 6A0GK dzyRSNERGIFYyRAY3I WgKFG Aa

7.4.2.6 Anything else you would likéo say?

All the participants wanted to engage in conversations about what different types of evidence

could be reasonably expected to meet the various Standards. One participant helpfully
suggested that focusing on the Standards holistically, was a betgrto go. This participant
4dz33SaiGSR GKIFIGO a2yO0S @e2dz KIS Of FNRGe | 62dzi S|
SOARSYOS TFlLtt Ay dzyRSNJ GKI G¢ o

7.4.3 Summary

All the patrticipants reported benefits from being involved in the project and for having the
opportunity to plan and reflect upon the links between their teaching practices and the
collection of evidence to meet both thdT Standards and the National Standar@articipants

also discussed the importance of having a mentor. Some of the participgmisted positive
stories about the quality of the leadership and mentoring available to them within their school
and beyond. Others could see the benefits of mentoring, and proposed ways of strengthening
the mentoring available to them. Some participantsSo@ G A 2 Y SR ¢ KIF i O2yaiAddz
and also questioned how do those assessing their evidence know if it is of an appropriate
standard. The participants also commented upon the shortness of the project, indicating that
they would have gained more from th@oject if there had been more time available to work

on it. Some participants also critically commented upon the atomistic nature of the whole
research project.

The findings from the research are outlined below in Section 6 (Findings and Outcomes).
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7.5 Resources

7.5.1 Resources Developed for the Pilot

No resources were developed that can be shared nationally.

7.5.2 Existing Resources Used in the Pilot

Existing resources developed by the Teacher Registration Board of the Northern Territory were
well received. These seurces are available from the TRB website:
http:/www.trb.nt.gov.au/index.shtml

7.6 Findings and Outcomes

This report summarises the findings from a bripfalitative research project. As such the
findings reported here require further investigation and am@ generalizable in their current
form.

Key themes that emerged from the research included the participants reporting that their
involvement in the project had

e generated valuable and positive experiences for them;

e raised questions for them about the placéthe NT Standards comparedith the National
Standards;

e raised questions about what constitutes evidence, and how evidence is deemed
WalkrdAaaTrOl2NEQT

e made them realise that collecting and annotating evidence of their teaching is time
consuming andequires planning;

¢ highlighted the respective, multiple and similar concurrerdgasses of accountability they
were undertaking to demonstrate their capabilities as teachers;

¢ highlighted the importance of mentors to assist them to bulidit portfolios d evidence;

e helped them to plan their strategy for presenting their evidence in advance of the formal
introduction in the Northern Territory of the Nation&tandards; and

e raised workload implications for school principals and mentors.

The themes consistently identified by the participamtse briefly discussed belovome early
indications of the directions that could be supported into the future, have been identified.

7.6.1 Positive impressions from being involved in the project

All participants commented positively about being involved in the Northern Territory Pilot. The
main reasons reported for this positivity were that the provisionally registered teachers gained
insights early in their teaching career, about

e what sorts of demandghe requirements for the collection and annotation of evidence to
move from Provisional to Full registration is currently required, based uponNhe
Standards;

e the likely demands of the National Standaraisthe transition point from Graduate to
Proficient,and the implications of these Standarfis their careers and workloadand
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e the likely demands ofNational Standardst the later Career Stages, for their ongoing
workloads as teachers.

Early indications suggest that into the future, new teachers in tlogtHérn Territory will
benefit from gaining an understanding early in their career, about the likely demands for the
collection of evidence of the Northern Territotgacher registration requirementto move

from Provisional to Full Registration, as measuagainst theNT Standardsand tounderstand

how this evidence may match the processes for collecting evidence farahsition from the
career stage of Graduate to Proficient, using the National Standards.

7.6.2 Place of the Northern Territory and the Natnal Professional Standards
for Teachers

The patrticipants plannetbr their processe®f evidence collectiorio be focused within their

daily work. As the teacher registration requirements within the Northern Territory until 2013
are based upon th&lT Stadards there was more interedby the participants in this studyn

the evidence required to meet thestcal Standards. ®twithstanding this interest, the
participantsin this studywere cognisant of the similarities between these local Standards and
the National StandardsThat is, K S LJ- NIi A O k this stutyof théNT Stemdlardsyas

a pragmatic choice based upon the most efficient use of their available time. The participants
balanced their involvement ithis brief research project, with tir personal ontexts, which

do require thatthey collect evidence against tidT Standardantil the change to the National
Standards in 2013.

This finding suggests then, that in the Northern Territory, explicitly described transition
processes from the NT Standards to the National Standards would be a useful strategy for
building the capacity of early career teachers. This finding also sudbestshat is required is
professional development opportunities to assist early career teachers to build their
understandings about what are the respective Standards; what constitutes evidence; and what
strategies are likely to assist the collection ofdevice.

7.6.3 Collecting and annotating evidence is tirnsuming

All the participants commented upon how tire®nsuming it was to collect evidence against

the Standards, irrespective of which ones they were focusing upon. All participants commented

they would have benefitted from being allocated time within the school day to collate and
annotate their evidence. Furthermore, all participants indicated that they had found it valuable

to meet together as a group from the outset of the project to familiarise thduesewith the

two sets ofStandards and the requirements for evidence. They reported that the meeting had
provided them with guidance about how to plan for the collection of evidence,thatithis
approachhad enabled them to focus upon what is the nat@ef WS @PARSY OSQ GKI
collect in their daily work. All participants commented that having a plan to approach the
collection of their evidence had been of assistance.

Early indications suggest then, that for new teachers in the Northern Tertit@ne may be
benefits to supporting them to plan their approaches to the collection of evidence to meet the
Northern Territory teacher registration requirementdo move from Provisional toFull
Registration.Similarly, this finding suggests that there vad some benefits to mapping the
requirements ofthe NT Standards, to similaCareer Sages of the National Standards.
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7.6.4 Collecting and annotating evidence requires planning

All the participants indicated that they had found it beneficial to plan an appréacollecting
evidence against the specific Standards they had identified at the workshop. While most of the
participants indicated that in the timeframe they had not been able to achieve their plans, they
nonetheless reported the benefits of planningdollect evidence in their daily work.

This finding suggests that spending time to plan an approach to the collection of evidence was
a beneficial process. Some participants suggested that it would be useful to undertake such a
planning process with thementors.

7.6.5 Concurrent processes

The participants reported that they weravolved in threesimilarprocesseghat were running
concurrently:

1. meeting probation requirements
2. moving from Provisional to Full Registratiosised upon théNT Standards; and
3. piloting the requirements for the National Standards .

They also reported that for moving from the provisional to full registration and to meet the
requirement of the National Professional Standards for Teachers tamihired they collect
evidence of theiperformances as teachers.

Some of the participantalsowondered about what processes would be in place in 2013 when
they would be collecting evidence to moy®m Graduate to Proficient; from Proficient to
Highly Accomplished and from Highly Accom@ish (i 2 W [o6 theRNatihaBténRards .
They came to recognise that throughout their careers as teachers they would have to
continually collect evidence to demonstrate successful performances.

7.6.6 Role of mentors

All participants observed the importaa®f mentoring in their daily work, although there was
considerable variance of experience between the participants concernindefeee to which
they received formal mentoring suppoi®ome teachers had mentors allocated to them, where
this relationshipwas taken seriously by the experienced teacher, while other teachers reported
a lack of regular mentoring. Nonetheless all participants reported that they valued the
mentoring opportunities as they felt that such opportunities were necessary to enable tihem
meet the requirements of both moving from provisional to full registration; and for meeting
their probation requirements.

The teachers in this study also recognised the value of being in a school where the school
principal took an active interest irhéir development and achievements. In some schools, the
principal was also their mentoSome patrticipants also commented upon the importance of
providing school principals with professional development about the requirements of the
National Standards, anthe implications of these for principals work. These findings suggest
that there is an important place for offering mentoring strategies in a systematic way to both
new teachers and their principals.
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7.6.7 Timing the presentation of evidence

This study highliged for the participants, the foreseeable demands for tbellection of
evidencethat is likely to berequired to meet the planned introduction of the National
Standards. As a result, several of these provisionally registered teachers indicated they would
like to undertake their movement from Provisional Full Registration using théT Standards

rather than the National Standards. The reasons offered reflected the demands for evidence
required to meet the 37 Standards included in each career stage of the National Standards
compared to the 17 more holisti§tandards outlined ithe NT Standards

This finding suggests that some work is required to develop transition arrangements from the
NTStandards to the National Standards

7.6.8 Workload implications for school principals and mentors

Several participants in this study commented upon the workloadlvegbin providing schoel
based mentoring. The early career teachers in this study who mentioned this issue,
commented that although they had been assigned a mentor, they were reticent to seek out
their support as they recognised that the more experiencedchers in their schools were
already heavily loaded, and had considerable responsibilities to the local communities. Their
concerns were not to add to the workloads of these experienced teachers. Other participants
commented upon how seriously their scHqmincipals took the processes of supporting new
teachers to move from provisional registration to being fully registered. In some schools in the
Northern Territory, the majority of the staff are provisionally registered, and so the personnel
requirementsfor school principals, are high. Where there is a significant turnover of staff each
year, this demand is even higheé8ome participants also commented that due to the large
turnover of staff it was hard to build rapport suitable for mentoring.

The partigpants made several suggestions for improving this situation, particularly for those
early career teachers located in remote locations. These suggestions include having regular
WgSOAYFNBRQ Ayild2 6KAOK SIFNIe& O NB&ddo dr§ahiseK S NA&
meetings in Darwin each term for those early career teachers located on the islands nearby to
Darwin.

This finding suggests that further research is required into the workloads and expectations of
school principals where the majority of tinestaff are early career teachers.

7.6.9 Implications and Recommendations from the Pilot

This study has provided some initial insights into the implications of implementing the National
Standards. It is recommended that further research is undertakemdanindully investigate
the implications of these findings.

7.6.10Planning for the Future

Future work is requiredin the Northern Territorythat can meaningfully inform the
implementation of the National Standardéreas in which future work could be undertaken
include:

e Examining the types of professional learning support is required by new teachers about
the respective accountability requirements they have to meet.
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e Investigating mentoring strategies and ongoing mentoring support for new teachers
and their principals.
e Identifying leadership strategies that provide support for new teachers.
e 5SHSNNVAYAY3T aiGNIGS3IASE GKFG AffdzYAylrGS GKS
e Creating professional learning approaches about how to use eportfolio software to
meet the requirements of th&lational Professional Standards for Teachers

Several participants commented that it would be beneficial to have annotated examples,
specific tothe Northern Territory, for all levels and Standards, that illustrated what is required
of new teachers to meet the respective Standards. Further work was also identified to
determine the likely workload implications of implementing the National Standdodsarly
career teachers, their school principals and their mentors.

7.6.11Meta-approach to the research

Finally, the following comments are offered in relation to the overall project approach for this
research.

This project was very small. Once the admiaistn and accountability requirements were
addressed, there was a vey limited amount of time left to actually conduct the project. It was of
concern that the same amount of research time and funding allocated to this pilot was the
same as that allocated emss all the Pilots, yet the distances involved with this particular
project were considerably larger than the other Pilots. That is, the complexities involved in
undertaking this Pilot were equated to being the same as for those pilots conducted in urban
settings.

A consequence of constructing a number of limited Pilots with high levels of accountability, as
KIFra 0SSy GKS OlFasS Ay (KA&a LINR2SOG:I Aa OGKIG GK
implemented.

For example, whilehere wasa Moodle sitefor the project, the time for using this site was
extremely limited within the funds available. The ideasbéring the developments or findings
between the respectivéilots was a good one, but the practicalities of implementing this idea

were not possil@ within the time available, given all the other project demands outside of the

Pilot itself. As such, the contextual and financial constraints on this particular Pilot, has meant
that it was undertakenargelyin isolation to the other Pilots. Indeed, K2 dzZ3 K (K&t ¥ Q0 |
project plan included opportunities for each Pilot leader to share ideas throughout the Pilot,

the practical realities of the time involved with conducting and accounting for the Pilot, made
impractical, the sharing outcomes with @hPilots through the project Moodle site.

CdzNI KSNXY2NBZ (KS | LILINE I OKLINBASRO GA yI LAINRIH o0t KAQA KA/
Pilots, replicates the most problematic aspects of meeting the Standards: that is the atomising

of the evidence required taneet each Standard rather than aggregating evidertes
recommendedthen, that in the future different approaches to themeta-administration

method2 NJ G KS WaGSSNAy3 +d RAAGFYOSQ | LILINRI OKZX
(1991) and subsegpntly by Lingard (1996), are not usedimplementedagainby AITSLThe

method is fraught, theoretically and practically.
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In conclusion, the findings of this study are commended to the reader with the view that they
form early insights that can be ved#l through future research.
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8 DECS SA

8.1 Introduction

8.1.1 Setting the Scene

DECD, Teachers Registration Board, Catholic Education SA and South Australian Principals
Associations worked in partnership with the Australian Institute for Teaching and School
Leadership to undertake a pilot sty to investigate the use of the National Professional
Standards for Teache(the Standardsfor selfreflection on practice.

The purpose of this project study is to allow early career and experienced teachers to work
with their site leaders to test thedSF Y RIF NR& | & | NB a2 dzNXefectiore  LINR Y 2
with an emphasis onbservatiorfor andaslearning

8.1.2 Contextual Issues
This was a cross sector pilot with a partnership between DECD, TRB, CESA and SAPPA.

Participating sites included Primary, Middle and Secondary schools and the Australian Science
and Maths school as a specialist school.

¢tKS LIAf20 F20dzaSR 2y GSIFIOKSNEQ 62N] FtyR O2yas
went towards releasing teachets participate. Implementation was facilitated by site leaders
and teachers in the local school context leading to individualised approaches.

8.2 Research Questions
¢tKS NBASINOK [dzSadAzy GKIFG ¢Fa&a Ay@SaagadalrdisSR A
reflection be used to promote learning about tigtandardst y LINJ OG A OSK ¢

To explore this key question the two key components of the pilot were the:

s Development of observation proforma resources
e Identification of processes to scaffold reflection against$tandards
8.2.1 Focus

The focus was on teachers and leaders in their school sites with the intention of increasing
their understandings and capacity to use:

¢ Reflection on teaching and learning

e Scaffolded observation tools

e The National Professional StandardsTeachers
8.3 Methodological Considerations

Site Participants were selected by invitation to provide:

e a high level of representation of early career teachers
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e previous engagement with thBtandards

A Steering Committee, representing the Pilot partners, plagiekey role in the planning and
facilitation of the pilot overall.

Newsletters and a Ning were utilised to provide information throughout the pilot.
The Pilot was structureground three phases.
Phase 1: Introduction

A professional learning day held on July 26 2011, brought all participating teachers and leaders
together for an introduction to the Standards and the process of reflection through
observation. Professor Bill Louden provided expert advice on the technaneseffectiveness

of observation as used in the contemporary reseafelaching for Growtlg Effective teaching

of Literacy and Numeraglzouden, Rohl & Hopkins, 2008)

An observation tool had been previously developed. This tool integrated the three dermad

the seven3andards of theStandards frameworland promoted an approach to observation
that emphasised observation as learning as different from observation for assessment. The
tool was made available to all participants with an invitation to mpdifid use it in their own
context.

Newsletter 1 followed the professional learning day to confirm arrangements and expectations
of participating sites.

Phase 2: Implementation

Practsing teachers and leaders in their local context and in alignment with established site
based professional development practices:

e established partnerships between experienced and early career teachers to conduct
classroom observations of practice

e trialled the use of the observation tool including a mrkservation conversation,
observation and a follow up professional conversation

Newsletters 2, 3 and 4 were distributed to provide timely updates and information.

Two site visits to enable a professionaldgue about how the pilot was progressing in their
site, were conducted with a small group of AIT®8MEBR and Steering Committee members.

Phase 3 Review and report

All sites were invited to a postudy workshop which was designed to celebrate aruiifate a

AKI NBR NBOGASSG 2F LI NIAOALIYyHAaQ SELISNASyOSa | yR
Each site submitted a narrative describing:

e processesused to observe teaching and learning and to scaffold reflection thith
Standardgo develop teaching prdice ¢ What did you do?

e evaluation of how effective and useful the observation and reflection agathst
Standardsvas¢ What worked well? What would you do differently?

e understandingghat have emerged about th8tandardsand how they will be useful to
teachers and leaders What have you learned about how observation and reflection
can be used to promote learning about tBgandardsn practice?

The final workshop included a 10 minute presentation from each site talking to their narrative.
In addition,table conversations were documented to address the following questions:
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e What processes were effective to scaffold participation in reflective and professional
conversation?

¢ What are three or four most important elements of a successful observation?

e Whatl NE GKNBS 2NJ F2dzNJ Y2ad aAIYyAFAOFYyd € St NJ
from this pilot?

Perception data from participants was collected via an interactive voting process at the final
workshop and an online checkbox suntsit was distributed taall participants for feedback.

8.4 Results from thePilot

8.4.1 Data Collection and Management
Pilot numbers:
e 15 sites participated
e 2teachers and at least one leader per site = 45 participants
It is acknowledge that a range of other teachers and leaders alsizipated at a local level.
Data was collected via:
e Online survey of participants20 respondents
¢ Interactive Perception data survey
e Documented table conversation:

0 What processes were effective to scaffold participation in reflective and
professionaktonversation?

0 What are three or four most important elements of a successful observation?

0o What are three or four most significant learnings or directions that should be
taken from this pilot?

e A two-page narratives of process, evaluation and understandimmgs each site
8.4.2 Analysis of the Data
The data received via the narratives and surveys have been analysed for:

e Effective processes that support observation as learning

e Understandings of th&tandards

¢ Most significant change narratives
8.4.2.1 Analytical Procedures

Qualitative and Quantitative data was collected from participants at the end of the pilot. This
data was considered by the steering committee for common themes and identification of
effective processes for observation and use of $tandards

8.4.2.2 Results
Common Themes
The pilot participants identified three significant directions for the future.

Firstly, the observation of teacher practice was experienced by teachers and leaders as a
powerful professional learning activity. Despite some trepidation reiggrthe observation of
colleagues, the overwhelming conclusion was that the observdtiohwas effective in both
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providing a platform for deep professional conversations and was an effective way of engaging
with the Standards.

Secondly, the Standargsovided both a common language for discussion of teaching practices
and a continuum for growth in the profession.

Thirdly, the use of the Standards with the observation tool has the potential to influence school
culture. Embedding professional learningdathe Standardsin whole school structures was
commonly described by participants as having the potential to lift the profile and standards of
the profession.

Effective Processes ldentified by Participants

Pilot participants were asked to identify proses that were effective to scaffold reflective and
professional conversation using the observation tool and 8tandards There were four
processes that participants identified as foundational to the success of the observation and
reflection process. Theyere

e The importance of scheduling time for a pre and post observation conversation so that
there is ownership and clarity of focus and timely feedback. This empowers the
participants to engage in observation in an ongoing manner.

e The need to focus on anilited number of standards and descriptors during the
observation and reflection. This allowed more focus and specificity in the observation
and discussion.

e The purpose of the observation process must be clear to all participants. Discussions
about what will be observed in the lesson and the planning that has occurred
promoted this clarity for participants.

e The importance of the quality of the relationships between the participants was
a0NBa&aSIRPO Sifa daf Nitiea ¢ 61 & A RS jaliielafforsSifRthat iss SaaSy
non-threatening and professional, one that fosters discussion through the use of
NBaLISOGTFdzZ 3ISydzhiyS FSSRoOolFOl Ay GKS af b y3Idzk 3

Conclusions

The pilot has shown that the observation of teaching practiceotifagues is a powerful means
of communication and professional learning for teachers and leaders.

An observation tool based on th8tandardsfocuses and supports strategic feedback and
reflection.

A threepart process which was defined by the observatiool and accompanying instructions
promoted the use of observation as learning.

Teachers and leaders in this pilot unanimously valued the common language provided by the
Standardsas an effective platform to allow teachers to discuss their teaching éqpes
professionally. The standard descriptors provide a rich langwéteh teachers can readily
access to talk about their teaching in practice. In this way the observation tool enabled
teachers to identify strategies, discuss practice and work togetbefurther their own
achievement as professional educators and grow a professional learning community.

The observations conducted within the pilot, had a dual effect enabling both early career
teachers and more experienced teachers to reflect on and dsdeaching practice. Many
teachers in the pilot commented on the value of being challenged to articulate their theory and
practice.

The processes employed by participating sites were collegiate and grounded in leaders and
0SS OKSNRa O2 YY kdivitiSn/aind theanddedisit ywas ndedl by both teachers

AITSIPilots Project Final RepartAppendix D 113



and leaders that formalising structures for observation of colleagues work has the potential to
engage a whole school community in a discussion of exemplary practice.

8.4.3 Summary

The AITSL Pilot, undeken by The Department of Education and Child Development, the
¢SIFOKSNE wS3IAAGNIGA2Y . 2FNRX /I GK2EtAO 9RdzOI A
Associations explored the questidtiow can observation and reflection be used to promote

learning abouthe NationalProfessional Standardsr Teachersn practice?

The pilot was conducted at school sites by teachers and leaders in their own context. The cross
sectorial nature of the pilot means that it has impact on two sectors in South Australiantt fou
that:

¢ Observing teachers professional practice was a powerful experience that led to greater
understanding of theéStandardsn practice and to improved professional learning and
teacher conversation.

e The majority of participants endorsed the Observatitool, saying it was able to
provide a platform for deep conversations and a way to increase teacher knowledge of
the Standards

e Likewise, they endorsed the power of observation of exemplary practice as a means of
improvement.

As a result, of the pilotpbservation as a means of facilitating professional conversation was
endorsed and the importance of thBtandardso provide a common language of discussion
enabled depth and a continuum of growth for the profession.

8.5 Resources

8.5.1 Resources Developed for theilot

An observation tool had previously been developed by DECD officers. The tool had been
developed with the intention of it supporting early career teachers to observe the National
Professional Standards for Teachers in the practice of more experi¢emeiters. This tool was
made available to pilot participants to use and adapt as they felt suited their context.

Many participants adapted thevay they used the tooby using only part of the tool to
document their process or substituting blank paperdgord notes and details.

Only two sites modified the tool to create a version of an observation tool that better suited
their needs.

8.5.2 Existing Resources Used in the Pilot

All participants used the National Professional Standards for Teachers as aesdooument.
Participants indicated increased familiarity with the NPST at the conclusion of the pilot study,
with 37% participants indicating they had a detailed familiarity of the standards at the start of
the pilot increasing to 96% indicating this hetconclusion of the pilot.

8.6 Findings and Outcomes

8.6.1 Implications and Recommendations from the Pilot

e Effective processes that support observation as learning

e Understandings of the Standards

¢ Most significant change narratives importance of relational trust and cultural
change
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While this has been a small and defined pilot, teachers and leaders from Reception through to
Year 12 sites have participated and identified Observation and the N#tiBrofessional
Standards for Teachers as effective strategies to develop teaching practice. Many of the site
leaders in this pilot indicated intentions to use the observation tool as part of the induction
process for early career teachers, and embed tla¢idwal professional standarder Teachers

into school practices.

Recommendations include;
AITSL continue to:

¢ develop and promote the use of observation as learning

e improve and enhance the observation tool to make th&ndardsaccessible for
teachers

e integrate observation as a practical process in the development of AIPS

8.6.1.1 The Local Perspective

South Australia has a well established cross sector approach to the National Partnerships. This
pilot wasan enabling and positive procesgt indicated the wile ranging effectiveness of the
observation tool and allowed for teachers from all sectors and stakeholders to engage with
processes that support the development of professional standards in a variety of contexts.

Teachers Registration Board of Soudustralia

The Teachers Registration Board of South Australia grants provisional registration status to
graduate applicants from Australian higher education providers whose teacher education
programs have been approved for registration purposes. This iesluathievement of
professional teacher standards at the graduate level as well as the graduate meeting all other
requirements for provisional registration.

The Board also grants registration to those who have successfully completed 200 days of
teaching deéermined through the achievement of professional teaching standards at the
change of registration status level.

The Board will progressively be adopting the national professional standards for teachers at the
Graduate and Proficient levels to determinesie outcomes in the future. Board involvement

in the Pilot has highlighted the role of the Board and the impending changes for those teachers
and leaders participating.

The Board will be promoting the use of tf&tandardswith all initial teacher education
providers, initial teacher education students and teachers. Links to resources available across
Australia will be made wherever possible to support the implementation oStiamdards

South Australian Primary Principals Association

A Professional Stamdds subcommittee of SAPPA has provided leadership for principal
members in the development of the NPST and approaches to using them as a development
tool with teachers. Participating Principals agreed the pilot demonstrated the capacity of the
Standards n the work of leaders and teachers and published the following list of useful
suggestions about how to use the National Standard for Teachers:

¢ [nduction conversations for new staff

e Support fordeprivatisedteaching and the development of professional léam
committees

e Align it for teachers coming off probation to provide feedback to teachers and
principals;
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e Pre meetings/prior to observation and dgief after the observation enhance the
process.

¢ To support performance development discussions

e Use by an ASTto plan their mentoring role

e Step 9 discussions and review

e TFEL conversations and exploration.

8.6.1.2 The National Perspective

South Australian stakeholders have been active participants in the national Teacher Quality
reforms.

8.6.2 Planning for the Future

A secod round of pilot studies initiated and supported by AITSL would be welcomed as a
potential driver for ongoing reform in this area.

Participants posed two interesting questions:

Will the Standard<e a hindrance or support to achieving high qualityf’s vas in the context
of the risk that standards might be viewed as minimal benchmarks to be met rather than
aspirational standards for teachers to strive for.

How could students be involvedzachers at the ASMS worked with older students who
expressedintl8a i Ay GKS LINRPOS&aa 2F 20aSNBIFiAzy 27
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9 DoE Tas

9.1 Introduction
9.1.1 Setting the Scene

In educational reform, teaching standards have two main purposes. Firstly they can be used to
evaluate teacher performance against an agreed set of professional criteria. Reform that uses
teaching standards in this way is most likely to be systemic apdidwn in nature. On the

other hand standards can be used as a framework for teacher professional learning and
development and this is more likely to grow from the profession itself. Where standards have
been used solely for the purpose of teacher penfiance appraisal there are teacher and
student outcome performance gains but they appear not to be sustained. Fullan (2006, 2010)
RSAONAOGSE GKA& GLX LGS dz STTS @déwh modglRcanSrhdd | A v &
so much to drive better teachirand, therefore, better student outcomes. Standards generally
fail to become embedded in the daily lives of teachers because the range of mechanisms to
frame conversations about teaching tend to become-setving and mechanistic and there is a
level ofmistrust in conversations that are described as developmental but are more likely to be
judgemental.

On the other side of the coin reform based on school designed use of standards tend to be ad
hoc, sometimes unrelated to the broader aims of the schoml Aot tied to systemic policies
and directions.

There are cogent arguments for standards to be used for both purposes and for them to be
aligned with individual, school and system priorities and needs. In some instances as in the
case of underperformig teachers, beginning teachers or teachers who are seeking recognition

of advanced teaching skills, it is imperative that the criteria for their performance assessment

are aligned with their professional learning. Such an alignment is common in somefaes

western world but is not commonplace in Australian States. With political acceptance of a set

of National Professional Standards for Teachers (NPST) we will be seeking to embed
LINEFSaaArzyl € 0SFOKAY3 &ail yRI Nie& it ksyvortli Befhg RIF A f &
mindful of the failure to sustain improvement of both systéewel and schodevel driven

reforms in the past.

What we are searching for in this Pilot are manageable ways to develop internal accountability
in schools foreducational improvement using the Standards. We believe that the answer
might lie in large part in what we know about successful professional learning particularly the
role and importance of intense and continuous support close to instruction, formative
feedback, the matching of system with school and individual goals and teacheeftesfion
through inquiry and professional conversations.

This report describes action research undertaken by 15 Tasmanian teachers into their own
professional practice usinthe National Professional Standards for Teachers as a research and
teaching practice framework. As expected some studies crossed over to the use of the
Standards as a tool for teacher evaluation but in general the report describes the Standards
being ued as a professional learning tool that is, however, aligned to school and system
priorities and to what we know about exemplary teaching practice.
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9.1.2 Contextual Issues

The work undertaken by teachers in the AITSL Pilot formed part of a broader Teacher Lead
Program in which they were participants. A major requirement of the Teacher Leader Program
was a workbased individual inquiry and some teachers chose to develop their inquiry around
the Standards whereas others in the program did not necessarily bagke a focus. The
teacherswith the Sandards focus are the ones in the AITSL Pilot.

While there are challenges in such an approach we found that the Standards focus, and
discussions among participants both in and outside the Pilot, broadened and dmpen
educational understanding for everyone involved. As a consequence we will try capturing all

LI NOAOALI yiaQ AYIldANRSAE & LINIG 2F G4KS LINR2SO
program rather than be limited to the AITSL pilot participants.

In the broader state context, Tasmania is in the process of setting up a Teaching and Learning
Leadership Institute which will provide the professional learning policy framework for the
Education Department and all its employees staide. Professionakandards for leaders and
teachers will be a requirement for professional learning policy development. The work
undertaken in this Pilot, and the earlier AITSL Pilot into the professional standards for
principals, provide valuable insights into how profeasil learning that is aligned with school

and system priorities as well as the professional needs and aspirations of teachers and leaders
can contribute to sustained improvement in teaching and in student learning.

9.2 Research Questions

Given this backgroundnd context our two research questions were developed around the use

of the Standards as a framework for professional learning. The research questions are based
on two recognised attributes of exemplary teaching practice, namely vaded research into
teaching and leadership, and professional conversations designed to invite teacher self
reflection.

1. How useful is the National Professional Standards for Teachers for informing and
guiding action research and inquiry?

2. How useful is the National Professior&thndards for Teachers as a tool for teacher
selfreflection?

9.2.1 Focus

The aim of action research is to address an actual problem in an educational settingtiand a
researchers weigh different solutions to their profie and learn from testing idegMakewa,

2008). In the case of participants in the AITSL Pilot, issues may have been of concern to a single
teacher, or a single class of students. Alternatively the issues being investigated might be of
schoolwide or even systeAwide concern depending on theontext of the participant. The

idea of the inquiry is that teachers examine their own practices with some understanding of
the wider implications and underpinning literature. It was thought that the NPST might provide

a framework for teachers to begthe process of identifying both what they might investigate

and what they might do with the outcomes of their inquiry.

Action research haglsod SSy OF f f SR-NGBF { SIOKN N2 Ty ol B H& B = mpdn
of the Standards as a tool for seffflection that the second research question addresses. In
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this context we have been interested in creating the opportunity for our participant
researchers to share their inquiries with their peers and the program leaders. Developing
professional conversmns around both the issue being investigated, and what the Standards
might say about the issue, have been priorities.

9.3 Methodological Considerations

Participants in the Teacher Leader Program were led through an investigation of the Standards
as part ofthe first two days of the course and the Standards were placed in the context of a
critical tool for both teacher evaluation and professional learning. Participants who then
wanted to use the Standards as a framework to guide their inquiry identified sbbms and
became part of the Pilot. Following the two day Pilot meeting in Melbourne in July a template
for inquiries was developed and distributed to all participants and this was further developed in
September to incorporate the outcomes of the ingegi(Appendix A).

After the two day introduction participants in the Pilot planned and started to carry out their
inquiries with email and phone support from the leaders of the course. Participants met again
in late September and the course leaders weriméd by Prof. John Pegg from the SIMERR
National Research Centre at the University of New EnglandGawih hningtonfrom AITSL

who gave insights into the development and validation of the Standards and the work of AITSL
respectively. Participants pregei SR G KSANJ Ay IljdANRSa (2 GKSAN
(See Appendix H) and the protocol conversations were built around providing guidance to the
successful conclusion of each inquiry.

Participants met again in late October and presented tlcomes to their peers and took
away ideas to finalise their inquiries ready for inclusion in the final AITSL report.

9.4 Results from the Engagement
9.4.1 Data Collection and Management

Each participant developed an A3 summary of their inquiry using a standater pesplate.
(Appendix B). They also included any instruments they developed as part of their inquiry and
provided their own interrogation of the data they collected.

9.4.2 Analysis of the Data

Each inquiry that has been received has been summarised intandatd two page template
that can be linked back to a fuller A3 poster and/or inquiry design. The summary documents
(Appendix X) form the basis of the Results, Findings and Outcomes that appear below.

9.4.2.1 Analytical Procedures

While the inquiries argualitative and highly contextualized each has been examined for links
not only to the research questions but to the wider state and national contexts.
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9.4.2.2 Results

Table9-1 - Summary of comments and conclusismelevant to the use of the Standards as a

framework to teacher inquiry and as a tool for seflection

Teacher
No.

Inquiry Title

Comments and Conclusions

A model that combines
Cognitive Coaching and
the AITSL Standards to

The AITSL Framework and Cognitive Coaching approach
complement one another. If you have the Standards, and
techniques for coaching a staff member, then it will assist
performance management discussions.

In usng the AITSL Framework, leaders are able to

1 . dzy RSNEGFYR GKSANI adlk FFQa 3
assist teacheself ) . .
: improvement very quickly and they can use this knowledg
reflection and future .
career direction to plan future PL for their staff. Leaders can also-asHfess
their own leadership through the AITSlafework and
employ the Cognitive Coaching approach to their own
thinking.
Teaching standards are an objective, organized method ¢
To monitor and to firstly evaluating our present standard then secondly
improve my teaching planning goals to achieve growth. This objective assessn
2 through Standard 5 against credible and clearly defined skills can only enhan
(effective assessment ang our profession and also support a truly transparent careet
feedback processes). path.
The direct links made between the student survey questiq
and the National Professional Teaching Standards allesv
to get very specific information about where to go with ou
Teachers using data from professional learning and support to meet the needs of
teachers.
student feedback surveys o . . . .
. . | can see that this information will be useful in assisting
(linked to National : . .
. . teachers reflect on their teaching practice, and undertake
Professional Teaching : . . . .
actionlearning. It will also be a useful tool in Leading for
3 Standards) to selfeflect . . . . )
. High Performance discussions in the teacher review proc
for improved student ; : ]
It is evident that my school needs to look at:
engagement and . L X
N w Making Learning intentions clear
motivation. _
w Assessment strategies
w Feedback to students.
Being able to refer to the National Professiontrslards for
Usingthe National Teachers as part of this process was extremely beneficial
Professional Standards fo that it allowed teacher to participate in identifying relevan
Teachers as well as timely areas of focus in terms of their own professional
student feedback on development.
4 teacher practice to assist

in improving behaviour
management, in particulal
the use of Restorative
Practices, at our school.

The use of the NPST enabled the inquiry arsliiteng
process to be widely applicable to teacher professional
development and practice in our school.

The use of the NPST enabled us to draw out particular ar
of focus that were relevant to both our school priorities, th
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RP focus group and teachemjessional development need
in our school.

Using the National
Professional Standards fo
Teachers to reflect on
their own practice, in
particular the feedback
criteria.

Other teachers in my learning area are conducting a simil
process with theiclasses so it will be valuable to have a
discussion about how we deal with feedback as a subject
team and what we can do to improve. In conclusion:

w {GdzRSylia @I tdzS FSSRol O}
{GdzRSyia ySSR Gl ala SELX
{GdzRSyGa @I fdzS KAIK (S
{GdzRSyGa glyd fSFHNYyAy3a
raaSaaySyida ySSR G2 0SS (
of how they will be implemented and how the results are
arrived at.

w
w
w
w

An evaluation and
improvement of the
mathematics teaching anc
learning prgram

The feedback provided by students through the first surve
has been acted upon. Explicit links have been made for t
students of the content of the mathematics program and
real world application, and greater challenge has been
provided to studentshrough differentiation of the content
of the program. On completion of the actions, students wi
be provided with a post inquiry survey to determine the
effectiveness of the actions.

The evaluation of the mathematics program has led to an
awareness oftte aspects that determine increases in
student learning outcomes. The National Professional
Standards for Teachers has provided an avenue for
reflection, evaluation and refinement of the mathematics
program.

What levels of feedback
are being used inhe
classroom?

The knowledge | acquired throughout this research projeq
has and will continue to impact on my teaching and
mentoring practice. It has made me think far deeper abou
what feedback | am giving to students/colleagues; does it
address the whe and how they are going and where to
next?

Investigation of how the
National Professional
Standards for Teachers
can be used by teachers t
reflect on their practice
and how feedback during
Mental Computation
lessons can affect

A0 dRSY G40 €9

Throughout the inquiry process, | have been made more
aware of my own teaching and the feedback that | am giv
students. It has made me assess and critique my own
teaching practice, give specific feedback and give it
immediately after the behaviour occsir

Embedding the AITSL
standards into the Leading
for High Performance
processes and
encouraging teacher
reflection and goal setting
against the standards.

Professional Conversations, conducted properly in & non
threatening, supportive and trusting eingnment can
provide a great conduit for honest reflection & goal setting
These conversations have been effective in previous yea
but had been undertaken with a set of structured question
that reflected school goals, without a strong emphasis on
the individual practitioner.
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Adding the National Professional Standards to this proceq
was both productive and educational as it allowed staff to
gauge within a national context their current level of work
It allowed for a more specific set of individggals that had

a developmental layer wrapped around them.

The National Professional Standards for Teachers is a
document that offers schools and school leadership team
great tool to assist with staff goaktting and performance
reflection. Embeddegroperly through the Leading for Hig
Performance processes at a schagtle level could enable
progress triggered by not only the external drivers on
schools, but also the internal drivers for individual teachel
that are reliant upon motivation and prossional
engagement.

Integrating the National

Professional Standards fo
Teachers (the Standards)
as a positive planning tool|
for Individual Professional

For this model to be effective and worthwhile the timing o
implementation each component needs to be gradual ang
deliberate. Too much information at any one stage could
cause individuals to feel overwhelmed and/or negative
about the Sandards or the process. Even the time allocatg
on the calendar needs to be considered to ensure that thq
roll out does not clash with other stressors.

10 \II‘V?]?(ZEICV%IFZ?EZ&ZLP) Exciting opportunities building on this model could includg
) -~ w ¢SIY 2F AYRA JA Buadrkfofschaol) |
understanding, direction ) . - . .
; working together to achieve Proficient, Highly Accomplish
and the learning culture .
within a school or Lead on a patrticular standard
communit W 9y O02dzNF 3Sk SYONX OS aiidzf
Y- @ LYONBLIAS LINREFSaarA2ylt 24
opportunities across the school
Schools need to be attentive to assigning mentors/coaché
to beginning teacherg while a teacher may be give the
impression of being an effective classroom practitioner ar
they competent in ALL the proficient teaching standards?
There are benefits in conducting a dual coaching approag
to working with the Standards: the networked PLC suppo
How can a networked the collective learmig and critical dialogue around the sam
Professional  Learnin Mmessage which can continue without the coach facilitating
. while the oneon-one coaching brings the broad message
Community (PLC L
duat down to the classroom context for the beginning teacher
11 engage graduate o application of knowledge becomes persdised and

teachers in using thg
National  Professiona
Standards for Teachers

feedback very relevant to each.

Over the five sessions the teachers arrived at a collective
WKKF Q Y2YSyli® LYy 06SO2YAy3
knowledge of how students learn and how to plan for this
they had a shared view that their assegsrthand feedback
strategies needed to be better. To achieve this, they belig
a teacher would have to be across more than one of the
Standards and have access to a significant school leader
independent of their workplace, who could facilitate
discussion.
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The development of
GOGKNRAAKE AY S
Numeracy,
Communication and
Health & Wellbeing) from
our school curriculum in

The high expectation of teachers in each of the career stg
outlined in the National Professional Standards for Teach
has been well received in our school. This document has
provided teachers with focus and also accountability of
practice. The standds have been clear especially for our
setting. They have provided us with excellent professiona
discussion and debate. The development of our throughli
was the original focus but as time has gone on it has bee
overtaken by the professional standarfds teachers. It has
become the default in our ongoing knowledge cycle and @
professional practice. The standards have been linked ba|

12 conjunction with the . .
X . to our curriculum and have informed our assessment and
National Professional . - )
data collection, providing feedback and reporting on studg
Standards for Teachers, ti .
; . learning (Standard 5).
inform teaching,
ZfzisrssTﬁggland reporting By a school linking their PL to the National Professional
' Standards for Teachers there is a platform for evidence
based outcomes when facilitating PL sessions for staff. T|
general feedback process has indicated a positive reactio
professional learning sessions linking in with the National
Standards for Teachers.
Using the NPS as a tool to assist all teachers move from
Graduate to Proficient to Highly Accomplished could be a|
. reasonable goal where no one person on a team is
Plan for and implement . .
: . responsible for the team. | believe that most teachers are
effective teaching and - o .
o Proficient within the team ad at times demonstrate aspect
learning in year 8 . . . : .
. of Highly Accomplished teachers. It was obvious during
Evaluate and improve . ; L
. discussions the valuable contributions each person make
13 teaching programs - o
their classroom, however this is often not shared and
Standard 3.6 from . . o ) o
. : celebrated with others and if so it is done in an adbh@
National Professional L .
manner. The successes individual teachers have with cla
Standards for Ted&ers .
and particular students are often not celebrated or
recognised due to the lack of team structure or system of
communication.
Assessing, providing feedback and reporting on student
tSENYyAY3I Aa || a1Se StSYSyld
Nationalprofessional Standards for Teachers, February
2011).
Many students are now showing that they are enjoying
writing more by their active involvement in the writing
An investigation into process. The teachers are writing alongside the students
AYLINE @Ay 3 a{ modeling and sharing the writingrocess. The opportunity
narrative writing through | to think, question and talk and provision of more time to
14 the provision of timely write are some of the factors that have increased

feedback during the
learning process.

engagement.

Teachers involved in this inquiry have developed a more
critical and reflective approach to the teachingvafting
and have shown development in confidence and skill as
teachers and leaders in writing throughout the school.
Having now identified a potential whole school approach
improvement in writing we now intend to act as change
agents and activists withiour school.

AITSIPilots Project Final RepartAppendix D

123



Using feedback methods
G2 RS@St2L) 3
Historical Knowledge,

Targeted feedback was effectively provided through self g
teacher assessment using teachigsigned rubrics,
conferencing and selinalysis questions. Students were
aware of the terms of assessment of learning and
assessment for learning. The general capabilities of the
Australian Curriculum were easily placed into a historical
literacy unit.

The inquiry achieved its intended outcomes. 1
research question of

15 Understanding, Skills and| What forms of targeted feedback (Standard 5
General Capabilities of th{ Provide feedback to students on their learning.) can
Australian Curriculum LINP OARSR g2 alddzRSyiaQ

knowledge, understandings arskills? was achieved
the inquiry by utilizing rubrics, sedihalysis ang
conferencing with students. The power of s¢
designed rubrics emerged in the unit when it w
identified that numerous students had not achiev
the skill of chronology.
Universal agreement that the National Professional
Investigation of how Standards for Teachevgere a great idea giving a unified
beginning teachers can | professionalism amongst teachers throughout Australia.
utilise the National
Professional Standards fq
Teachers to evaluate anc Threearegs in which professional development activities
develop their skills from | 6 2 dzf R Y2 & i 68 2F o0SyS¥Al
graduate level to audzRSY U €SFNYyAyYyIQ o podvkl DN
16 proficient level 6nd®ol0 0020GK gAGK p LI NI A OA

teaching to meet the specific needs of students across th
Fdzff NI y3aS 2F [oAfAGASAQ

Colleague teachers may best assist beginning teachers b
sharing their own experiencesy” 2 (i is i®hoW you must dq
AGQ odzi WOGKAA Aa oKFG L KN
collaboration and observation.

9.4.2.2.1 Research Question 1How useful is the National Professional Standards for
Teachers for informing and guiding action research and inquiry?

ltisOf SI NJ FNRY SI OK

LI NI A OALN yiQa NBLR NI

aKIFQ

for their inquiries. In many cases the Standards have brought a degree of rigour to the action

based research and a sense of authenticity around the foci and résegrestions.

O2yGSElZ: {41 yRIF NRA

GdKS

arid oStft

In this
|-f2y3é)\ﬁeé

develop in their practice and the established directions and goals of their school or workplace.

The high expectation of teachers in each ltd tareer stages outlined in the National

Professional Standards for Teachers has been well received in our school. This document
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has provided teachers with focus and also accountability of practice. The standards have
been clear especially for our settinghey have provided us with excellent professional
discussion and debatéTeacher 12)

So in a practical sense how were the Standards used by teachers to frame their inquiries? In

most cases discussions in the Teacher Leader Program around what makesamed
RATFSNBYOS Ay &a0OK22f aandysisirSsRarchk, yind We Woyk ofl MichaglA S Q&
Fullan, had suggested possible lines of inquiry. Teachers took these ideas to the Standards
which offered validation of the importance of particular &s@ia 2F (S OKSNBRQ 42
suggested through the Focus Areas and Descriptors ways of broadening and/or deepening their
inquiry. What stands out from the Pilot reports from teachers is the way that the Standards

gained acceptance from their ¢eachess, leaders in the school and from students where they

were involved in providing feedback based on the Standards. The Standards not only received

wide dissemination as a result of the Pilot they gained acceptance because they were
embedded in good teachinand learning practice. We believe this speaks volumes about using

the Standards to develop internal accountability for sustained improvement in student
outcomes.

The use of the NPST enabled the inquiry and resulting process to be widely applicable to
teacher professional development and practice in our sckibeacher 4)

9.4.2.2.2 Research Question 2How useful is the National Professional Standards for
Teachers as a tool for teacher seHflection?

In using the AITSL Framework, leaders are able to underdtaBditNJ a G F¥FQa a i NBy :
weaknesses very quickly and they can use this knowledge to plan future PL for their staff.

Leaders can also salfsess their own leadership through the AITSL Framework and

employ the Cognitive Coaching approach to their owrkthan (Teacher 1)

Throughout the Inquires there are consistent and strong messages about the use of the
Standards as a tool for teacher smflection (see Appendix ). In a national context where the
use of Standards over many years has been largehoadfeedback from all sites suggest that
teachers are ready to embrace a consistent and professional teaching language that can guide
teacher, school and system development and planning.

Another strong througHine in the reports is that teachers als@ed tools for professional
conversations, whether they are provided by formal participation in coaching and mentoring
programs or are developed in a site specific way. The story that emerges is that the Standards

are not an end in themselves. When theg @oupled with a teaching and learning focussed

policy setting, consistent stadside professional learning plans, conversation tools, and the
opportunity to participate in orgoing classroom based reflection on teaching then a very

powerful mechanismtd YLINRE @S a i dzRSy G 2dzid2YSa FyR (S OKSN

Professional Conversations, conducted properly in atmeatening, supportive and
trusting environment can provide a great conduit for honest reflection & goal setting.
These conversatins have been effective in previous years, but had been undertaken with
a set of structured questions that reflected school goals, without a strong emphasis on
the individual practitioner. Adding the National Professional Standards to this process
was boh productive and educational as it allowed staff to gauge within a national

AITSIPilots Project Final RepartAppendix D 125



context their current level of work. It allowed for a more specific set of individual goals
that had a developmental layer wrapped around them. (Teacher 9)

9.4.3 Summary

Amongst the use8 2F GKS {dGFyRIFENRa ¢S KIFI@S Ay@SadAadali
research into their own teaching practice and the practice of others and using them to frame
selfreflective conversations about teaching practice and improved student outcomes. In both
AyailyoSa ¢S KIFI@S aSSy GKS {iGFyRIFNRA LINRBJARAY
endeavours especially when they are placed in a wider context of supporting teachers
becoming learners of their own teaching.

9.5 Resources

9.5.1 Resources Developed for éhPilot

a) Student FeedbackFollowing on from research conducted by Mike Brakey in the senior
secondary sector (2007 2010) some participants created surveys for students that
were based on the Standards. These surveys (Appendix C, D and E) were applied i
both primary and secondary school settings and were often accompanied by
discussions with students about the Standards and how students might make
2dzZRASYSyida Io62dzi GSIF OKSNEQ LINI OGAOS® {2YS

Rarely
Sometimes
Nearly always

About halfthe time
Often

| am encouraged to take responsibility for my learning

The learning tasks in this subject are meaningful

| understand how | will be assessed for this subject (5.1)

The learning tasks in this subject give aeumber of ways to
demonstrate my understanding (5.1)

| believe rubrics are a helpful way of providing feedback (5.1)

My teacher has high expectations of me (5.2)

Figure9-1: Student Survey Example

This is a relatively unexplored area of feedback with little research either nationally or
internationally. It offers a promising extra data source for teachers who are seeking to
both understand and improve their teaching practic&iving students an insight into

what their teachers are striving to achieve can only help the professional relationship
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between student and teacher as a high level of trust is required to run such a survey
and respond to the feedback provided.

b) Teacherll worked with 5 graduate teachers and developed-aatlits on both the
Graduate and Proficient career stages as part of their conversations about feedback
and assessment practices. An example from the surveys (Appendix E) is shown below.

STANDARD 1: KWV STUDENTS AND HOW THEY LEARN
Focus Descriptor Need Strength
11 Use teaching strategies based on
' knowledge and understanding of
) physical, social and intellectual
Phy_S|caI, development and characteristics of 1 2 3 4
social and
intellectual students
development
and
characteristics
of students.
1.2 Structure teaching programs using 1 > 3 4 5
Understand research and collegial advice about
how students | o students learn.
learn
1.3 Design and implement teaching
Students with | strategies that are responsive to the
diverse learning strengths and needs of
linguistic, students from diverse backgrounds 1 2 3 4 5
cultural,
religious and
socioeconomic
backgrounds

Figure9-2 : Teacher Survey Example

c) Some teachers developed surveys for teachers to use in specific aspects of their
teaching practice and used the findings to apply improyeédctices to that area
(Appendix F) and another developed a template for teachers to base their professional
Learning Plans on the Standards.(Appendix G)

d) ! L2 ¢ S NJF dzt G/ 2yadz dFlyda tNRG202t¢ o1 & dzaSH
presenting and gaininfgedback about their developing inquiries. (Appendix H)

9.6 Findings and Outcomes

9.6.1 Implications and Recommendations from the Pilot

The Tasmanian Education Department, like all government departments in Tasmania, is
currently highly constrained by governmentsterity measures. In such an environment it is
imperative that any investment in professional learning and development is made in areas that
have the best chance of improving the quality of teaching and student educational outcomes.
Given the relative agement that is emerging from school improvement, leadership and
guality teaching literature there is little excuse for investment to be made in areas that will not
have a lasting impact. The emerging leadership and learning institute will be basedeoal sev
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guiding principles (see below) drawn from what we know should work to improve teaching and
learning.
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Based on a professional leadership and teaching standard that provides the yardstick 4
which participants reflect on their own professiotiaes and learning and identify their
strengths and areas for development

An integral part of the established goals and directions of the Department and consiste
with its vision, beliefs and practices

{OK22tk82N)] ol asSRrR |
GRFAf @ NBtIFGAZ2YyFE fSENYAYy3IéT &aKFENBR | yH

As close to classroom instruction as is possible, taking advantage of local expertise but
plugged strongly into external expert systems.

Basedon inquiry and action research, direct observation of others professional practice
making daily use of assembled data to feedback, inform and plan the next steps.

Available for all levels of leader across all levels of schogkayool, district, stte.

Cognisant of and based upon adult learning princigessonalised, honouring participant
responsibility and choice, providing consistent support and sustained engagement, sha
of professional practice, reflective through the application of meimgyteam learning and
coaching principles.

Cognisant of and based upon current learning and leadership theory particularly the
importance of formative feedback, the instructional leader who supports distributed

Figure9-3 : Professional Learning Guiding Principles (Tasmanian Leadership Institute)

The trick is to match what the literature and our collective expeargtells us will work with
practical, workable and cloge-instruction opportunities for teachers to apply and improve
their craft. In this pilot we found that the NPTS can be a powerful tool for teachers who want
to research their own teaching and weveample evidence that when teachers gather valid
data about their work, and respond to it, then we will see improvement in teaching and a
O2yaSldzsSyd AYLINROGSYSyYyid Ay 2dziO2YSao C2NJ KA &

strong focus on inquinpased learning.

It should be possible to elaborate inquiry based

learning across all sites so that schools can respond not only to centrally collected data like

bl t]

'b odzi Ffaz KF@S F00Saa G2 oI ftAR

decisionsagainst.

RFGF

We have found that all teachers involved with their own action research have involved their
schootbased and worbased peers in their activities so that there has been an outwards
impact to other teachers from the work. In many instances Rdathers have described the
willingness of others to become involved and open up their own classrooms, professional plans

and teaching for inspection and discussion.

Reading the reports is very affirming for the

interest that teachers show in their ownork and what they might learn from the teaching of
20 KSNBE® LyljdzZiNE oFaSR tSINYyaAy3a 2FFSNA
appears to be a professional willingness to engage with teaching standards. We will make the
best use of this oppaunity by ensuring that the standards are a professional learning as well
as a professional evaluation framework. Too much one way or the other will be an opportunity

missed.
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2SS aK2dzZ R 0S YAYRTdZ 27F 9f Y2 NS Qaorkedthaoryrofv & I NI/ A
K2g &2dz 3SG FTNRY LISNF2NXIYyOS oFaSR | OO02dzyial oAt
Finding practical ways for teachers to engage with their own practice irthreatening, data

centred and peer supported ways might help overcome tiexorable problem we have faced

with most school improvement literature that it is long on telling us on what is wrong, and

what we should be aiming at, and short on what the pathways might be between the two. The
combination of teacher inquiry based omofessional teaching standards offers one powerful

practical pathway.

At the same time the other message that has emerged from the Pilot is that reflective
conversations are also a powerful tool for unlocking the black box of the classroom.
Participants hae reported the importance of well informed and planned conversations often
based on their prior knowledge of coaching and mentoring. What emerges is a need to provide
all teachers who want to examine their practice with a set of professional converahtamyis.

The combination of a Standards based framework, inquiry driven learning, data based decision
making and professional skilful conversation seem to add up to a variety of practical
suggestions for individual, school and system improvement and emarko what might
constitute a safe investment in fiscally tight times.

It would be remiss of us not to report three other outcomes of the Pilot and the Teacher
Leadership Program. The first is that, for many, probably most teachers in the Program, the
work undertaken on formative assessment had an influential resonance. The teacher
summaries show that more than half involved some examination of the power of feedback
either in a peerrelated or studentrelated sense. This focus came from a relatively lkvel of

initial understanding of the differences between assessment of, for and as learning. In the

t N2ANFY 6S O2Y0AYSR LN} OGAOlFf SESNIahaySsa 6A 0K
FAYRAY3Ia SaLISOAFTte& 2y &RAaNGNOa seh of poiveNiz@ridA 2 y €
aligned assessment tools tied to learning objectives. The result was a strong thread of
research interest that seems to have generated important conversations in the sites where
teachers were conducting inquiries. Greatederstanding of formative assessment and direct
examination of its effects and benefits to classroom practice seems to us to be another
successful pathway between what we know works and where we want to be. If formative
assessment is tied to an understangiand practical use of the Standards then there will be

further improvement in understanding as it is difficult to understand assessment without first
understanding what it is that a teacher does or sets out to do.

The second related aspect of the Pilcasmthe interest in using the Standards to frame student
surveys. The data collected from these surveys provided teachers with another angle on their
teaching and one that is rarely sought. There is also a pattern to the areas of the Standards
that interested teachers when they framed surveys with a concentration on assessment (as
expected from above) and on classroom environment issues. The conversations that flow
amongst teachers and between teachers and students following administering the surveys are
probably more important than the surveys themselves. Trusting students to add their views to
the data that a school collects to frame future planning seems to be another practical
mechanism to open classrooms to reflection.

The third aspect of the Pilohat we can report outside the research questions is the way in

which teacher leaders inquiries have been embedded in the school or worksite future planning.

Ly GKS adzyYINASE NBIFRSNBR sAft y208 aSOSNIt (KI
professionallearning programs and this has come about because of the sharing of outcomes

with other staff, in many cases the whole staff, of the schools involved. Leaders of schools

AITSIPilots Project Final RepartAppendix D 130



would do well to not just initiate inquiry based learning but to implemevdys in which
teachers can share their classrodrased research with others. We believe builtsharing of
teaching practice has been shown in the Pilot to be a simple but effective way of opening up
GKS aofl O]l 02E¢ 2F (GKS Ofl aaNR2Y®

9.6.2 Planning for the Fuire

We expect the Teacher Leader Program to become an important aspect of the work of the new
Institute and will use the outcomes of the Pilot toframe and improve our Program design.

At the same time we will seek to incorporate the findings into theteswide professional
learning framework that will emerge to guide the work of the Institute.

We also expect that each group of teacher leaders in the Program will have a similar impact on
ao0K22fta YR ¢2NJ] aiadsSa KLl difficdt® estithate thé poditke (0 KA a &
impact that 60 good teachers have had on the professional lives of their peers as a result of the

Pilot and the Program.
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10 DoE WA

10.1 Introduction
10.1.1Setting the Scene

TheWestern Australian Institute for Professional Learnftige Institute) has been established

G2 O22NRAYIFGS GKS 2S3aGSNYy !daAGNYfALFLY 5SLI NIYSYy
a motivated, ommitted and skilled workforceable to meet the challenges of providing all

Western Australian children angbung people with access to a public educatgystemwhich

is dedicated to the highest standards of student achievement. The Institute is the overarching

body responsible for the coordination and delivery of professional development for teachers

and eucational leaders at all leveland the design, management and brokering of professional
development for all support staff.

The purpose of this pilot study is to examine the usefulness of the National Poofalssi
Standards for Teachers (hereafter referig® | & WG KS {dF yRINRaQo G2 LINI

1. Informingthe development and delivery of professional learning

2. Mapping of a professional learning curriculum for tageer development of teachers;

3. Development of a selfeflection tool for teachers &sed on the Standasgi

4. Linking the results from the teacher sedfflection tool to relevant professional
learning available through the Institute; and

5. Development of an evaluation tool linked to the Standard for course participants to

comment on the extent to which course design and content assists them to progress
through the careestages of the Standarsl

10.1.2Contextual Issues

The Western Australian Deparent of Education represents the broadest diversity diagds

that exist in Australiaand therefore the challenge that our system faces is preparatibn
teachers tlat will be successfuhcross diverse contexts and region$he Standards provide
consisent expectations for the professional capacity of all teachers, regardless of context. The
issue is to gain extensive feedback from all regions to ensure a collective understanding of the
career stages to ensure that se#fflection and professional leaimy choices are consistent
across the state.

10.2 Research Questions

After ministerial endorsement of the Standards in February 2011, the Institute undertook a
program of extensive consultation and feedback with school leaders and teachers to determine
their needs with regard to implementation of the Standards. Through this consultation it was
determined thatselfreflection and links between the Standards and professional leammérg
considered high priority. From this information three essential reseanebstipns were
formulated.

Research Question I To what extent are the Standards useful for teachers to reflect
upon their practice?

Research Question 2 How useful are the Standards in establishing priorities and
planning for the professional development eachers throughout their career?
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Research Question 3 To what extent is it possible to align the current professional
learning program to the Standards?

10.2.1Focus

Data collected and analysed has been examined and collated. The analysis was then used to
develop resources to assist the Institute for Professional Learning in aligning professional
learning and teacher seféflection to the Standards. Through this alignment, the Institute also
undertook to create additional resources and tools to ensure tHatisions made about
professional learning and subsequent course evaluation were also aligned with, and informed
by, the Standards.

10.3Methodological Considerations

A range of consultatio groups were established anddusworkshops held in metropolitan and
regional areas over the coursd the pilot study These workshops resulted in a consultation
group of 194 educators being selected as the focus group for the pilot study. This group has
provided extensive feedback that has provided options for bgtlantitative and qualitative
analysis, suggestions, and opinions to support the work of the Institute in implementing the
Standards.

Commentary has been gathered and analys&itiin four key areas:

e Familiarisatiorwith the Standards

e Professional learningna support required to implement the Standards

e The use of the Standards as a basis for teachereafidiction

e The use of the Standards as a framework for professional learning developed by the
Institute

As it can be seen frorAigure 1, the focus group wagpresentative of the educators in the
Department of Education: 52% of the group were teachers, 14% principals, 18% deputy
principals, with the remaining members being curriculum leaders and heads of department.
Therefore, 486 of the focus groups represented line managers.

What is your current role?

Principal

B Deputy Principal
“Head of Department
#SCurriculum Leader

B Teacher

Figurel0-1: Role of Focus Group Members
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To ensure feedback was collected fromaage of contexts, théocus group also represented
diverse educationalettings, from primary and secondary schools, education support, district
high schools (B0) and consultants from central office who are educators employed to support
school based employees (see Figure 2).

Educational Context

B Education Support Centre
¥ Primary

District High School

B Secondary

¥ Central Office

Figurel0-2 : Educational Context of Focus Group

The focus group was formed to represent a variety of experience with 47% of the group having
worked in education for over 20 years and 30% in the first five years of their career (see Figure
3).

How long have you been working in education?

B 20 yearsormore
M15-19 years
B11-14Years
B6-10years

BQ -5 years

Figurel0-3: Educational Background of Focus Group

Western Australia is divided into eight educational regions, some of which are in remote
locations with diverse contexts and needs. Figure 4 illustrates the reglimisibns.
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@ Reglonal Education Offices
® Local Education Offices

SO Metropoaaan
Laucsion Region

St iwest
Lducanion ® ey
Regron

Figurel0-4 : Education Regions and Offices (Source: DoE WA)

The remote locations of some educational regions engender issues for professional learning
and lack of accessibility. Metropolitaagions are more densely populated, and hence employ
more staff. The focus group consisted of 90% of respondents from metropolitan regions with
10% representing the remote and regional locations (see Figure 5).

'In which educational region are you
based?

B North Metropelitan Regon
B outh Metropolitan

B PilbaraRegdon

B Kimberly Regon

B GoldfiddsRegon

B South WestRegion

B Mid-WestRegion

Figurel0-5: Focus Group Educational Regions

10.4 Results from the Engagement

A mixture of written feedback, setéflection and evaluative data was obtained frahe focus
group thatincluded aministrators and teachers atrange ofCareer3ages.
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10.4.1Daa Collection and Management

Specific questions were developed and an electronic survey was created online to gather
responses. Questions were formulated as follows:

Familiarisations with the Standards

e Are you aware of the National Professional Standéwd3 eachers?

Professional learning and support required to implement the Standards.

¢ Do you believe teachers need professional learning in the Standards?

The use of the Standards as a basis for teacher-sfl&ction.

e Would the development of a S&efection Tool (both hard copy and online version) for
teachers against the Standards be useful?

e Would it be useful to have a separate Self Reflection Tool for each of the four career
stages?

¢ Would it enhance the SdReflection Tool to have a rating aikert scale for self
reflection?

e What type of rating scale would you find useful on asflection Tool?

The use of the Standards as a framework for professional learning developed by the Institute

e Will it be useful for teachers to see how the Standaade linked to specific teacher
development programs (and leadership development programs as applicable)?

e What do you see as the main benefits of teachers being able to see the clear links
between professional learning and the Standards?

e Would it be usefuto complete workshop evaluations that are clearly linked to the
Standards?

¢ General comments on the Standards and the work of the Institute for Professional
Learning.

10.4.2Analysis of the Data

Results from the electronic survey together witlmegdotal evidenceand feedback from
workshops was collectedThe extensivenformation from these sources has been coded in a
gualitative research software program and subsequently categorised according to themes,
either according to positive, cautionary or suggestivedfesck.

10.4.2.1Research Question o what extent are the Standards useful for teachers to
reflect upon their practice?

Participant feedback indicated overwhelmingly positive respenge the notion that the
Institute should @velopa selfreflection tool for achers based on the National Professional
Standards for Teache(see Figure 6)
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Would the development of a Self Reflection Tool
(both hard copy and online version) for teachers
against the Standard be useful?

BYes
BNo

Figurel0-6 : Feedback on Setkflection Tool

Coded responsewere categorised according fmositive and cautionary responses, with seven
subthemesrespectively (see Figure 7). The participants agreed thatefidttion should be
explicitly linked to the Standards, and would result in an efficient form of reflection and allow
teachers the opprtunity to take personal responsibility for their own development. Cautionary
responses were grouped into four themes and consisted of only 25% of written reactions. One
theme suggested that an dine version of the selfeflection could be consideretl a I W0 A
ONRPOKSNDR G(GeL)S SyRSI@2dz2NJ 68 (GKS 5SLI NIYSyid 2
line selfreflection would discourage teachers with limited computer skills. Caution was also
advised when considering the influence of purpose in-sléction with the suggestion that
teachers might contemplate different responses to geffection if sharing with a line manager

for the purpose of performance management, as opposed to reflection for personal use.

3
T

<

Most respondents saw the alignment withational direction as a positive step for school

leaders in Western Australia and an opportunity to develop consistency and familiarity with the
Standards. Comments made by respondents included 2 dZf R 6S 'y STFFAOASY
ongoing seleflection andA Y LINE @ SiY] SBeffléEtion is a great way of motivating teachers

G2 0d1r1S NBaLRyaroAfAde TF,2NRYesKiBesaNkflecuvy teache® TS a a A
who wish to monitor their own development have a tool with which to doéhis
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' Positive feeedback

Feedback on linking thg¢

self reflection tool

_

Figurel0-7 : Themes for Selfeflection linked to the Standards

Anumber of questions were constructed to further investigate the perceived needs of the focus
group in terms of the physical construction of the gelfiection tool. 91% of respondents were

of the opinion that there should be different tools for each of the four career stages (see Figure
8)

Would it be useful to have a separate Self Reflection
Tool for each of the four career stages?

®Yes

®No

Figurel0-8 : Themes for Separate Career Stage Seffection Tools

Coded analysis ofnitten responsesndicated four themes in support of separate tools for each
career stage (see figure 9). Positive responses expressed the usefulness of four separate tools
in terms of allowing for partial achievement and the tiepf information. However, despite
expressing the need for separate sedflection tools, 64% of respondents indicated that
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teachers should have opportunities to see the progression of the Standards and the links
between the stages in order to developbéay picture understanding of teacher development.

An additional cautionary theme was a genuine concern that teachers woulereflelft

according to their own understanding of the stages and that there needed to be consistency

across the state to ensurthat all teachers and line managers were aware of the expectations

of the Standards at each career stage. Comments made by respondents incividdé@: them

sit side by side so that progression can easily be &edhwould be valuable for it to be

separde so that teachers at a particular stage can see in demhd dit would be valuable to

4SS GUKS Fdzf NYy3aS a2z (SIHOKSNAR (y2s 6KSNB (KSe

Figurel0-9: Themes for Four SepamiCareer Stage Seléflection Tools

When reflecting on the type of Likert scale that should be included in theeftdttion, 80% of
the¥20dza 3INRBdAzZL) 61 & Ay Fl @2 dedddkidyTowdrds theSantlafl) g A G K
Yheds the Sandardand ceeds theSandardseeFigure 10)

What type of rating scale would you find useful on a Self
Reflection Tool?

90.0%
80.0%
70.0%
160.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

Outstanding, Highly Emerging, Developing Working towards Standard,
Developed, Satisfactory, Developed Meets Standard, Exceeds
Needs Development Standard

Figurel0-10: Selfreflection Tool Rating Scale Preference

Coded written responses were categorised into three themes (see Figure 11). The respondents
wanted a Likertscale that was simple to understand and clearly referenced to the Standard.
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50% of respondents articulated the need for a limited opportunity to demonstrate or unable to
comment option, to allow for teachers who had not yet been exposed to the critenighd
Standards.

— Simplicity

Standards give a
clear reference

Feedback on type of rating SCo [ m

Needs a limited
opportunity option

Figurel0-11: Feedback on Type of Rating Scale for -Befliection

10.4.2.2Research Question 24ow useful are the Standards in establishing priorities
and planning for the professionallevelopment of teachers throughout their
career?

Respondents were asked to rate the benefits of linking professional learning to the Standards
(see figure 12). The benefits were rated in descending order as: the ability to identify individual
professionalearning needs; links to performance management and areas of growth; individual
teacher goal setting; set&flection and identify whole areas of school need.

What do you see as the main benefits of teachers being
able to see the clear links between PL and the Teacher
Standards?
100.0% B
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0% i ' 7 r : ' -
10.0% i : ; i .
0.0% T T T r
Self Reflection Identify future Identify whole Individual Linksto
individual  school areasof teachergoal performance
professional need setting management
leaming needs and areas for
growth

Figurel0-12: Teacher Perceived Benefitd?L and Standards Link
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Respondents were also asked to provide written feedback with regards to the benefits
associated with mapping professional learning and the Standallsiiten responses were
codedand grouped into three themes (Figure 13). The fogumip strongly supported the
mapping notion with 33% suggesting that the ease of finding professional learning would be
extremely beneficial for teachers. Comments includihowing where/what resources are
available in a single location would be geéocdnd ddentifies relevant PD immediatély
Support for the notion that mapping professional learning and the Standards would help
teachers make decisions about priorities for professional learning with 50% of responses coded
into this theme. Comments were rda such asoThere is so much out there, it would give
a2YS RANBOGA2Yyé YR aLl 62dZ R 0SS @l ftdzZd ot S

I G222t F2N GKS aokKz2z2f (2 aSS ¢gKIaG t5 adk¥F

Online links were considered essential by 30% of doaig group who believed that the tool
should link directly to enrolment in the professional learniréRirect links saves searching for
NEf SOFyihG O2dzZNES&a 2NJ I2Ay 36 iAlakeLidzsRrSasfindavikiat O K
Aa F@FAtlFof Sé

Figurel0-13: Themes for Professional Learning and Standards Links
10.4.2.3Research Question 3To what extent is it possible to align the current
professional learning program to the Standards?

Additional information glaned from consultation groups indicates a 97% approval rating for
course evaluations of programs offered by the Institute to be linked to the Standards (see
Figure 14).
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Would it be useful to complete workshop
evaluations that are clearly linked to the
Standards?

"Yes
ENo

Figurel0-14: Feedback on Workshogvaluations

Written responses wereatledand categorised according tihree themes (see Figure 14). The
respondents agreed that linking course objectives (based on the Standards) and course
evaluation provided relevance and direct feedback as to wheteachers felt that the course

met their needs. Comments supporting this impression incluigelevant specifically focused
LINEFSaaArz2ylt tSFENYyAy3a S@rtdz GA2yeé YR GYSSLRAY.
1SSLA (KS { (!l ReRondeRurgeditye Instituyé B deonsiderate of the need to

be concisein course evaluations. Responses fr80% ofthe groupconsidered that course

evaluations still needed to provide feedback on the presenter, course design and methodology
G{GAT S VWAIR G FO2 YY Sy (ndd WWaEkshazdpreseriteisialiotnee8 feddisack

2y OGKSANI 2gy YSOK2R2f238¢

Figurel0-15: Themes for Workshop Evaluations

10.4.2.4Results

Analysis of the coded responses provided asdiine for the direction of the Institute in
addressing the implementation of the Standards. In direct response to the data analysis, the
Institute initiated the following longerm projects:

1. Thedevelopment ofatool for teacher selfeflection, linkeddirectly to the Standards

2. Themapping ofavailableteacher professional developmeptroviding direct links to
the appropriate career stages, focus areas and descriptors as articulated in the
Standards.

3. Atool for teachers that provides easy access to lists of professional learning available
through the Institute connected toeachSandard andCareer Stage
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